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Executive summary  
 

This research used an innovative and participatory 
mixed-methods approach to assess the 
challenges and expectations of adolescents in 
relation to education and ICT, within the context of 
ongoing conflict in Syria. The research adopted a 
blended conceptual framework including human 
rights, and the rights of children and adolescents 
in particular, capabilities and opportunities, and 
political economy frameworks. The research 
methodology is a gender-sensitive, rights-based, 
equality-focused, and takes a life-cycle approach.  

The research assessed the realisation of 
adolescent girls’ and boys’ rights, and analysed 
key aspects of gender-based inequalities and 
abuses. It used qualitative methods to assess the 
immediate, underlying and structural causes of 
any lack and/or violations of girls’ and boys' rights 
in the armed conflict context.  

The research methods included in-depth 
consultations with 642 adolescents, girls and boys 
between 13-18 years old, in 11 areas of Syria 
(Idleb, Hasakeh, Aleppo city, Al-Bab, Homs, 
Tartous, Damascus, East Ghouta, Al-Tal, Sweida 
and Raqqa); 71 semi-structured interviews with 
key informants in the study areas; and focus group 
discussions with 206 parents and caregivers.  

The sample of adolescents was 67 percent female, 
63 percent from urban areas, 87 percent enrolled 
in school, 16 percent working, 17 percent 
orphaned, 26 percent internally displaced (IDPs), 
and 8 percent disabled. Although the sample 
framework was designed to be inclusive, it is not 
statistically representative of the study areas.   

The adolescents and caregivers who participated 
in this research drew a gloomy picture of the 
current situation in Syria as a result of the 
devastating conflict. They highlighted their 
suffering from the dynamics and effects of the 
armed conflict that was represented in a fearful, 
insecure, exclusionary and unstable environment. 
They had experienced or witnessed several grave 
violations including the targeting of civilians, 
kidnapping, injury, torture, the destruction of 
infrastructure, forced displacement, pillage, siege 
and the deprivation of food and basic services. 

The formative and development childhood years 
of this young generation took place entirely during 
the current war. They have been living in an 
environment of conflict that enforces fear, 
animosity and subordination, while enduring 
destruction and collective punishment. 

Although many of them have aspirations for a 
better future, they were frustrated by the current 
ongoing conflict associated with poor institutional 
performance, indecent living conditions and social 
degradation. Many young people of both sexes 
expressed their wish to travel outside of Syria to 
study, work and live.  

The findings of the research showed the severe 
inequalities that have been created during the 
conflict. Although all of the study areas have 
suffered from the consequences of war, they 
experienced uneven impacts. Some were subject 
to intense military battles, sieges and 
displacement, while others suffered from social 
and economic degradation. Moreover, inequality 
based on gender has expanded during the 
conflict, as girls witnessed discrimination due to 
social norms, fanaticism, or the fear of abuse, 
kidnap and harassment. Boys were subject to 
conscription or child labour to support their 
households. Other forms of inequality can be 
tracked in the findings including between IDPs and 
host communities; disabled and non-disabled; 
rural and urban communities; and poor and rich 
people.  

Poverty and lack of jobs were common obstacles 
for adolescents in all areas and from all groups. 
Economic deterioration has continued to deepen, 
despite the decline of intense armed conflict, and 
public services have decreased in quantity and 
quality. This has caused heightened suffering and 
deprivation in terms of access to food, clothing, 
housing, heating, electricity, transportation, health 
and education for the vast majority of Syrians. This 
has forced many families to stop enrolling their 
children in schools: many boys dropped out in 
order to work and support their families; and many 
girls dropped out to reduce costs and, in some 
cases, were married young for economic reasons.  

The educational process was also severely 
disrupted by COVID-19, which increased the 
health burden on the population and the entire 
fragile public health system. Mitigation measures 
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forced physical distancing, quarantine and the 
closure of educational facilities for extended 
periods over 2020 and 2021. The majority of 
adolescents described substantial education 
losses resulting from the pandemic and 
highlighted the failure of education 
administrations to offer sound digital alternatives, 
while allowing promotion to the next grade 
without final exams or completing the school 
syllabus. 

Adolescents, caregivers and key informants told 
of severe losses of the education system during 
the conflict. First, fragmented education systems 
have emerged over the last decade, categorised 
by distorted and politicised governance, lack of 
qualified teachers, different curricula, and poor 
quality. Second, infrastructure and equipment 
have been subject to severe destruction or used 
for other purposes such as shelters for IDPs. Third, 
siege and discrimination policies further restricted 
the access of children and adolescents to school. 
Fourth, COVID-19 increased the challenges for 
education including the closure of schools, health 
fears and a lack of precautionary measures. 
Finally, insecurity and an increase in household 
poverty contributed to an increase in school 
dropout rates. Furthermore, the deterioration of 
public education services led to an expansion of 
the role of civil society and the private sector in 
education, although this was a humble 
contribution compared to the substantial 
education loss.  

The adolescents were aware of the importance of 
digital learning, especially in the conflict context. 
However, most of them expressed a lack of access 
to learning through the internet due to a lack of 
Arabic content and platforms, poor access to the 
internet and electricity, costly internet and 
equipment. Also, labs in schools are not equipped 
or used to develop their skills in digital learning. 
Adolescents debated the pros and cons of ICT. 
They appreciated access to information, 
knowledge, learning sources, communicating with 
family friends and people from different cultures, 
developing their life and social skills, and finding 
jobs and generating income.  But many of them 
highlighted cons such as wasting time, bullying, 
hacking, loss of privacy, exposure to bad content 
including violence and pornography, addiction, 
isolation, and misleading information.  

The research concludes with examples of 
alternative policies and programmes based on the 
priorities of adolescents. These alternatives 
address the underlying and intermediate causes 
of conflict, deprivation and inequality, to avoid 
reproducing the same challenges and grievances. 
The alternative policies include: Promoting 
adolescents as active actors in the design and 
implementation of policies and interventions that 
target young people’s learning; developing 
learning interventions to counter polarisation 
within and between Syrian communities; and 
upgrading the education and development nexus. 
Finally, the research assesses the relevance and 
importance of the EDGE programme for 
adolescents, especially girls, in the Syrian context. 
The research annex includes a detailed analysis 
for each studied area, to be used in future tailored 
interventions.              
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Introduction  
 

This research studies the situation of adolescent 
girls and boys in Syria, to assess the challenges 
and potential opportunities they face to access 
education and digital resources in a highly 
complex context. The research engaged young 
people and their caregivers from across diverse 
contexts in Syria, to better understand their 
choices, aspirations and opportunities, and 
analyse the challenges that they face in the 
conflict context of Syria, with a special focus on 
education and digital platforms. The research also 
investigates the policies and factors that affect 
adolescents’ learning performance and 
information communication technology (ICT) skills. 
This aims to provide a basis for dialogue to design 
alternative policies and interventions that invest in 
adolescents’ capabilities and opportunities.     

This research was conducted in cooperation 
between the British Council and Syrian Center for 
Policy Research (SCPR), as part of the British 
Council’s global ‘English and Digital for Girls’ 
Education’ (EDGE) programme. The research 
adopted an innovative participatory approach to 
engage adolescents through inclusive 
consultations, complemented by intensive 
interviews and focus groups with caregivers and 
relevant experts. As such, the research draws on 
the voices and perspectives of boys and girls, 
parents and other adults working with adolescents 
and their issues. It is worth mentioning that the 
research teams were drawn from the participating 
communities.   

Gender was a core focus of the research, to 
explore the differences in circumstances between 
boys and girls, and this has been reflected 
throughout the research process: from the 
formation of the research team, selection criteria 
for caregivers and experts, and design of the 
consultations with adolescents. Furthermore, the 
research design followed high standards for 
research ethics; and took into account the conflict 
context and impact of COVID-19. 

The regional scope of research was wide. The 
research covers eleven different geographical 
areas and diverse communities across Syria: Idleb; 
Hasakeh; Aleppo city; rural Aleppo/Al-Bab; Homs; 

Tartous; Damascus; East rural Damascus/Harasta; 
West rural Damascus/Al-Tal; Sweida; and Raqqa. 
The diversity of research areas allows a 
comprehensive analysis and understanding of the 
complexities of the challenges faced by the 
adolescents in the Syrian conflict, as it entered its 
eleventh year.   

         

The Syrian Context  

The 2011 Syrian social movement echoed the 
“Arab Spring” demands for freedom and social 
justice, and reflected accumulated political and 
developmental grievances which the ruling 
authorities had failed to address or mitigate. The 
authorities violently suppressed the movement, 
triggering a vicious cycle of armed conflict that 
created unprecedented levels of injustice, human 
rights violations and deprivation. 

This intractable armed conflict in Syria reflects a 
critical failure of international, national and local 
mechanisms to enforce the right to protection, 
and millions of Syrians have been killed, injured, 
kidnapped, tortured, displaced and deprived of 
basic living conditions. The conflict has massively 
squandered people's rights, capacity and 
opportunities, and distorted institutions, social 
relations, the economy and environment. It has 
also had dangerous implications for the region 
and the world, including the aggravation of 
transnational conflict economies, identity politics 
and extremism, oppression and unaccountable 
political power, the normalization of grave human 
rights violations (SCPR, 2020a).   

Although the last two years have seen a decline in 
the intensity of armed battles and conflict-related 
deaths and injuries, the country continues to 
endure severe socioeconomic deterioration, as a 
result of distorted and fragmented conflict-
centred governance regimes across the country. 
This has been exacerbated by the spread of the 
COVID-19 pandemic, the emerging Lebanese 
economic crisis and the implementation of new 
sanctions, namely the Caesar Act (SCPR, 2020b). 
By the end of 2020, economic losses due to the 
conflict exceeded US$ 600 billion, prices surged 
in 2020 by more than 150 percent compared to 
2019, and the overall poverty rate reached 96 
percent of the population (SCPR, 2020a, 2020b).  
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The Syrian conflict has forced around half of the 
population to leave their homes. In 2020, more 
than 5.6 million Syrian refugees were located in 
Lebanon, Turkey, Jordan and other neighbouring 
countries (UNHCR, 2020), while the number of 
internally displaced persons (IDPs) reached 6.1 
million, of whom 2.5 million were children (UNICEF, 
2021). Forcibly displaced Syrians experience 
multiple forms of injustice, including mobility 
restrictions, disempowerment and deprivation of 
status, voice and representation (SCPR, 2020a). 
These cumulative levels of insecurity, destruction, 
displacement, depletion of resources, poverty and 
social and economic exclusion have contributed 
to the deteriorating situation for Syrian children 
and adolescents, who have become one of the 
most vulnerable and critical groups affected by 
the conflict. 

 

Children and adolescents have been exposed to 
several rights violations throughout the conflict, of 
varying severity and risk. These include child 
labour, food insecurity to the extent of 
malnutrition, forced displacement including family 
separation or missing family members, poverty, 
poor living conditions, lack of access to health and 
education services, and social degradation. 
Moreover, many children and adolescents are 
subject to kidnapping, detention and arrest, 
recruitment into armed conflict, sexual violence 
and besiegement (Save the Children 2018; SNHR 
2020). Finally, many of them have been killed or 
injured by military means (SCPR, 2018).  

 

1.1 Education and digital platforms 
One of the most devastating impacts of the 
conflict on children and adolescents is the serious 
deterioration of the education system and 
outcomes, and frequent disruptions to schooling 
(SCPR, 2020a). These violations against children 
and adolescents include attacks on schools, and 
1,189 schools have been fully or partly destroyed 
since 2011 (SCPR, 2018).  In addition to the 2.4 
million school-aged children in Syria who 
remained out of school in 2019, 40 percent of 
whom are girls, 1.6 million students are at risk of 
dropping out and more than one in three schools 
have been damaged or destroyed. These 
estimates increased in 2020 due to the impact of 

the COVID-19 pandemic, which has exacerbated 
financial challenges and the disruption of 
education in Syria (UNICEF, 2021).  

The conflict fragmented the country into different 
zones, which are controlled by different political 
and military de facto actors. In 2021, there are 
four main zones in Syria:  

1 The areas controlled by the Government of 
Syria;  

2 The area controlled by the Autonomous 
Administration in the northeast;  

3 The area controlled by the Turkish backed 
opposition in the north; and  

4 The area controlled by HTS in the northwest.  

Each of these authorities has adopted and 
enforced a different education system in terms of 
management, curriculum, language, human 
resources, infrastructure and finance.   

Primary data from SCPR (2018) indicates that 
access to education closely correlates with 
security and conflict-related challenges in each 
region. For example, the average enrolment rate 
in Lattakia is 92 percent and in Sweida 95 percent, 
while in Idleb it is 64 percent and in Raqqa 27 
percent. Moreover, qualitative data reveals that 
most school dropout occurs in the second cycle 
of primary education (Grades 7–9), at the peak of 
adolescence, with a slight increase in dropout 
among boys attending school at Grade 7 due to 
early child labour, while girls tend to remain in 
school until Grade 9, which is the end of primary 
school. Higher dropout also occurs among IDPs in 
comparison to host communities in regions 
affected by internal displacement.  

The education system in Syria has become 
increasingly fragmented due to the various 
warring actors, power dynamics and de facto 
authorities controlling different areas. For 
example, in opposition-controlled areas, school-
aged children face higher levels of fear, instability 
and insecurity due to the continuation of military 
operations, coupled with increased poverty and 
financial hardship which contribute to low access 
to education. Autonomous Administration areas 
experience additional educational challenges 
around the lack of qualified teachers who can 
teach in the Kurdish language, and the non-
accreditation of certificates issued by Kurdish-led 
schools (SCPR, 2018, 2020a). The state of 
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fragmentation in Syria is further deepened by the 
creation of different educational curricula 
reflecting the ideological agenda of each 
controlling authority, leading to issues of identity 
politics (SCPR, 2020a). The alarming low overall 
rate of access to education is also related to the 
quality of education being offered to Syrian 
children, from a shortage of classrooms and 
inconsistencies and interruptions in educational 
operations, to the depletion of resources and 
human capital. According to SCPR (2018), “The 
number of teachers available for basic education 
dropped substantially by 31 percent from 
221,000 in 2010 to 151,000 in 2018, of which the 
number of female teachers dropped from 156,000 
in 2010 to 124,000 in 2018.”, and “the lack of 
proper training and capacity building for teachers 
during the conflict has negatively affected the 
ability of teachers to perform effectively.” 

It is worth noting that these educational 
discrepancies in Syria predate the conflict. While 
the conflict has clearly contributed to the 
deterioration of educational services, the 
education system was already suffering from 
challenges such as literacy inequalities by region 
and sex. Before the conflict, the illiteracy rate was 
estimated at 20.4 percent in rural areas 
(compared to 11.8 in urban areas), the majority of 
whom were female (CBS, 2010; SCPR, 2018). 

More critically, the conflict is depriving the 
adolescent generation of educational 
opportunities that would ensure the continuity of 
their educational path and help them to acquire 
the skills and knowledge they need for a safe and 
productive future. The continuous disruption of 
education for adolescents negatively impacts 
social capital by destroying social cohesion, 
leading to further fragmentation and polarisation 
among Syrian youth, and the population in general 
(SCPR 2018, 2020a). 

The ongoing conflict, exacerbated by the COVID-
19 pandemic, increased the importance of digital 
platforms for adolescents to access digital 
learning programmes, general knowledge and 
skills, as well as to communicate with friends, 
colleagues, families and other communities. 
Several studies have argued for the effectiveness 
of digital education by showcasing the untapped 
potential of digital solutions. However, recent 
studies (Hallgarten et al., 2020; Dahya, 2016; 

Burde et al., 2015; Carlson, 2013) highlight the 
limitations and gaps of tech-based education in 
conflict areas, including issues for procurement, 
deployment, maintenance and training to 
effectively operate such programmes. 
Furthermore, recent primary data indicates that 
Syrians face low-quality and relatively costly 
access to the Internet, and many difficulties in 
using it, including poor access to electricity and 
lower income (SCPR, 2021). 
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Methodology 
 

The research adopted a mixed conceptual 
framework including human rights in general, and 
the rights of children and adolescents in 
particular, capabilities and opportunities, and 
political economy frameworks. The research 
methodology followed a gender-sensitive, rights-
based, equality-focused, life-cycle approach, with 
a focus on education and digital capabilities and 
opportunities for adolescent girls and boys. It 
assessed the realization of adolescent girls’ and 
boys’ rights, and analysed key aspects of gender-
based inequalities and abuses. It used qualitative 
methods to assess the immediate, underlying, and 
structural causes of the lack and/or violations of 
girls’ and boys' rights in the armed conflict 
context.  

1.2 Research tools 
The research adopted a gender-sensitive, rights-
based, equality-focused, life-cycle approach, with 
a focus on education, digital capabilities and 
opportunities for adolescent girls and boys. It 
assessed the realization of adolescent girls’ and 
boys’ rights, and analysed key aspects of gender-
based inequalities and abuses. It used qualitative 
methods to assess the immediate, underlying and 
structural causes of the lack and/or violations of 
girls’ and boys' rights in the conflict context.  

The research used the following four tools for the 
analysis:    

Literature review 
The literature review assessed shortfalls and 
inequalities in the manifestations and outcomes of 
girls’ and boys’ rights, reviewing surveys relating 
to adolescents, secondary data and studies to 
identify indicators relating to adolescent 
education and digital landscapes with a gender 
lens. It also included a brief assessment of the 
conflict context, including the dynamics of military 
operations, conflict economies, social 
degradation, forced displacement, poverty and 
deprivation. Furthermore, the review highlighted 
the direct and indirect impacts of the COVID-19 
pandemic on the educational and digital 
landscapes of adolescents. This context analysis 
aimed to identify the potential causalities of girls’ 

and boys’ deprivations and marginalisation during 
the war. 

The literature review used relevant research on 
adolescents and conflict in Syria to assess the 
education system in terms of its readiness, 
efficiency, quality and equity, and distortions in 
formal and informal learning institutions. 
Additionally, ICT infrastructure, accessibility and 
quality were assessed based on available data and 
reports. Data analysis was sex-disaggregated, with 
additional characteristics considered such as age, 
location, geography (urban/rural), displacement, 
class or wealth, educational levels and disability 
status.  

Consultations with adolescent girls and 
boys  
Consultation workshops were designed to collect 
primary data from adolescent girls and boys about 
their experiences and perspectives, through an 
interactive and participatory approach which was 
age-appropriate, inclusive and conflict-sensitive. 
All exercises were interactive and did not require 
participants to write, allowing them to express 
themselves and their perspectives through 
drawing, acting and discussion. This enabled 
adolescent of different literacy levels and 
capacities to participate fully and equally. The aim 
of using creative communication methods, 
including art-based, was to create a safe, relaxed 
and fun environment for adolescents to open up 
and express their needs, concerns and their 
aspirations. The consultations with adolescents 
were comprised of four main activities:  

1. My Identity: participants introduced 
themselves and expressed who they are 
through writing or drawing, reflecting on what 
defines them. The objective was to set a 
friendly tone and safe space for open 
discussion, and build trust among the 
participants.  

2. My Ambition: participants were invited to 
reflect on their “future identity” by sharing their 
aspirations and views on the most enabling 
factors as well as the most important 
challenges and/or obstacles that impact the 
possibility of achieving their aspirations and life 
goals.  

3. The Balance of Knowledge: adolescents 
shared digital experiences through reflective 
exercises and group discussions about the 
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pros and cons of using ICTs.   
4. The Café: participants deduced solutions and proposals for the challenges of education and digital 

learning and the relevance of English language and digital skills outside of formal school settings.  

Each consultation lasted on average four hours. The activities, led by the facilitator, included different 
methods such as individual tasks (writing and drawing) for adolescents, group work and ranking. At the end 
of each activity, they shared their contributions and drew conclusions. The SCPR team recruited and trained 
facilitators, note-takers, and coordinators to conduct consultations with adolescents and caregivers in each 
area. Note-takers and facilitators were assigned to document adolescents’ statements, expressions, 
drawings, notes and images. These outputs were cleaned, coded, and analysed using qualitative methods, 
as the main input for this report (see Annex 1 for detailed results of workshops and interviews in each area). 
The SCPR core team supervised the work through field visits when possible, or monitored implementation 
virtually.  

Figure 1: Dimensions of the adolescent consultation analysis  
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 Key Informant interviews 
The research engaged key actors in the Syrian 
context, including from the public sector, private 
sector, civil society, United Nations agencies, 
research community and media, working in the 
fields of education, protection, ICT, gender, 
children and youth. Semi-structured interviews 
were held with key representatives, experts and 
active members from these fields, identified in 
each study area based on their relevant 
experience, engagement in public work and 
objectivity, with consideration to cultural, social 
and political diversity and gender balance. The 
interview guide covered the challenges and 
priorities for adolescent girls and boys, and 
potential options or initiatives that could feasibly 
be implemented under the current circumstances. 
On average, seven key informants were selected 
in each location.  

Focus groups with caregivers  
These discussions aimed to understand the 
challenges that adolescent girls and boys face 
from a parent or caregiver’s perspective. 
Questions focused on the education system and 
ICT skills, and the impact of the conflict, COVID-19 
and the deterioration of living conditions on 
adolescents’ digital skills and educational 
opportunities. Two groups were held in each area, 
each with 8-12 participants, including parents and 
caregivers, teachers, social workers and 
administrators in the educational and 
psychosocial support sectors. An equal number of 
male and female participants were selected for 
the focus groups in each study area. Questions for 
the caregivers included: 

• The most critical threats that affect 
adolescents during the ongoing conflict in 
Syria; 

• The biggest challenges that adolescents face 
in accessing and remaining in school; 

• The impact of COVID-19 on adolescents’ lives; 
• The causes of economic, social and 

institutional challenges facing adolescents, 
girls in particular; 

• The challenges and benefits of adolescents’ 
use of the Internet as a means of 
communication, learning and access to 
information; 

• The relevance of informal programmes 
teaching English language and digital skills. 

• Recommendations and implementable 
solutions that develop adolescents’ digital 
skills, improve the quality of their education 
and work best for the specific area. 

1.3 Analysis and reporting 
The outputs of these four research tools were 
analysed to develop conclusions, 
recommendations and alternatives. Reported 
results from engagement with adults and 
adolescents were disaggregated by theme, study 
area, age and sex, to enable comparison from 
different lenses. Data included texts from the 
note-takers and researchers, including 
descriptions of engagement, reactions and 
quotes, written texts from participants, drawings 
by adolescent participants and groups, images of 
the workshops, and facilitator comments and 
assessments.  

The research team followed several steps for data 
analysis. First, data was entered, cleaned, and 
organised by age, sex and other criteria (school 
enrolment, place of residence, work, 
displacement, disability, orphan status). Then data 
was coded based on the proposed major themes, 
and emerging themes added, with subthemes 
added and coded. The data was analysed 
according to: 

• Key challenges, needs, threats and rights 
violations;  

• Key advantages and aspirations;  
• Causes and factors affecting adolescents;  
• Options and intervention areas; and 
• Comparisons between different 

groups/areas/criteria;   

The emerging results were then discussed with 
local researchers and actors at local, national, 
regional and global levels.  

An analysis framework was designed to identify 
adolescents’ goals and ambitions, and the actual 
outcomes of engaging in education and digital 
platforms. Causality analysis was used to explain 
the factors that led to poor outcomes from 
education and usage of digital platforms. The 
causes were categorised as intermediate causes, 
represented in the performance of education and 
informal learning systems, and underlying causes, 
such as the political system, social norms, 
economic policies, armed conflict, or the COVID-
19 pandemic among others.   
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Figure 2: Causality analysis framework 

 

1.4 Research ethics 
The research team gave high priority to assuring 
that the research design and implementation were 
in line with high standards for research ethics. This 
ensured the effective participation of adolescents 
and their communities in developing the research 
and engaging with the dialogue and initiatives 
emerging from the results. Special attention was 
given to the sensitivities of conducting research in 
an active conflict context, with adolescents and 
children, with girls and boys, and under COVID-19 
circumstances. Annex 2 provides detailed 
instructions for ethical considerations. 

 

 

 

 
 

 

 

 
 

1.5 Challenges and limitations 
Implementation challenges included COVID-
related issues (finding venues to accommodate 
the related restrictions, and lockdowns in al-
Hasakeh and Raqqa), transportation for 
adolescents, and the timing (close to end of year 
exams) leading some adolescents to drop out of 
the process. Mitigation measures included the 
rescheduling of some activities in lockdown areas, 
updating the selected sample to compensate for 
drop-outs, and providing transportation or 
reimbursements when needed. Other challenges 
were specific to local areas. For example, specific 
authorisation protocols for the Turkish authorities 
in Al-Bab, or security fears and concerns which 
impeded the identification of participants and 
community participation in Damascus and Sweida. 
The workshops were eventually conducted with 
some delay, but without any reported complaints 
or abuses.  

 

 

 

 

Girl (age 16-18 group) in workshop, Homs 
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Research processes 
 

This research is based on in-depth consultations 
with a diverse range of 13-18 year-old girls and 
boys between April and June 2021, as well as 
semi-structured interviews with key informants, 
and focus group discussions with parents and 
caregivers in the 11 selected areas in Syria.  

The process was largely implemented by local 
teams, supervised and managed by the core team 
and partner (Hamzet Wasl), and co-funded by the 
British Council and SCPR. 11 local teams were 
established and trained, and the approach piloted, 
before developing their implementation plans and 
participant lists. These were then reviewed by the 
core team and feedback provided regarding the 
selection of participants, logistics, quality of data, 
with suggestions for modification where 
necessary.  

1.6 Sampling and selection of 
participants 

The local teams mapped relevant local actors and 
institutions working with adolescents’ rights and 
care, from civil society, public sector and 
international humanitarian organisations including 
United Nations agencies. These key actors were 
consulted to develop lists of adolescents meeting 
the defined criteria, and their caregivers. The 
teams built substantial long-lists (sampling 
frameworks) of 3,425 adolescents across the 11 
areas, with data on their age, sex, school 
enrolment, place of residence (rural/ urban), 
disabilities and education status. These local 
sampling frameworks were used by the SCPR core 
team to randomly select participants (adolescents 
and caregivers) within each category, to avoid 
potential bias of the local team.  This 
comprehensive process was crucial to ensure the 
inclusivity of the research and minimise 
researcher bias. 

 

 

 

 

Selection criteria for adolescent 
participants 
 

The selection criteria for adolescents aimed to 
capture the diversity of circumstances, and 
ensure that the process captured the voices of 
adolescents who were:  

● male / female (twice as many girls as boys 
were selected to participate, to give more 
emphasis to girls’ situations and 
circumstances - Annex 6 gives detailed 
characteristics of the sample by sex); 

● in school / out-of-school;  
● from urban / rural areas;  
● displaced / from host communities;  
● facing good / poor access to social services; 
● from different cultural and ethnic 

backgrounds;  
● with strong representation from adolescents 

living with disabilities, orphaned, working 
and/or married. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Girl (age 13-15 group) in workshop, Raqqa 
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Selection process for adolescent participants 
The core team selected participants through a complicated process involving some reiteration of the local 
frameworks. First, they identified the strata for each area, split it based on age/sex groups and ensured the 
existence of different marginalised groups, and then chose randomly from the resulting list. 777 adolescents 
were selected in this way, and their families were contacted and informed about the project, and asked to 
provide written consent from parents and verbal consent from the adolescents themselves. The rejection 
rate was relatively low at 19 percent, and the main reasons given were exams and the risk of the COVID-19. 
Overall, 642 adolescents agreed to participate, on average 58 in each of the 11 study areas (see Figure 3).

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3: Number of adolescents in framework, selected sample and actual sample by studied area 
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Participating adolescents were distributed into six groups: (two for girls 13-15 years old, one for boys 13-15 
years old, two for girls 16-18 years old, and one for boys 16-18 years old). Two 12-year-olds joined the 
younger groups, and 14 of 19 year-olds joined the older groups (Figure 4). 
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In terms of residence, 63 percent of the adolescents were from urban areas and the rest from rural areas. 
The engagement of adolescents from rural areas was challenging as all consultations were conducted in 
urban sites, presenting challenges in terms of the availability of transportation and hesitation from parents. 
In the actual sample, 26 percent were displaced adolescents and the rest from host communities (Figure 5).  
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The majority of participating adolescents were enrolled in school (87 percent) while 13 percent were not 
(Figure 6). It was difficult to include adolescents who were working or not enrolled in school, as many of them 
are not engaged with any of the actors working with adolescents.         

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

17 percent of the sample was orphaned adolescents, and 8 percent was adolescents with disabilities, 
including physical disabilities, visual and hearing impairments, among others (Figure 7). The research team 
provided these participants with facilities to enable their full participation in the consultations.  
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Overall, the sample included different vulnerable 
groups of adolescents, however, their 
representation was underestimated compared to 
the secondary data estimation of their share of the 
adolescent community. For future research, 
expanding the scope to conduct the research in 
more areas, in rural as well as urban areas, and in 
IDP camps, is highly recommended. Additionally, 
expanding the exercise of forming the sampling 
framework is important to include all segments of 
adolescents.         

 

Selection of caregivers and experts 
In each area the sample framework was used to 
select parents of adolescent girls and boys, and 
key actors on the stakeholder map were consulted 
to select caregivers and experts. 343 caregivers 
and experts were identified, of which 206 were 
selected to participate in the focus group 
discussions (66 percent female and 34 percent 
male). 96 were parents of participating 
adolescents and 110 were experts. These 
included teachers in the formal and non-formal 
education sectors, education administrators 
(mentors, supervisors, school principals etc.), 
psychological support specialists, workers in 
institutions and associations concerned with 
adolescent affairs, and those with work 
experience related to the research. 21 focus 
group discussions were conducted in the 11 
geographical locations, with 10 participants each.  

Selection of key informants 
135 key informants were identified by local 
researchers in the 11 areas, and 71 (36 female 
and 35 male) were selected for interview based on 
criteria including education background, practical 
experience related to the research, objectivity, 
work in public affairs, gender balance and 
diversity of cultural and political affiliation and 
residence. The majority worked with local civil 
society organizations focusing on education, 
others with the local council or civil defence, and 
some with the stabilization committee of northern 
Syria. Some were teachers and school managers, 
or worked in private education, ICT institutions, or 
companies, and one with the digital learning 
centre of the local administration of northeast 
Syria. Others worked in cultural centres, orphan 

centres, or in child protection and education 
programmes of international organizations, or 
were community or religious leaders. 
Psychologists and computer and digital learning 
experts also participated. 
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Findings 
 

This section draws key themes, similarities and 
differences emerging from the data from the 
individual area results.  The results for each local 
area are provided at the end of this report, as 
Annex 1, and provide a detailed profile of each 
specific community and its particular context for 
adolescents and education, with the inputs from 
adolescents disaggregated by age and sex. This 
detailed local information can be used to build 
relevant local policies and initiatives.   

Across Syria, adolescents have been subject to 
grave violations to their basic rights to life, 
protection, education, health, food security, 
healthy social relations, and decent living 
conditions. In this research, adolescents, experts 
and caregivers provided substantial evidence on 
the catastrophic status of education and digital 
platforms for adolescent girls and boys.  

In terms of access to education, between 2011-
2020 almost half of the adolescent generation 
dropped out of the formal education system, and 
over 29 million school years in basic education 
were lost (compared to the counterfactual 
scenario without the conflict) (SCPR, 2021). 
Furthermore, the research shows a substantial 
deterioration in the quality of education, in terms 
of knowledge and skills gained for adolescents 
who remained in the education system.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

21 

 

 

1- The conflict context for 
adolescents  
   

1.1 Hope under siege 
While most adolescents still expressed hope and 
aspirations for their future, the majority see 
emigration as the only path to realise their 
dreams. 

Most adolescent participants voiced their hope for 
a better future. Despite the enormous constraints 
they face, most articulated their hopes for a 
decent education, career, welfare and life. Many 
aim to achieve university degrees and work in 
prestigious conventional professions such as 
medicine, engineering or law, as well as in the 
increasingly popular online sector. They talked 
about hobbies in many different areas such as 
social media, visual arts, music, sport and reading. 
However, this hope was always balanced by the 
prominent reference to the constraints evoked by 
war and insecurity, relating to the damaged and 
collapsing institutional, social and economic 
context.  

Many of the adolescents alluded to their vanished 
hope of seeing an end to the conflict and a 
pathway to peace. A wish to leave the country to 
pursue their goals and seek a better life 
somewhere else was expressed by adolescents 
from all regions, whether girls or boys, displaced 
or from a host community, enrolled in education 
or not.    

  ريصيب وش اركب فرعن ام اننلأ فدهو حومطب ركفن ريتك بعص“

It is so difficult to think of our ambition and 
goals because we are not certain what will 
happen tomorrow” (Tartous girl 13-15) 

Many groups, especially adults, explained how the 
war distorted social values and affected the 
psychological health of adolescents and their 
vision for the future. For example, key informants 
in Idleb told how the long-lasting military 
escalation had caused the disintegration of the 
social fabric, fragmentation of families, 
disconnection of networks and disruption of family 
ties, affecting the physical and psychological state 
of adolescents, especially those subjected to 
forced displacement. Adults in several areas noted 

that the conflict had killed many men, leaving 
families without a breadwinner and adolescents 
out of control. This has substantially increased the 
pressure on adolescents, causing depression, a 
sense of insignificance, loss of hope and purpose 
and led many to wish to migrate. Displaced 
adolescents are disproportionately affected, 
constantly expressing feelings of isolation, 
despair, hopelessness. 

 ةلحرملا يف نيعفايلا هنم يناعي يذلا يساسلأا يدحتلا"
 ةرقتسم ريغ ةئيب يف ءوشنلاف ناملأاب روعشلا مدع يه ةيلاحلا
 ةقيرط ىلعو مهيلع ةيبلس تاساكعنا ىلإ ىدأ ماع لكشب
 مادعناو طابحلإاو سأيلا ةلاح مهيلع رطيسي ثيح مهريكفت
  "لملأا نادقفو لبقتسملاب ريكفتلا

"Growing up in an unstable environment, in 
general, led to negative repercussions on 
them and their way of thinking, as they suffer 
from despair, frustration, loss of hope and lack 
of thinking about the future" (Al-Tal key 
informant) 

Some of the girls (e.g. Al-Tal, Damascus) were 
outspoken and demonstrated a sense of 
independent thinking and self-confidence, 
optimism and a positive outlook towards the 
future. They had diverse interests and goals that 
may have seemed far-fetched due to the difficult 
living conditions and educational challenges they 
face. In Idleb, the younger girls showed sadness, 
timidity and insecurity, while the older girls 
expressed confidence, maturity and openness. 
Other older girls (e.g. East Ghouta) were already 
out of school and married, some were mothers or 
pregnant, or even divorced. One mother of two, 
whose husband did not allow her to leave the 
house, had been a high-performing student until 
she left school in grade 9. Some girls had already 
started work to support their families, while others 
were contemplating leaving the country. Many of 
the older boys were already working (e.g. East 
Ghouta), though many were also still at school. 
Some girls expressed their interest in education, 
as well as challenges in terms of mobility, 
insecurity and lack of family support, while some 
older boys (e.g. Homs) expressed their fear of 
failure in education at this critical stage of their 
lives. 
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Dreams of high-status or exciting 
careers 

 نيجاتحملا سانلا عيمج ةدعاسم بحأ يننلأ ةينلاديص نوك بحب"
 "برحلا ببسب نهلهأ نم نيمورحملا ماتيلأا اصوصخو

"I’d like to be a pharmacist because I love 
helping all the needy people, especially the 
orphans who have been deprived of their 
families because of the war" (Idleb girl 13-15) 

Nearly all girls and boys in both age groups 
expressed their hopes to achieve a high level of 
education and occupy prestigious conventional 
professions, such as doctors, dentists, 
pharmacists, engineers and lawyers, even though 
some of them have difficulties in their education 
or are already out of school. These are careers 
that have higher pay, the approval of parents and 
respect of society. Some mentioned others such 
as criminal investigator, information technology 
engineer, architect, or psychiatrist or business 
owner. Older girls in Homs mentioned they would 
like to hold a PhD in mathematics or English 
literature and one hoped to be an archaeologist. 
In some areas (e.g. East Ghouta), the younger boys 
who were still in school had higher aspirations (e.g. 
to go to university) than those who were already 
working and aimed for more vocational jobs. Older 
boys in Al-Tal mentioned a lack of motivation to 
continue their education and reach their dream 
jobs.   

 نأ تايدحتلا يف تركذو … راثآ ةثحاب حبصت نأ ةعفايلا فده"
 تايتفلا بسانت لا ةنهم اهنأ نوري مهنلأ اهل نوعجشم ريغ لهلأا
 "ديج ينهم لبقتسم اهل سيلو

"One girl (16-18) said she wanted to become an 
archaeologist, and mentioned that her parents 
are not encouraging her because they see that 
it is not a profession that suits girls and it has 
no prospects" (Homs workshop) 

 

Practical focus 
Many adolescents focused on more practical 
careers, such as cook, hairdresser or dressmaker, 
and many of the older girls (e.g. Aleppo, Raqqa) 
were already working in these types of jobs due to 
a lack of support for their education, or the impact 
of insecurity and harassment on their mobility.  
Some older girls mentioned the importance of 
generating income from online jobs. Many of the 
older boys (e.g. Idleb, Raqqa) were focused on 
income-generating professions such as owning 
and driving a truck, managing a car maintenance 
shop, maintenance of mobile phones or 
blacksmith. Some were already working in trade 
and construction (e.g. Tartous) and one younger 
boy in Damascus had a clear goal of becoming a 
professional carpenter as he was already working 
in carpentry with good support from his employer.  

 

 

Disabled girl (age 16-18), My Ambition exercise, Aleppo.  

Girl (age 13-15 group) in My Identity exercise, Homs 
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Creative dreams 
 دجوي لا تايدحتلا ،ملاعلإا ةسارد بحت اهنأ ىلع ةعفايلا تزكر"
 اهنلأ ىشخت ةفاضلإاب ةبعص تلاصاوملاو صمح يف ملاعإ عرف
 "ديرت امك ةيملاعإ صرف ىلع لصحت لاأ ةبجحم

"I like to study media, but there is no university 
branch for media in Homs and transportation 
is difficult, and I am afraid that I will not get 
media opportunities because I wear the hijab" 
(Homs girl 16-18) 

Some adolescents in all groups mentioned their 
desire to engage in more creative and less 
conventional jobs, including acting, singing, 
writing, makeup, graphic design, software 
developing, painting, journalism, fashion design or 
music. Several mentioned their ambition to be 
YouTubers or influencers (e.g. Al-Tal and Homs). 
Younger boys in several places mentioned that 
they wanted to be professional football players, 
but mentioned challenges in enrolling in teams or 
receiving coaching. One of the older boys from 
Idleb wished to be an astronaut, even though he 
had already left school.   

 

Desire to help and rebuild 
 يمأ ملح ونلا .يتسارد لمك ينولخ اذا ةيماحم نوك يحومط"
 "يقوقح نع عفاد ردقلأو

"My ambition is to be a lawyer if they let me 
complete my studies. Because it is my 
mother’s dream, and to defend my rights" 
(Tartous girl 16-18) 

Girls from both age groups and most areas said 
they would like to work or volunteer to support 
people in need and challenge injustice, or defend 
women rights. Some expressed awareness of 
women’s rights, the importance of equality 
between girls and boys in accessing education, 
appreciation for women's economic 
independence (e.g. Sweida, Tartous), and 
frustration with cultural and family limitations to 
girls’ education and mobility. Some boys (e.g. 
Idleb) expressed a wish to contribute to rebuilding 
their country after the destruction of the war. 

 

 

 

 

 

 

 

 

 

 

 

 ةيامحل زكرم ينبأ نأ ديرأ .خيراتلا يف ةمصب كرتأ نأ يحومط"
 اذل يقوقحو يملاحأ نع عفادي نم ىرأ مل ببسلا ناسنلاا قوقح
 ةايحلا مهتملظ يذلا سانلا نع عفادي نم نوكأ نأ تررق
 "برحلاو عمتجملاو

"My ambition is to leave a mark in history. I 
want to establish a centre for human rights 
because I did not find anyone fighting for my 
dreams and rights, thus, I decided to defend 
people who have been exposed to injustice 
from life, society and war"  (al-Hasakeh girl 16-
18) 

Girl (age 13-15) My Identity exercise, Aleppo.    
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Interests and hobbies 
Adolescents from all age groups shared different 
interests and hobbies like sport, music and 
singing, hanging out with friends, drawing, cooking 
or playing digital games. Many of the boys, and 
some girls, mentioned a love of nature and the 
outdoors. Girls and boys in some areas (e.g. Idleb 
and Al-Tal) mentioned the important role of 
religion in their lives, and some mentioned reading 
and listening to the Quran. In Sweida, three boys 
mentioned using the Internet to learn 
programming and computer maintenance, or 
design games. 

 

Desire to travel 
 طسبلأ رقتفي دلبلا يف ماعلا عضولا نلأ دلب يلأ رفسلا حومطلا"
 "ةايحلا تاموقم

"The ambition is to travel to any country 
because the general situation in the country 
lacks most necessities of life" (East Ghouta boy 
16-18) 

Many young people of both sexes expressed their 
wish to travel outside of Syria to study, work and 
live, and some expressed an interest in learning 
foreign languages for this purpose, noting the 
difficulty to access language learning (e.g. 
Damascus). The younger girls in Sweida and 
Tartous were interested in learning English, 
French, Russian and Korean. While older girls 
expressed an interest in discovering the world, 
some (e.g. al-Hasakeh, Tartous) mentioned the 
difficulties of travelling for Syrians due to the war, 
and the lack of support from their families. Older 
boys (e.g. East Ghouta, Al-Bab) saw travel as a 
means to avoid military service as well as to 
access opportunities.  

 

 

 

 

 

Hopelessness, lack of space and 
uncertainty  

 ناصغأ صفقلا لوحو روفصع هلخادو صفق ةعفايلا تمسر"
 لا ،فرطلا رتب اهتقاعأ ،ةنيجس ،روفصعلا هبشت اهنأ تربع ،ءارضخ
 لوح نم هلك ملاعلا لامج ىرتو ،اهدرفمب اًديعب باهذلا عيطتست
 "ةعيبطلا لامجب عتمتلا نم اهعنمي يذلا صفقلا

"One girl (13-15) drew a bird inside a cage and 
green branches around the cage. She 
expressed that she resembles a bird, a 
prisoner, hampered by the amputation of her 
limb, cannot go far alone and sees the beauty 
of the whole world around the cage, which 
prevents her from enjoying the beauty of 
nature" (Homs workshop) 

Several key informants noted the social and 
psychological pressures on adolescents due to 
the war, exacerbated by cultural norms and 
traditions, which worsened for those out of school 
with increased uncertainty for the future. Social 
threats and problems such as drugs, conscription 
to military service, domestic violence and 
harassment (e.g. al-Hasakeh), alongside poverty 
and instability, create a feeling of hopelessness 
and pessimism (e.g. Damascus). Some adults (e.g. 
Raqqa) noted that this is exacerbated by the 
marginalisation of adolescents, and lack of space 
to meet and express themselves. Key informants 
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in some areas (e.g. Damascus, Raqqa) noted that 
adolescents feel lost, anxious, stressed and 
pressured, preferring to travel abroad regardless 
of their qualifications, competencies, abilities and 
ambitions.  

 نلأ ،لمعلا وأ ةساردلاب حومط يدل سيلو لزنم ةبر حبصأ نأ ديرأ"
  ”ةاتفلا عفنت لا ةساردلا

"My goal is to get married and create a family, 
I do not have ambitions to study or work, and I 

want to become a housewife I believe that the 
study does not benefit girl" (Aleppo girl 16-18) 

 

 

 

 

 

 

 

1.2 The war generation    
The adolescents of today have grown up in the 
context of conflict, impacting every aspect of their 
lives and development, although fear affects their 
confidence to discuss this situation. 

 "برحلا فورظب اًرثأت صاخشلأا رثكأ مه نوعفايلا"

"Adolescents are the most affected by the war 
conditions" (Homs key informant) 

Participating adolescents were between three and 
eight years old in 2011 when the social movement 
began and deteriorated into the devastating 
armed conflict. This means that their formative 
childhood years took place entirely during the 
current war. They have been living in an 
environment of conflict that enforces fear, 
animosity and subordination, while enduring 
destruction and collective punishment. They have 

witnessed many violations and experienced tragic 
repercussions on their lives, such as losing family 
members to the conflict, suffering injury or 
disability, displacement, kidnap, torture, siege or 
gender-based violence. More critically, this 
generation has been targeted for armed 
recruitment, trafficking and child labour, with an 
absence of comprehensive and consistent 
protection, in addition to deprivations of food  

security, education and health services and 
decent living conditions.  

 يتلا عاضولأاو اهب نورعشيو نورمي يتلا فورظلا ةجيتن سأيلا"
 مهمايأ نم ريثك يف مهتقفار توملا ةملك لاثمف ،اهوشاع
 رمع يف توملا فرعي نكي مل يذلا قباسلا ليجلا سكع
 "ةقهارملا

"Death is a word that accompanied them in 
many of their days, unlike the previous 
generation who did not know death in 
adolescence" (Aleppo key informant) 

Girls (age 13-15) My Identity exercise, al-Hasakeh.    
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With access to virtual and digital spaces, this 
generation has been able to access news about 
the war and its violations on a daily basis. They 
understand that the war is not over and many 
regions are under the threat of further armed 
conflict as key political and military actors are still 
adopting military strategies.   

 

It was notable that adolescent and adult 
participants from across the groups avoided 
direct discussion of the warring actors and dire 
violations, or expressing direct opinions or views 
on the conflict dynamics and actors, even those 
who had lost a family member or were injured due 
to the conflict. Fear is omnipresent, mainly  

 

 

because the conflict is ongoing, and different 
warring parties are in control of each territory and 
its resources, holding power over the population 
and external support.1  

 بعلأ تنك ةرم ركذتأ .يدلب نم ترجهت ..روزلا ريد نم ئجلا انأ"
 مهءامد تناكو يقافر بيصأو ةرئاطلا انتفصقو يقافر عم ةركلا
  "ضرلأا لأمت

"I remember once I was playing football with 
my friends and the plane bombed us and my 
friends were injured and their blood filled the 
ground" (Al-Bab boy 13-15) 

 
1 It is worth mentioning that, in a similar study 
conducted by the research team in Sudan 
following the political transformation in 2018-

However, directly or indirectly, the adolescents 
talked about the conflict and its devastating 
impact on their studies, life and relationships. 
Comparing across the areas, this highlighted their 
different experiences of war depending on the 
subnational context. For example: 

• Adolescents in Idleb and East Ghouta lived the 
experience of brutal war, bombardment, 
targeting of civilians, heavy and internationally-
banned weapons, destruction of infrastructure, 
and the forced displacement of the majority of 
their communities. The percentage of disabled 
and orphaned adolescents reflected the 

2019, adolescents discussed openly the impact of 
oppression and conflict in hindering their hopes 
and expectations (UNICEF, 2020). 

Boys (age 16-18) My Identity exercise, Idleb.    
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severe suffering of those young women and 
men.  

• Those from Raqqa experienced ISIS blocking 
the education process for years and imposing 
measures that marginalized adolescents, 
especially girls.  

• In Homs, widespread destruction and fighting 
were associated with social degradation and 
identity-based discrimination.  

• In al-Hasakeh, adolescents struggle with 
different education systems, the AA 
unrecognised and unaccredited curriculum 
and the GoS curriculum.    

Therefore, the war created severe inequalities 
between adolescents across regions and 
communities, which urges all actors to create 
community-relevant policies and interventions in 
a participatory approach to address the needs 
and grievances of each region.  

 

 انضرأو انتويب نم انريجهتو انلزانم ريمدت ببس فصقلا"
 "انبراقأ داهشتساو

"The bombing destroyed our homes, the 
displacement from our homes and land, and 
the martyrdom of our relatives" (Al-Bab boy 16-
18) 

Most groups mentioned that war and instability 
created a climate of fear and uncertainty, 
destroyed or repurposed infrastructure (including 
schools) and disrupted services, and hindered 
their study and life. For example, younger boys in 
Tartous were pessimistic about the situation and 
their future because of the catastrophic security 
and economic situation, some were already out of 
school and working, and most wanted to travel 
abroad. Interestingly, some groups (e.g. Aleppo 
younger boys) did not mention the war or 
displacement at all, focusing instead on the 
economic situation that negatively affected 
enrolment and the quality of education.  

 

Displacement 
The conflict led to the fragmentation of families 
and poor living conditions which forced many 
adolescents to leave school to work. For example, 
boys in Al-Bab (especially displaced adolescents) 
shared painful experiences, as many of them 
witnessed bombardments and experienced 

forced displacement to Turkey and other parts of 
Syria. In Aleppo, many girls described having lost 
one or more of their family members to death or 
displacement. Caregivers in Aleppo highlighted 
the waves of displacement that created difficult 
conditions for displaced and host communities 
and affected adolescents.  

 

Recruitment to armed groups 
Several groups of boys were concerned about 
military conscription or recruitment into armed 
groups (e.g. Al-Tal, Raqqa, Sweida), affecting their 
education but also motivating them to leave the 
country. This was also mentioned by some adults, 
including key informants in al-Hasakeh who 
considered that the conflict had fuelled fanaticism 
among youth and children, as huge inequalities led 
adolescents to ‘blindly’ follow the armed groups 
that benefited from the war, and to some boys 
threatening their parents to escape and join 
armed groups. They considered that adolescents 
wanted to ‘prove themselves’, or were influenced 
by TV programmes, the Internet and friends.  

 

1.3 Insecurity and vulnerability 
Increased insecurity in schools and the wider 
community has deepened the vulnerabilities of 
adolescents, exacerbated by weakened family and 
social structures.  

Key informants and caregivers mentioned 
contextual factors such as poor governance, lack 
of trust in public institutions, lack of rule of law, the 
aggravation of social tensions, and inefficient 
public services. These factors provide a 
background for the growth of negative and 
dangerous phenomena, such as kidnapping, 
pillage and the arbitrary use of weapons. 
Adolescents mentioned other consequences such 
as bullying and harassment, suicide, violence in 
schools, armed recruitment, drugs and smoking, 
early marriage and child labour.  

Many participants highlighted the link between the 
insecure environment inside and outside schools 
and increased school dropout rates, especially for 
girls. Adolescents, key informants and caregivers 
all highlighted the vital importance of providing 
secure and protected environments for 
adolescents as a first step forward" 
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 بصانم ىلإ لوصولا نوعيطتسي لا ةفرعملاو تاراهملا باحصأ"
 "داسفلا ببسب ةيدايق بصانمو ايلع

"People with skills and knowledge cannot 
reach a high level and leadership positions due 
to corruption"  (Al-Tal boy 16-18)  

Some adults considered that family disintegration 
and dispersion due to the war had made 
adolescents more vulnerable to mental and 
physical exploitation. Adolescents, key informants 
and caregivers in different areas referred to 
increased social challenges, such as the spread of 
violence and crime, drugs, begging and 
prostitution, as well as forced recruitment, 
kidnapping, harassment and moral degradation. 
The older boys in Homs recognised that most 
students need psychosocial support, and key 
informants pointed out a lack of programmes 
supporting adolescents, for example in sexual 
awareness. Caregivers in Raqqa and Idleb were 
concerned about the absence of an appropriate 
educational environment or civil society 
programmes for youth or of opportunities for 
effective social participation, free expression and 
the ability to plan their future. One key informant 
from Aleppo stated that physical and verbal 
violence against boys and girls, and forced 
marriage, were related to “the absence of an 
effective role of civil and humanitarian 
associations."  

 

 

Some groups of adolescents (e.g. Homs, East 
Ghouta) mentioned growing inequality, the lack of 
rule of law and justice, and the impact on their 
hopes and motivation. Older boys in Raqqa 
highlighted suppression, corruption, lack of 
freedom of speech, inequality and displacement 
as key factors that negatively affect their study 
and lives. The older girls from Homs noted 
increased political and social polarization, and 
severe inequality and discrimination due to the 
war, and key informants also pointed to increasing 
discrimination and marginalization based on 
identity, religion, political affiliation, sex, class and 
displacement status.  Caregivers in Tartous 
asserted that the war economy had caused wide 
economic disparities and divided society into a 
small very rich class and a large very poor class 
who lacked basic necessities, and associated 
these social challenges with poor public 
institutional performance and widespread 
corruption, nepotism, and the absence of 
accountability. Key informants in Sweida 
mentioned that government oppression had 
‘subordinated the will of younger generations’.  

1.4 Severe poverty and inequality  
Widespread poverty, unemployment and the 
increased cost of living have forced many 
adolescents to drop out of school, and many 
teachers to leave the profession or the country. 

 "نيعفايلا ملاحأ قرس يلي ئيسلا يداصتقلاا عضولا"

"The poor economic situation stole the dreams 
of adolescents" (Tartous boy 13-15) 

Poverty was a common obstacle for adolescents 
in all areas and from all groups. Economic 
deterioration has continued to deepen, despite 
the decline of intense armed conflict, and public 
services have decreased in quantity and quality. 
This has caused heightened suffering and 
deprivation in terms of access to food, clothing, 
housing, heating, electricity, transportation, health 
and education for the vast majority of Syrians. 
Hyperinflation caused a drop in the real value of 
salaries, which forced many in the education 
workforce to migrate or leave the sector.   

Adolescents, key informants and caregivers from 
across the areas all highlighted the decline of job 
opportunities and surge in the cost of living, 
including the cost of education, which forced 

Girls (age 13-15) My Ambition exercise, Aleppo.    
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many families to stop enrolling their children in 
schools. Many boys dropped out in order to work 
and support their families. For example, older 
boys in Sweida considered economic 
deterioration and poverty to be key obstacles for 
their study, as they have to work over summer to 
cover their education costs, as well as feeling 
insecure about military conscription. Many girls 
also dropped out to reduce costs and, in some 
cases, were married for economic reasons.  

 رسلأا اهنم يناعت يتلا ةلصاوتملا ةيداصتقلاا ةقئاضلا"
 ربجت ةفيضتسملا تاعمتجملاو نيئجلالا ةصاخو ةيشيعملا
 "ةيلاملا ةيلوؤسملا لمحت ىلع تاعفايلاو نيعفايلا

"The continuing economic hardship 
experienced by households forces 
adolescents to take financial responsibility" 
(Idleb key informant) 

Adolescents also mentioned inequalities within 
broad deprivation. Girls tend to suffer more than 
boys due to biases within families and society 
which privilege boys in terms of study, income, 
mobility and decision-making. Rural areas are 
more deprived of employment opportunities and 
services than urban areas. Displaced people, in 
general, suffer from higher levels of poverty and 
deprivation compared to host communities. There 
is specific deprivation of disabled adolescents, 
most of whom do not have access to facilities to 
support their engagement in schools and 
communities. Some areas, like Homs, identified 
discrimination against specific communities based 
on their political affiliation or cultural background. 
On the other hand, adolescents referred to an elite 
that can afford to enrol their children in private 
schools and universities, and provide them with 
the necessary ICT equipment and services. 

1.5 Social relations and norms  
The family plays an indispensable role in 
supporting and protecting adolescents, 
although it can also replicate traditional values 
which sustain gender bias and undermine 
education or choice. 

 يف شيعت ةأرما نوكأ نأ وه اههجاوأ يتلا تايدحتلا دحأ"
 "ةأرملا معدي لا عمتجم

"One of the challenges that I face is being a 
female living in a society that doesn’t support 
women" (Al-Tal girl 13-15) 

Due to the increased scarcity of secure 
environments, the family has become fundamental 
and indispensable as a source of protection and 
support to adolescents.  

The majority of adolescents considered their 
family, especially their parents, as the key support 
for them in their study and social life. Some 
mentioned brothers and sisters, or members of 
the extended family like grandparents or aunts.  

 اهدعبو قلاطلل اوضرعت ركبم رمعب اوجوزت نيذلا تايتفلا مظعم"
 ةميركلا ةايحلل ليبس ميلعتلا نأ اوفرع مهنلأ ةساردلل اوداع
 " ةماركلا ظفحو

"most of those girls who married at an early 
age divorced later, then returned to education. 
They were aware after marriage experience 
that education is the way to a decent and 
dignified life" (East Ghouta key informant) 

Many adolescents also associated the family with 
enforcing old traditions which constrain their 
choices and access to education. For girls, these 
values can reduce their mobility and access to the 
internet, and underestimate the importance of 
their education, to the extent of forcing them into 
early marriage in some instances. In many cases, 
this has been exacerbated by warring actors 
exploiting a fanatic narrative opposed to girls’ 
education and mobility. For boys, these traditions 
can force them to take responsibility to work and 
support their families at an early age, hindering 
their ability to complete their basic education and 
achieve their goals. Finally, many adolescents 
noted that families exert authority and influence 
over their study preferences and career choices. 
Adolescents in many areas described a 
generational struggle, especially to address 
equality between women and men, in particular for 
girls who voiced their aspirations to obtain an 
education to strengthen their autonomy and build 
their own careers. 

 ةيعامتجلااو ةيرسلأا فارعلأاب صوصخلا هجو ىلع تايتفلا رثأتت"
 دحتو عمتجملاو ةرسلأا يف مهليثمت نم دحت ام ابلاغ يتلاو
 ةبسانملا تامدخلا ىلع لوصحلا ىلع مهتردق نم كلذك
 "صرفلاو

"Girls, in particular, are affected by family and 
social norms, which often limit their 
representation in the family and society and 
limit their ability to access appropriate 
services and opportunities" (Idleb key 
informant) 
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Parental support 
 

 "يلها عم لكاشم ريصتب ريتكو ةبقارملا تحت ولمعب يش لك"

"Everything is done under surveillance, and 
many problems arise with my family" (Tartous 
girl 16-18) 

Many adolescents from all age groups stressed 
the importance of support from their family and 
friends. Most boys expressed satisfaction with the 
support of their parents for their education, with 
the exception of older boys in Raqqa and younger 
boys in Tartous who complained that family and 
tradition constrained their ability to express 
themselves and choose their future. The younger 
boys in al-Hasakeh noted that family support has 
become even more important in the time of 
instability, while some older boys (e.g. Al-Tal) 
pointed to complicated relationships, despite 
overall support.  

However, most groups of girls described a lack of 
parental support. Several girls pointed out the 
special supportive role of their mothers, but some 
(e.g. Idleb) expressed some fear of their fathers. 
Some younger girls (Al-Bab, Al-Tal, Raqqa, Sweida, 
Tartous) criticized their parents’ tendency to 
interfere, forcing them to choose specific fields 
like literature or pressuring them to leave 
education after the second cycle. Many groups of 
girls (Al-Tal, Al-Bab, Aleppo, East Ghouta, Idleb, 
Raqqa) mentioned traditions and family attitudes 
which limited girls’ mobility, choices and 
opportunities for work and study and 
relationships. Some older girls (e.g. Idleb) said that 
their parents do not allow them to own a mobile or 

to use the Internet and cameras. One younger girl 
in Homs suggested imposing penalties on parents 
who prevent their girls from continuing their 
education.   

 لا كلذكو ةاتف يننلأ يميلعت لامكتساب يل حامسلا مدع"
 "ةاتفلل لمعلا نولضفي

"They do not let me complete my education 
because I am a girl and they don't like girls to 
work" (Aleppo girl 13-15)  

Many groups pointed out that families prefer 
sending their boys to work to learn any vocation 
rather than completing study at school, while the 
traditional belief in the infeasibility of education for 
girls encouraged some families to marry off them 
at an early age. This is compounded by increasing 
poverty and instability. Adults in Damascus noted 
that the more educated the family, the more they 
tend to support their children to complete their 
studies, but that the war conditions had forced 
many families to take their daughters out of school 
and marry them to protect them, especially in rural 
areas. Boys and girls in Damascus emphasized 
their own perseverance, determination and 
personal incentives as their main drivers. " 

 هب عفدي نيوبلأا لبق نم ءاوتحلااو ةودقلل لفطلا داقتفا نإ"
 - تاردخملا :لافطلأا فدهتست يتلا تاكبشلل ءوجللاو درمتلل
 "شرحتلا - يسنجلا للاغتسلاا - ةلامعلا

"The child's lack of the ideal and parental 
inclusion pushes him to rebel and resort to 
networks of drugs, labour, sexual exploitation, 
harassment that target children" (Al-Tal KI) 

Finally, some caregivers (Damascus, Homs, 
Tartous, al-Hasakeh) pointed to a lack of 
understanding and communication between 
parents and their children, and the generational 
difference between them in terms of technology 
and thinking. This translated into a lack of direction 
and guidance from families in the use of the 
internet, increasing the risk of misuse and 
exposing adolescents to different challenges and 
problems without substantial help or guidance. 
Caregivers in al-Hasakeh found that family 
problems and disputes, and miscommunication 
between parents and their children, increased 
pressure on adolescents, psychological problems, 
fear, despair and feelings of insecurity due to the 
radical changes in their lives. Younger boys and 
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girls from Tartous also highlighted widespread 
bullying and smoking among adolescents and its 
negative impact on them, and mentioned the 
absence of an integrating environment for girls 
with disabilities.  

 

Restrictions on girls 
 ىضري لا يذلا يروكذلا عمتجملا ةهجاوم يف نمكت تابوعصلا"
 "مهنم لضفأ ةأرملا نوكت نأ

"The difficulties in a patriarchal society that are 
not accepting women can be better than men" 
(Sweida girl 13-15) 

 "مهحومط قيقحت يف قئاع وه مهسنج نأ تايتفلا ضعب رابتعا"

 

“Some girls consider their sex an obstacle to 
achieving their ambitions” (Aleppo girl 16-18) 

Many groups of girls (e.g. al-Hasakeh, Aleppo, 
Homs) mentioned the impact of insecurity on their 
mobility, as their families impose more restrictions 
on them. They also highlighted the traditions that 
constrained girls from travel or accessing 
education Older girls in Aleppo highlighted that 
the war, violence and displacement had 
exacerbated inequalities between girls and boys, 
affecting their study and work opportunities and 
increasing pressure for early marriage. Some 
mentioned harassment as an increasing challenge 
for girls at this age.. Older girls in Al-Bab and Homs 
noted that old traditions biased against the 
mobility and education of girls have been revived 
during the war, especially in the rural areas, 
forcing girls to stay at home to work for the family, 
and increasing discrimination against the 
education of girls. Adults in Idleb asserted that, as 
well as being forced to marry early, many girls 
were exposed to domestic violence and subject to 
pressure from parents or brothers, as well as 
increased housework responsibilities. 

 

1.6 The impact of COVID-19  
The COVID-19 pandemic and related restrictions 
exacerbated problems in access to education, and 
highlighted the need for quality and inclusive 
digital learning materials and channels. 

Education was severely disrupted by COVID-19, 

which increased the health burden on the 
population and the entire fragile public health 
system. Mitigation measures forced physical 
distancing, quarantine and the closure of 
educational facilities for extended periods over 
2020 and 2021. The majority of adolescents 
described substantial education losses resulting 
from the pandemic and highlighted the failure of 
the educational administrations to offer sound 
digital alternatives, while promoting students to 
the next grade without final exams or completing 
the school syllabus.  

COVID-19 also caused further economic 
deterioration as employment opportunities 
declined even further and prices surged, creating 
a huge burden on families and increasing school 
dropout of adolescents. Additionally, lockdowns 
led to increased emotional and social pressures 
on families, girls in particular, including reported 
increases in domestic violence. Finally, when 
lockdowns ended, schools were not equipped with 
the necessary hygiene measures and equipment 
for confidence in a safe return.   

 ةصاخلا سرادملل لقتنا ريثكلا ..انوروك سورياف هجوم راشتنا عم"
 ةسردم يف ليجستلا ةرتفلا كلت يف حمسي يتلئاع عضو نكي ملو
 يكل بويتوي ةانق ربع سوردلاو ميلعتلا تعبات كلذل ،ةصاخ
 "يتلايمز ةبكاوم عيطتسأ

"With the spread of the Coronavirus, many 
moved to private schools, and my family's 
situation did not allow me to enrol in a private 
school, so I followed education and lessons 
through a YouTube channel so that I could 
keep up with my colleagues" 

 (Al-Bab girl 13-15) 

Many adolescents highlighted the impact of 
public-school closures, disrupting their education 
and creating ‘chaos’ in the education process. 
Some mentioned that school closures had been 
erratic, causing more infections and spreading 
fear among teachers and parents (Al-Bab). One 
key informant in Idleb mentioned that IDP 
adolescents and those living far from the city 
centres were more affected by the consequences 
of the COVID-19 pandemic, while others (Al-Bab 
and Raqqa) considered that rural areas were less 
affected, as schools carried on as usual and 
quarantine was not observed. Some private 
schools were seen to have adhered to protection 
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and prevention measures and established 
effective distance learning groups compared to 
public schools (e.g. Al-Bab). 

Many adults mentioned the absence of 
alternatives to compensate for education loss, or 
complained about low quality or unequal access 
to distance learning (Al-Bab, Aleppo, Damascus), 
and lack of strategies to adapt the curriculum.  
Adults in Tartous noted the failure of the Ministry 
of Education to educate students on how to use 
the application that was supposed to include a full 
explanation of the curriculum. Older girls in Raqqa 
considered that the pandemic contributed to 
hindering girls’ education and created more 
pressures due to the economic impact and 
prolonged lockdown.  In some areas (e.g. Al-Bab) 
adolescents mentioned that they had had to seek 
expensive private schools or irregular digital 
courses, while others noted the need for strong 
parental support for home learning (e.g. Al-
Hasakeh).  

 

Adults in Tartous linked the spread of anxiety and 
chaos in the local community to a lack of 
government response plans or consistent policies 
to substitute education losses. Many groups (Al-
Tal, Aleppo, Damascus, East Ghouta, Homs, 
Sweida) complained about the strategy to 
promote all students without exams, leading to 
gaps in their education and a perceived degree of 
laziness and complacency among adolescents.  
Some adults in Raqqa mentioned that the lack of 
measures to prevent the spread of COVID-19 
when schools reopened, which had made many 
parents nervous to send their children to school, 
especially with over 50 students per classroom.  

 ةلاح ببسب يرسلأا فنعلا ىلإ لزانملا يف لافطلأا ضرعت"
 )نييحاتفملا صاخشلأا دحأ( " اهنوشيعي اوناك يتلا رجحلا

"Children have been exposed to domestic 
violence because of the conditions they live in 
during the quarantine period" (al-Hasakeh key 
informant) 

Some adults mentioned the impact of the 
pandemic on the social lives and mental health of 
adolescents, leaving them bored with nothing to 
do but go online, and aggravating their pessimism 
for the future (Al-Bab, Al-Tal, al-Hasakeh, 
Damascus, Tartous).  The COVID-19 pandemic also 

caused an increase in poverty and unemployment, 
increasing the constant pressure on families. As a 
result, and given the long periods at home, many 
adults (e.g. al-Hasakeh, Aleppo, Homs, Idleb, 
Tartous) linked the pandemic to increased family 
problems and psychological issues, including 
depression and despair, impacting girls with 
increased housework and movement restrictions, 
and in some cases domestic violence.  
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2-Education access and 

quality 

  

The conflict has caused critical deterioration of 
the education system, exacerbated by 
fragmentation, leading to declining enrolment, 
outcomes and perceived value of education. 

The authorities running each of the four main 
zones in Syria have designed and managed their 
education systems and content differently, but 
some common themes emerged. Adolescents 
across different areas described their education 
systems as weak, inefficient or mediocre, and all 
participants agreed that the education systems 
have deteriorated starkly during the conflict, 
reflected in poor governance, infrastructure and 
teaching. Some associated school management 
problems with corruption, nepotism and 
discrimination. Some areas, such as al-Hasakeh, 
have multiple, uncoordinated educational 
systems, and adolescents complained about the 
lack of recognition of certificates from areas not 
under government control. 

In relation to the broader system and 
management, adolescents shared their struggles 
in public schools due to the condensed and 
difficult curriculum, while highlighting the poor 
quality of teaching and the absence of supporting 
materials and resources. They complained about 
traditional and outdated teaching methodologies, 
poor foreign language teaching, and the lack of 
qualified teachers. They also complained about 
the absence of extra-curricular activities and 
sport to fulfil their psychosocial needs. Some 
adolescents felt that their voices are not heard by 
school management.  

They also noted broader challenges to school 
access related to financial hardship, poor 
infrastructure, insecurity and lack of 
transportation. In all areas, adolescents noted 
challenges of lack of school buildings, equipment 
and services, including heating, water and 
hygiene. In some cases, long distances between 
homes and schools and lack of transportation 
caused big challenges to get to school. Many girls 
and boys highlighted the absence of proper 
facilities for disabled adolescents. In some areas, 

such as Aleppo, East Ghouta, Homs and Idleb, 
school infrastructure has been destroyed during 
the conflict, while in others, such as in al-Hasakeh, 
adolescents complained of a lack of school 
rehabilitation and maintenance.  

 

 

Adolescents also mentioned a surge in the cost of 
logistics and private lessons, which increases the 
burden on families and leads to more school 
dropouts. Some girls mentioned that their families 
refused to enrol them in school or university due 
to the long distance from their homes.  Other 
negative phenomena spreading in school 
environments were mentioned, such as bullying, 
violence, harassment, smoking and drugs, 
discriminatory treatment by schools and teachers, 
and teacher apathy.  This view, shared by many 
parents and adolescents, depicts a growing sense 
of scepticism about the value and utility of 
education in the context of conflict. 

 هدومج ببسب ةسردملا كرت ىلا عفدي يديلقتلا ميلعتلا"
 "ميلعتلا ةدوج بايغو ةئيسلا ةلماعملاو

"Formal education forced adolescents to drop 
out of school because of its rigidity, bad 
treatment and lack of quality education" 
(Damascus girl 13-15) 

Girls (age 16-18) Café: Education exercise, Raqqa.    
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The impact of the conflict on education were very 
striking and visible. For example, some younger 
girls in East Ghouta had difficulties writing, and 
older girls in Raqqa had lost several years of 
school, or dropped out completely, as a result of 
war and displacement.  Boys in Idleb and Sweida 
emphasised the importance of ending the war, and 
the consequent political and economic problems, 
as key to providing decent conditions for them to 
enjoy study, work and relations.  

 

2.1 Increased rates of school dropout 
All of these problems with the education system 
reduced the motivation of students, support of 
families, and relevance and availability of 
education, and led to increased incidence of 
school dropout. The average age of dropout 
varied across regions, beginning at preparatory 
school at 12 or 13 years old in al-Hasakeh and Al-
Bab, at 14-16 for boys in Aleppo, but starting from 
the 5th grade for girls in Al-Tal, preparatory stage 
for girls in Damascus and aged 10-12 for girls in 
Aleppo.  In Raqqa, many adolescent boys 
preferred to work in agriculture, industry and 
carpentry while girls worked at their homes, 
dropping out of school in seventh or tenth grades.  
Adults in Tartous noted that, over the previous two 
years, the dropout rate had increased due to the 
ramifications of the COVID-19 pandemic. 

 جاتنلإا يف ةمهاسملل تاعفايلاو نيعفايلا ىلع يلاهلأا طغض"
 ةجحب ،لمعلا ىلع اًيدسج نيرداق مهنأ نوري امدنع ةصاخ يداملا
 "اهب مهتاذ ىلع دامتعلاا مهنكمي ةيرمع ةلحرم اوغلب مهنأ

"Parents put pressure on boys and girls to 
work when they see their children physically 
able to work, using the argument that they 
have reached an age in which they can rely on 
themselves" (Homs key informant) 

As well as the quality of education, push factors for 
school dropout include changing perceptions of 
the value of education, growing poverty and 
insecurity, and range according to sex, rural-
urban origin and the economic status of 
families.  For example, key informants and 
caregivers in Homs confirmed that adolescents in 
rural areas suffer most because of the risks and 
costs of transportation and widespread 
harassment of girls. More boys were forced to 
leave school to work and support their families 

due to poverty or the absence of the breadwinner. 
Key informants in Aleppo asserted that many boys 
dropped out of school to work or were trapped 
with recruitment, child labour and drugs networks. 

 ءادهشلا نم ريبك ددع نع تضخمت يتلا ةليوطلا برحلا تاونس"
 ىلع ةلودلا ةردق مدعو ،ليعم نود اهلمكأب تلائاع اوكرت نيذلا
 "لمعلل لافطلأا رطضا ،رسلأا هذه ةياعرب مايقلا

"The long years of war that resulted in a large 
number of martyrs who left entire families 
without a breadwinner, and the inability of the 
State to take care of these families, forced 
children to work" (Tartous caregiver) 

For girls, early marriage increased due to poverty 
and biased social norms. Al-Tal caregivers 
reported that some girls pushed for early 
marriage or to stay at home to avoid the risk of 
insecurity, violence and harassment, and 
acknowledged that some families preferred to 
support male over female education due to 
customs and traditions. Younger girls in East 
Ghouta claimed that the low quality and difficulty 
of education had become a big burden in their 
lives, and led to increased scepticism of parents 
around the continuation of their daughters’ 
education. Many of the older girls in East Ghouta 
had already left school, as their families did not 
support their education beyond elementary 
school. However, key informants in East Ghouta 
noted that many girls who married early later 
divorced, and some returned to education.  
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In al-Hasakeh some girls preferred to get married 
to avoid joining armed groups, a huge challenge 
for families in the northeast. Some girls in Al-Bab 
dropped out because of family fears of kidnapping 
or harassment. Many families in rural or 
conservative areas preferred not to send their 
daughters to mixed-sex schools. However, key 
informants noted that integration with different 
cultures and societies, increased awareness 
through social media, and the fact that women are 
forced to work due to poor living conditions and 
financial need, had led to an increase in awareness 
of the importance of education for girls. According 
to adults in Raqqa, most parents do not mind 
letting their daughters continue their education, 
though girls face more challenges in schools and 
on the streets, such as harassment, insecurity and 
the lack of local universities.  

 

2.2 Multiple systems and 
certifications 

Adolescents in al-Hasakeh talked about several 
issues relating to the dual system, where GoS 

schools are preferred because of the recognised 
certification, but are therefore overcrowded and 
often far away from their homes. They also 
mentioned problems with communication 
between adolescents in schools that used Kurdish 
or Arabic.  Adults in al-Hasakeh considered that 
the dual system had affected the content and 
quality of the whole education process in the 
region.  Adolescents in Al-Bab, Raqqa and Idleb 
also referred to the lack of recognised 
certification or international accreditation from 
their various education systems. Furthermore, 
adolescents in Raqqa mentioned that taking 
exams in GoS-controlled areas is difficult in terms 
of travel and registration, and some caregivers 
mentioned that in the presence of extremist 
actors such as ISIS, their children faced extreme 
danger in traveling to GoS schools outside of the 
area. 

 

2.3 Teaching methods and curricula 
 

 "جاهنملا ىلع اهتغل لزن نم انمعدتب ةلود لك"

"For every country that supports us; we added 
its language to the curriculum"  (Sweida girl 13-
15) 

Most adolescents considered that traditional 
teaching approaches and lack of interactive 
methods, the difficult, intense, irrelevant and 
frequently changing curriculum, and the lack of 
qualified teachers, were at the top of their 
education problems. Caregivers in Al-Tal echoed 
that the complicated and non-interactive 
curriculum increased pressure on adolescents 
and families and made schools an unattractive 
environment for adolescents. Girls in al-Hasakeh 
and Tartous noted a decline of the desire of 
adolescents to continue their education, and in 
East Ghouta many adolescents said that they and 
their parents had lost interest in education. Many 
adolescents highlighted the importance of 
training teachers and improving their approaches. 
Many (e.g. al-Hasakeh, Al-Bab, Al-Tal, East Ghouta 
and Idleb) complained of the low quality foreign 
language teaching in particular, including Turkish 
and English in Idleb. Some complained of a lack of 
vocational education, and the absence of 
recreational activities in schools. 

Girls (age 13-15) Café: Education exercise, Aleppo.    
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2.4 Damaged and inadequate 
infrastructure  

 "نابعت لصوب ةسردملا ىلع ةعاس يشما موي لك حور يدب"

"I walk every day an hour to school, I arrive 
already tired" (East Ghouta boy 13-15) 

 رثؤي يذلا ميمصتلا ثيح نم ةبلطلل نوجس نع ةرابع انسرادم"
 ""بلاطلا ىلع اًبلس

"Our schools look like prisons for the students" 
(Tartous adult) 

Adolescents in many areas complained of a 
shortage of schools, meaning overcrowded 
classes and long distances to travel. For most 
adolescents, especially girls, distance to school 
and insecure, infrequent or expensive 
transportation were among the biggest issues in 
their access to education. This was mentioned as 
a particular constraint for girls, and for 
adolescents in rural areas (e.g. in Al-Bab, Homs, 
Raqqa). Older girls in Idleb mentioned a lack of 
security on the road to schools, while the younger 
girls highlighted a lack of functional schools, 
sometimes a complete absence in camps, while 
many existing schools were not secure or 
properly equipped.  

 يباوص يف امو يم تانازخو تامامح اهيف ام سرادملا"
 "ةئفدتو

"Schools do not have toilets, water tanks, and 
there is no heating" (East Ghouta boy 13-15) 

Adolescents in many areas (Al-Tal, East Ghouta, 
Homs, Idleb, Raqqa) noted that destruction and 
displacement had increased the pressure on 
schools and staff, creating an environment of 
instability and fear, and damaging the education 
process as well as the belief of families, students 
and the community in the value of education. Girls 
in Aleppo described how the conflict had 
destroyed schools and caused teachers and 
families to flee, forcing displaced children to join 
already crowded schools. Boys in Al-Tal noted that 
the instability and poor performance of public 
institutions affected the education process and 
their choices towards work and study. Adults in Al-
Bab and Idleb told of frequent interruptions in 
education due to military operations, bombings 
and airstrikes on schools, lack of stability, 
repeated forced displacement and the COVID-19 

pandemic. However, some key informants in 
Damascus emphasised that failures in the 
education process were caused by the ineffective 
governmental institutional system which existed 
before the war or COVID-19.   

"School buildings are poor due to the war, not 
serviced, and not fully restored, and there are 
offensive political and religious expressions on 
walls, which makes them unqualified for 
teaching" (Homs key informant) 

 

2.5 Discipline and discrimination 
 نم وأ ذيملاتلا نم ةنيعم ةقبط سرادملا ضعب لابقتسا"
 يقاب لابقتسا مدعو ةنيعم ةينيدو ةيئيب تايفلخو تاهجوت
 "ةيعمتجملا تائفلا

"Some schools receive a certain class of 
students or from certain environmental and 
religious orientations and backgrounds and do 
not receive the rest of the community groups" 
(Homs girls 16-18) 

Most groups of adolescents mentioned issues of 
discipline, violence and discrimination affecting 
their educational experience. Some girls 
(Damascus, Al-Bab, Raqqa) and many boys (Al-Tal, 
Al-Bab, Aleppo, East Ghouta, Idleb) noted a spread 
of bullying, bad treatment and sometimes violence 
by teachers. Boys in East Ghouta noted that the 
use of violence and a lack of counselling added to 
their resentment of school. Girls in Tartous 
mentioned the problem of schools and teachers 
favouring some students over others, and girls in 
Al-Tal described discrimination based on urban/ 
rural and displaced/ resident status of students, 
noting a ‘lack of accountability’ in schools. Girls in 
Tartous noted a lack of communication between 
administration, teachers and students, and one 
older girl from Homs talked about the lack of 
freedom of opinion and widespread racism and 
discrimination in public education. 
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 طابضنلاا ةلقو بيّستلا ببسب سرادملل باهذلا نم ىودجلا مدع" 
 بغشلا تلااح ببسب روكذلا سرادم نم نيسردملا بورهو
 "رمنتلاو فنعلاو

"The futility of going to school due to chaos, 
lack of discipline and teachers escaping from 
boys’ schools due to riots, violence and 
bullying" (Al-Tal boy 13-15) 

Some boys in Sweida and Idleb also mentioned the 
spread of violence or discrimination between 
students. Several groups mentioned the lack of 
integration for students with disabilities, and girls 
in Aleppo mentioned increased bullying of 
students with disabilities. Caregivers in some 
regions (e.g. Tartous, Homs, Damascus and 
Aleppo) also noted the lack of consideration for 
people with special needs, or bullying of displaced 
students and poor and vulnerable groups who 
have been negatively affected by the war, 
alongside the general rise in violence and lack of 
safe environment in schools. They noted that this 
was exacerbated by overcrowded classrooms, 
and a lack of educational staff who can deal 
properly with these negative phenomena. 

This has led to changing the priorities of 
adolescents from education towards work or 
leaving the country. Girls in Tartous suggested 
that schools should listen more to students’ 
voices, and build a disability-friendly environment.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Some older boys in Homs also referred to the 
importance of respecting adolescents’ opinions in 
the education process and highlighted the lack of 
means to integrate students with disabilities into 
the education system. A girl from Homs suggested 
the need for an effective oversight system that 
allows schools to accept students without 
discrimination because of their social or religious 
backgrounds.  

 

2.6 Teacher shortages and 
overcrowding 

Many groups of adolescents complained about the 
lack of qualified teachers, due to migration and 
low salaries, resulting in overcrowded classes and 
poor-quality teaching. For example, girls in Homs 
reported how many teachers had fled the city, and 
boys in Idleb mentioned that many teachers 
worked without pay. Many groups mentioned that 
qualified teachers prefer to work in private 
schools, or leave the sector altogether, leaving the 
public system with insufficient qualified and 
specialised teachers. Key informants also referred 
to the mistrust between students and teachers, as 
many students do not trust the information given 
by their teachers on one side; and teachers 
complain about the disrespectful behaviour of 
some students on the other.   

In Al-Tal, adults mentioned the substantial number 
of displaced people increasing pressure on 
education services and diminishing the quality of 
education.  Caregivers mentioned that some 
displaced families did not register their children in 
school as they thought displacement would be a 
temporary status and because of the cost of 
transportation and services.  
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2.7 High costs and increasing 
inequalities  

As a result of low quality or inaccessible public 
schools, dependency on private schools and 
educational institutes has increased.  For 
example, girls in Homs reported that the low 
quality of education in public schools, especially 
for foreign languages, forced many students to 
register for costly private classes or resort to 
schools far away from their homes. In Raqqa, the 
poor-quality education in schools, and 
weaknesses in the AA curriculum, have led many 
adolescents to resort to expensive private 
institutes. The poorest are the most affected, as 
they are unable to pay for private lessons or 
register for courses in private institutes. Girls in 
Aleppo felt that education had become too 
expensive, and community appreciation for 
education had declined.  

 

 رمأ حبصأ انحومط قيقحتو ملعلا نأ ىرن ةئيسلا انفورظ ببسب"
 "لاملا ىلإ جاتحت ةيسارد ةلحرم لكو حومط لكف ،انيلع بعص

"Learning and achieving our ambition has 
become difficult for us. Every ambition and 
every stage of study needs money" (Aleppo 
boy 13-15) 

 

The high costs of education services, 
transportation and supplies, and decrease in real 
wages, have meant that many families cannot 
afford education, especially for older students. In 
Tartous, the majority of families with limited 
income were unable to afford the large financial 
burden of books, school materials and additional 
private classes, besides the cost of transportation.  

Caregivers also found that indirect privatisation 
policies that expand the space of private schools 
and educational centres had increased the cost of 
education and the disparity between private and 
public education. One key informant stated that 
‘education has become a business and the student 
is a commodity and a source of profit for teachers, 
institutions and commercial educational 
institutes’. Adults in Damascus highlighted the 
huge difference between public and private 
schools in terms of the quality education and 
teaching methods which created a big gap 

between the students of public and private 
schools. They noted that non-governmental and 
United Nations initiatives for adolescents were 
rare, and did not match the scale of the need.  
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3- ICTs and digital platforms  
 

ICTs are recognized as an important tool to 
overcome education gaps and for communication, 
but this is constrained by lack of access, skills, 
relevant materials and channels. 

All groups of adolescents mentioned similar 
benefits and disadvantages of ICTs, noting that the 
Internet provided many opportunities but was a 
double-edged sword, with clear dangers.  
Different conclusions were reached about 
whether the negative aspects outweighed the 
positive. Most adolescents were aware of the 
importance of digital learning, especially in the 
conflict context, but access to ICTs is highly 
constrained and unequal, and digital learning is 
further restricted by the lack of Arabic content 
and platforms. Labs in schools are not equipped 
or used to develop digital learning skills.  

 ةدايزو تاذلا ريوطتو ميلعتلا ةعباتمل ادج ةريبك ةصرف تنرتنلاا"
 "تامولعملا

"The Internet is a very big opportunity to 
pursue education, self-development and 
increase information" (Aleppo key informant) 

3.1 Benefits of the Internet 
The benefits mentioned by all groups included 
access to information and knowledge to support 
their study and develop skills (including foreign 
languages) and for translation, as well as 
entertainment through games, movies or sports. 
Adolescents repeatedly mentioned 
communication with migrated or displaced family 
members, access to news and information about 
other cultures and countries (e.g. Tartous), and the 
opportunity to make new friends (e.g. al-Hasakeh, 
Al-Bab). Several groups of boys and girls (Al-Bab, 
Al-Tal, Sweida, East Ghouta, Homs, Idleb, Raqqa, 
Tartous) noted its use for job opportunities, 
marketing and generating income.  

 لمعلا عيطتسي لا نم ناكمإب حبصأ هنأ تنرتنلإل تايباجيلإا نم"
 اًدج ةقيرط يهو نيلا نوأ لمع عم دقاعتلا ،يئايزيف لكشب
 "ةعئار

"One of the advantages of the Internet is that 
those who cannot work physically outside can 
contract with online work, which is a very 
wonderful way" (Al-Bab girl 16-18) 

Some younger girls (e.g. Sweida) said that they 
liked to use the Internet to develop life skills, such 
as cooking, sewing, makeup and playing musical 
instruments, though several out-of-school 
participants (e.g. Sweida, Raqqa) tended to use it 
only for communication and entertainment. Some 
older girls highlighted advantages for self-
expression (e.g. al-Hasakeh) and openness to 
other cultures and intercultural exchange (Aleppo, 
Idleb), and older girls in Aleppo considered it an 
important tool to advocate for humanitarian and 
political issues. Adults in Damascus and Homs 
agreed that the Internet can stimulate 
adolescents’ creativity and improve self-discovery 
and self-expression, improve their language skills 
and strengthen exchange and social cohesion.  

 

 

 

 

 

Girls (age 16-18) The Balance of Knowledge exercise, al-Hasakeh.    
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3.2 Threats of the Internet 
 علاطلاا يف اًدج انديفي لا تنرتنلاا نأ ىلع اًضيأ فلاتخلاا متو"
 ةئطاخ تامولعمب اندمي دق تنرتنلاا نلأ ىرخلأا تافاقثلا ىلع
 "اهنع

"The Internet is not very useful for learning 
about other cultures because it may give us 
false information about others" (Aleppo boy 
16-18) 

All groups pointed to some negative aspects of 
the Internet and ICTs, such as wasting time and 
getting distracted from studying, exposure to 
violent, sexual or harmful content and misleading 
information, and the threat of addiction to the 
Internet, social media and gaming. Some 
mentioned the threat of bullying, blackmail or 
hacking or loss of privacy. Some girls (e.g. Tartous) 
mentioned harassment, and some older boys in 
Raqqa mentioned that problems of ethnic hate 
speech could be exacerbated by the Internet. 
Several adolescents (e.g. Damascus) considered 
that the risks to safety and of exploitation 
outweighed the advantages of ICTs. 

 ىتح وأ دعب نع ميلعتلا ىلع زيكرتلا مدع نم يناعن اننإ" 
 )نييحاتفملا صاخشلأا دحأ( "يملعلا ليصحتلل تنلا مادختسا

"We suffer from a lack of focus on distance 
education or even the use of the Internet for 
educational attainment" (al-Hasakeh key 
informant) 

Adults in several areas also noted risks to 
adolescents in terms of accessing pornographic 
and immoral sites or those that expose 
adolescents to blackmail, human trafficking and 
bullying, or content that promotes extremism or 
political polarisation. Some key informants (e.g. Al-
Tal, Aleppo, Tartous) mentioned that some 
adolescents were exposed to fake accounts that 
can cause polarisation, suicide and violence, or 
are used to recruit them to sell drugs or join 
terrorist groups.  

Some groups mentioned psychological and social 
issues. Several adolescents and adults saw the 
potential for family conflicts and fragmentation, 
violence, isolation or health problems and 
depression. Some adults were also concerned that 
the focus on online connections could lead 
adolescents to become disconnected from their 
real-life friends and family and feel isolated. For 

example, adults in Tartous were concerned about 
the decline in communication between family 
members, and older boys in Tartous mentioned 
the danger of ‘fake friendships’. Some young 
people in Aleppo debated over the role of the 
Internet in introducing new cultures, as some said 
that false information may harm relations with 
other cultures.   

 اذإ ،زيمتي ناسنلإا ناك ،اًماع 15 لبق" .يبرعلا صنلا ةفاضا وجرا"
 امأ ،ةيلاع تاملاع ىلع لصحو ةسردملا يف اًطيشنو اًسراد ناك
 "مارغتسنإ ىلع روص ةعومجم رشني نأ زيمتيل يفكيف نلآا

"15 years ago, how could someone be 
distinguished? If he studied well, was active in 
the school and got good grades, but now he 
could be distinguished if he shared a few 
photos on Instagram" (Damascus caregiver) 

Many adults (e.g. Al-Tal, Raqqa, Idleb, Tartous) 
noted that most adolescents use the Internet only 
for entertainment, rather than education, and fail 
to restrict its use, leading to them wasting time 
and draining their mental, psychological and visual 
abilities, while affecting the level of their linguistic 
and verbal abilities. Some (e.g. Al-Bab, Damascus, 
Aleppo) were concerned that the Internet 
provided easy access to information which is 
mostly inaccurate, did not depend on a sequential 
scientific method and could slow down critical 
thinking or cause laziness. Older boys in Homs 
acknowledged that the availability of Google can 
lead them to ‘avoid reading’.  

There were differences of opinion around the 
solutions and responsibilities for effective and 
safe use of the Internet. Some girls (e.g. Al-Bab, 
Tartous) suggested that they needed support for 
time management and developing skills to use the 
Internet efficiently and safely.  Some adults (e.g. 
Al-Bab, Homs, Raqqa) noted the need for parental 
supervision to avoid misuse of the Internet, while 
some adolescents (e.g. Damascus, Aleppo) 
considered that awareness and self-discipline 
were sufficient to control and mitigate the threats.  
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3.3 Distance learning 
 زواجتي يذلا ثيدحلا ملعتلا لئاسو مهأ نم ،يضارتفلاا ملعتلا"
 تايتفلا لوصو يف ةاواسملا مدعو يديلقتلا ميلعتلا لكاشم
 "ساردملا ىلا

"Virtual learning is one of the most important 
means of modern learning that transcends the 
problems of traditional education and the 
inequality of girls' access to school" (Damascus 
girl 16-18)  

Distance learning was mentioned by several 
groups of adolescents and adults as a key benefit 
or opportunity of the Internet, especially given the 
experience of school closures and education loss 
during the pandemic (and more broadly due to the 
war).  Key informants in Al-Tal and Aleppo 
considered that the Internet offered the 
opportunity for more interactive learning, 
including practical applications for theoretical 
study and educational videos, making education 
exciting and easier for adolescents, and 
expanding adolescents´ horizons of thinking and 
sense of innovation. This created a gateway to 
free and lifelong learning, acquiring practical and 
life skills, and opening new international 
opportunities for them.  

 ةعرسو ةيلعافب ملعتلا يف ريبك رود يمقرلا ملاعلاو ايجولونكتلل"
 "يديلقتلا ميلعتلا نم ربكأ

"Technology and the digital world play a major 
role in learning more effectively and quickly 
than traditional education" (East Ghouta 
caregiver) 

Some, including older girls in Damascus and adults 
in Aleppo, considered digital learning very useful 
for students, especially girls, for overcoming 
challenges in conventional education related to 
distance, time and access, and outdated teaching 
methods. Key informants in Sweida insisted on the 
need for digital learning to be integrated with the 
mainstream education system, and the girls in 
Damascus echoed this, noting that conventional 
education had more credibility and a mandate to 
reach everyone. 

 ةفرعمو مهئانبأ ةبقارم يلاهلأا ناكمإب حبصأ دعب نع ملعتلا عم"
 لوبقم ريغلا طلاتخلاا نم دحلاو مهل ىطعملا يملعلا ىوتحملا
 يف نييحاتفملا صاخشلأا دحأ( "ةنيعم تاعمتجم تادقتعم دنع
 )بلح

"With distance learning, parents can monitor 
their children and know the scientific content 
given to them and limit the mixing of others. It 
is acceptable in the beliefs of certain societies" 
(Aleppo key informant) 

Several groups criticised weaknesses in e-
learning, including a lack of quality, accessible 
platforms, security and credible or trustworthy 
resources (especially in Arabic). For example, in 
Al-Bab, some girls explained that recognized 
digital learning programmes were expensive, 
while the free ones were not recognized or 
interactive. Younger girls in Tartous highlighted 
the limited free digital learning courses, lack of 
trusted sources, and distracting advertisements. 
Adults added that the many platforms for distance 
education were not coordinated by the Ministry of 
Education.  

 ىرخأ ةيرق ىلإ نيعفايلا لاسرإ نم لضفأ تنرتنلإا نيمأت ىقبي"
 نم ةياعرلا يمدقم دحأ( "هتيرارمتساو ميلعتلا ىلع لوصحلل
 )بلدإ

"The availability of the Internet is better than 
sending adolescents to another village for 
education to ensure continuity of education" 
(Idleb caregiver) 

3.4 Skills for effective ICT use and 
digital learning 

Most adolescents noted a widespread lack of skills 
and knowledge for effective digital learning: on 
the part of teachers to design and deliver 
interactive online learning; and on the part of 
students to use and access digital platforms 
effectively. Several groups (e.g. al-Hasakeh) 
highlighted the importance of developing 
adolescents’ skills for effective and safe use of the 
Internet. Many older adolescents highlighted the 
lack of specialized teachers and platforms, the 
older girls in Al-Bab highlighted the poor use of 
WhatsApp by private schools. Older boys from 
Homs noted that problems with distance learning 
include weak teaching staff, curricula that do not 
contain interactive methods, information density 
in the curricula, and lack of skills to navigate the 
internet.   

 يف ملعتلا ةيقوثوم نم لقأ دعب نع ملعتلا ةيقوثوم"
 ةاتف( "نيملعملا ىدل ةيلاع ةربخ يعدتسي امم سرادملا
 )15 – 13 ،قشمد نم
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"The reliability of distance learning is less than 
that of learning in schools, which calls for a 
high level of expertise for teachers" 
(Damascus girl 13-15) 

Some boys (e.g. al-Hasakeh, East Ghouta) pointed 
to a lack of language skills (especially English) to 
access different sources of information or e-
learning content. Key informants in Tartous 
mentioned that weaknesses in adolescents´ 
English skills led them to prefer Arabic sites, which 
had less credibility and limited cutting-edge 
information. Some adolescents (e.g. Al-Tal) 
mentioned that schools lacked the proper 
infrastructure to develop ICT skills and practice e-
learning. Key informants (e.g. al-Hasakeh) also 
noted that neither teachers nor students had the 
necessary skills to use the ICT tools and platforms 
effectively.   

 ملعتن انيفو ،نيلا نوأ ةسردملا ريصتب امل يباجيإ تنرتنلاا ريصيب"
 "هللاخ نم

"The Internet becomes useful when the school 
becomes online, and we learn through it" 
(Tartous girl 13-15) 

At the same time, older boys in Damascus noted 
how digital skills have become more necessary for 
remote working, highlighting the importance of 
digital learning to keep education relevant in light 
of the technological advances in the world. Older 
girls in Raqqa (and adults in Tartous) bemoaned 
the lack of quality and affordable training institutes 
or private centres to help them develop skills in 
effective ICT use, and girls in Damascus proposed 
ongoing awareness sessions on the use of digital 
learning, and improvements in the qualitative and 
quantitative capacity of schools to deliver. Finally, 
some mentioned that home learning can be very 
difficult due to the lack of space or a suitable 
atmosphere at home. Overall, it was felt that cost 
and access issues for quality digital education 
could widen inequalities between social classes in 
education, technology and skills.  

 

3.5 Access to ICTs and digital platforms 
 يمودعم دنع ىتح ةيساسا ةجاح تاب لاوجلا ىلع لوصحلا"
 ليج ءوشن ىلإ تلااصتلاا تامدخل لوصولا مدع يدؤيو ،لخدلا
 ةهجاوم ىلع رداق ريغو ،اًيرهاظ ملعتمو اًينمضو اًيلعف لهاج
 "اهتاريغتمو ةايحلا بعاصم

"Having a mobile has become an essential 
need, even for income-limited people, 
therefore lack of access to ICT creates an 
ignorant generation. Even if they attend 
schools, this generation cannot face life’s 
difficulties and changes" (Tartous adult) 

One of the biggest barriers to effective distance 
learning is access to the Internet. Some 
challenges were universal, for example all groups 
in all areas complained about slow and poor-
quality Internet services, and poor and 
unpredictable electricity supply.  However, the 
level of access and affordability varied 
considerably across locations, potentially 
widening existing inequalities in access to 
education. For example, in Al-Bab adolescents 
considered they had better services than the rest 
of Syria, while many adults (Al-Bab, East Ghouta, 
Homs, Raqqa) pointed out that higher quality 
services are limited to bigger cities, with rural 
areas still facing more expensive and lower quality 
services. Some of the younger adolescents in 
Damascus and Homs said they had no access to 
the Internet and knew nothing about it. Key 
informants in Raqqa noted that IDPs, especially in 
informal camps, suffered from a lack of facilities to 
access the internet as the AA blocked Internet 
networks there. Furthermore, adults in Damascus, 
Raqqa and Idleb mentioned that many useful 
websites and applications were blocked.   

 نم رثكأ اهيف ءابرهكلا عطقنت تناك يضاملا ءاتشلا يف ةنيدملا"
 "ىطسولا روصعلا نم ةنيدم اهنأكو ةلصاوتم ةعاس 20

"Last winter, the city was without electricity for 
more than 20 hours straight, as if it were a 
medieval city" (Al-Tal boy 16-18) 

The high cost of services and equipment to access 
the Internet, a significant problem for families in all 
areas, also threatened to increase disparities. 
Some adults (e.g. Damascus) considered that the 
spread of smartphone devices had increased 
adolescents’ access to the Internet, but others 
(e.g. Idleb) noted that the high cost of these 
phones made them unaffordable for the majority 
of families, increasing disparities. Adults in Homs 
highlighted that inequality of access to the 
Internet between poor and rich, rural and urban, 
and boys and girls, could cause distance learning 
initiatives to widen existing disparities.  
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 اًيبسن لُقأ ةيكذلا ةزهجلأا عم لماعتلا ىلع تارداقلا ثانلإا ددع"
 مَادختساو تنرتنلإا حَفصت صخي امب رملأا كلذكو ،ةنيدملا نع
 "ةيداملا تايناكملإا فعض ببسب كلذو لصاوتلا عقاوم

"The number of females who can deal with 
smart devices in rural areas is relatively less 
than in the city, the same applies for surfing 
the Internet and using communication sites, 
due to the economic hardship" (Homs girl 16-
18) 

Cultural issues also impacted equality of access 
for girls to ICTs and the benefits, including 
distance education. Some groups of girls (e.g. al-
Hasakeh, East Ghouta, Idleb, Homs, Raqqa) told of 
increased restrictions on girls accessing phones 
and laptops.  

 تاقيبطت وأ فتاهلا مادختساب تنبلل نوحمسي لا لهلأا"
 عيطتسي يذلا ىتفلا سكع ىلع يعامتجلاا لصاوتلا
 )18 – 16 ،صمح نم ةاتف( "هب بغري جمانرب يأ مادختسا

"Parents do not allow girls to use the phone or 
social media applications, unlike boys, who can 
use any programme they want" (Homs girl 16-
18) 

Adolescents and adults highlighted efforts from 
different local actors to support education, e-
learning and digital skills. However, these efforts 
have not matched the huge challenges facing this 
generation in the war-torn country. With a 
deterioration of the role of authorities, the role of 
civil society, international NGOs and the private 
sector has expanded, and participants called for 
more independent, community-based initiatives to 
provide fair and sound learning and 
communication channels for adolescents. That 
said, many adults and adolescents stressed the 
importance of developing the role of formal 
education authorities to develop the educational 
environment, infrastructure and quality, and 
provide accessible digital infrastructure.     

Several groups of adolescents recommended that 
there should be free or subsidised internet 
services and equipment. For example, older girls 
in Idleb suggested a free public network for 
students and providing camps and schools with 
the Internet, and boys in Homs suggested that key 
actors including Government, civil society, and 
United Nations agencies should provide public 
spaces to access the Internet and equipment and 

develop content for e-learning. Older adolescents 
in Tartous suggested free courses on accessing 
trusted information sources and digital security 
and eLearning for teachers, parents and students. 

Discussions with experts and caregivers 
highlighted their willingness to engage with efforts 
to develop initiatives and programmes that help 
adolescents to develop their skills and knowledge 
and be more active in communicating, studying 
and working with others inside and outside of their 
regions. However, many initiatives lack 
experience in digital learning or technical and 
financial support to establish and sustain such 
programmes.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

43 

 

 

Conclusions 

  
This research used an innovative, mixed, 
participatory approach to assess adolescents’ 
challenges and expectations in education and ICT 
within the context of the ongoing conflict in Syria. 
The research approach attempted to be inclusive, 
engaging girls and boys, rural and urban, out of 
school and in school, displaced and host 
communities, disabled, orphaned, married and 
working adolescents. The approach included: i) in-
depth consultations with adolescents, girls and 
boys, between 13-18 years old, in 11 areas in 
Syria; ii) semi-structured interviews with key 
informants in the study areas; and iii) focus group 
discussions with parents and caregivers. The 
process and results of the research were very 
dense, and revealed many valuable inputs and 
challenges that could be useful for further 
research and future interventions.    

Participating adolescents drew a gloomy picture 
of the current situation in Syria. They highlighted 
how they suffer from the dynamics and effects of 
the armed conflict in a fearful, insecure, 
exclusionary and unstable environment. They 
have experienced or witnessed several grave 
violations including the targeting of civilians, 
kidnapping, injury, torture, the destruction of 
infrastructure, forced displacement, pillage, siege 
and the deprivation of food and basic services, 
among others. Although many of them have 
aspirations for a better future, they were 
frustrated by the ongoing conflict which they 
associated with poor institutional performance, 
indecent living conditions and social degradation. 
The COVID-19 pandemic further contributed to 
socioeconomic deterioration, including a surging 
population health burden, pressures on the health 
system, a decline in economic activities, increased 
cost of living, school closures and mobility 
restrictions. Caregivers and key informants 
highlighted similar challenges associated with the 
conflict and its impact on the youth.  

Participants in this research explained the severe 
losses of the education system during the conflict. 
First, fragmented education systems emerged in 
the last decade which were categorised by 
distorted and politicised governance, lack of 

qualified teachers, divergent curricula and poor 
quality. Second, infrastructure and equipment 
have been subject to severe destruction or used 
for other purposes such as shelters for IDPs. Third, 
siege and discrimination policies further restricted 
accessibility of schools to children and 
adolescents. Fourth, COVID-19 increased the 
challenges for the education process including 
the closure of schools, health fears and lack of 
precautionary measures. Finally, insecurity and 
the increase in poverty contributed to an increase 
in school dropout rates. Furthermore, the 
deterioration of public education services has led 
to an expansion of the role of civil society and the 
private sector in education, although this has been 
a humble contribution compared to the 
substantial education losses.  

The adolescents were aware of the importance of 
digital learning, especially in the conflict context. 
However, most of them expressed a lack of access 
to learning through the Internet due to a lack of 
Arabic learning content and platforms, poor 
access to the internet and electricity, and costly 
internet services and equipment. Labs in schools 
are not equipped or not used to develop their 
skills in digital learning. Adolescents debated the 
pros and cons of ICT, as they appreciated access 
to information, knowledge, learning sources, 
communicating with family friends and people 
from different cultures, developing their life and 
social skills, finding jobs and generating income.  
However, they highlighted problems such as 
wasting time (many participating adolescents 
spent more than four hours per day on social 
media), bullying, hacking, lack of privacy, 
exposure to bad content including violence and 
pornography, addiction, isolation and misleading 
information.  

The findings of this research show that severe 
inequalities were created during the conflict. 
Although all areas studied have suffered from the 
consequences of war, they have experienced 
uneven impacts. Some areas were subject to 
intense military battles, siege and displacement, 
while others suffer from social and economic 
degradation. Moreover, inequality based on 
gender expanded during the conflict, as girls 
witnessed discrimination due to social norms, 
fanaticism, or the fear of abuse, kidnap and 
harassment. Boys were subject to conscription or 
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child labour to support their households. Other 
forms of inequality between IDPs and host 
communities, disabled and non-disabled, rural and 
urban communities and poor and rich families can 
also be tracked.                                

Given the severe burden of conflict on adolescent 
girls and boys, it is crucial that alternative policies 
and interventions are developed, based on a 
thorough analysis of the conflict context and 
consequences, and the priorities of adolescents. 
The next section draws on the findings, and the 
suggestions of adult and adolescent participants 
in the research, to recommend policies and 
interventions for adolescents to overcome the 
current situation and contribute to a post-conflict 
future. 

 

1. Alternatives: Reclaiming the 

future   

The terrifying grievances of the young generation 
in Syria are evident in the severe loss of human 
capital and deterioration of governance, 
accessibility and quality in education. However, 
this research highlights more dangerous aspects, 
such as adolescents’ loss of hope in a better 
future, the widespread culture of fear and lack of 
trust, and discrimination. Furthermore, the 
foundations of conflict have been strengthened 
and institutionalised, such as political oppression, 
lack of rule of law, poor governance, social 
fragmentation, economic exploitation and 
inequalities.  

The last two years have provided several 
indicators of a decline in intense military battles, 
but this has not translated into a secure 
environment for adolescents. The public 
institutions of GoS and other non-state actors are 
characterised by poor efficiency and a lack of 
preparedness, transparency or accountability. 
Moreover, warring actors have used education as 
a means for conflict by politicising education 
accessibility and curricula, targeting the 
education infrastructure and personnel, and 
reallocating educational resources towards 
conflict-related activities.  

The substantial efforts of humanitarian 

organisations including United Nations 
organisations, international and national NGOs 
and community-based organisation were crucial 
to mitigate the impact of the conflict on younger 
generations and advocate for their protection. 
However, as this research shows, these efforts 
were humble compared to the severe conflict-
related losses, and concentrate on urgent 
humanitarian interventions without creating 
alternative institutional systems to counter the 
structural causes of the problems that 
adolescents suffer.  

These alternatives and solutions need to address 
the underlying and intermediate causes of 
conflict, deprivation and inequality, to avoid 
reproducing the same challenges and grievances. 
Additionally, they need to inherently counter the 
foundations of war, polarisation and the conflict 
economy within a long-term framework.  

Adolescents will be active actors in the process of 
countering conflict, and advocating for a culture 
of peace, respect and justice. They need to be 
engaged in the peacebuilding process and policy 
development. This requires protection for their 
participation, ensuring their safety and security, 
and support for the most deprived adolescents to 
transcend the consequences of conflict.   
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1.7 Intervention priorities  
Although the conflict has had a devastating impact on the entire country, this is uneven across regions, 
communities, men and women, rural and urban areas, among others. The research team developed a 
framework to prioritise the regions most affected by conflict, based on four indicators (Table 1): the 
proportion of IDPs in the population; the poverty rate; the enrolment rate for basic education; and a 
protection indicator. The indicators were standardised to a value between (0 and 1), and the average 
calculated, and regions were ranked based on this average. The area ranked 1st (Idleb) is the top priority for 
intervention, and 11th (Tartous) is the lowest. However, it is clear that the indicators for all areas are alarming, 
and show a clear need for intervention.  

 

Table 1: Prioritization of regions for intervention  

 

 
 
 
*Standardized indicator 
Sources: 1. Humanitarian Needs Overview (2021): People in Need Dataset, UNOCHA; 2. SCPR (2020): Assessment of Socioeconomic 
Situation in Syria.     
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Within this overall context, the adolescent 
consultations, expert interviews and caregiver 
focus groups identified several deprived groups of 
girls and boys within each area. Firstly, they 
identified adolescents from the most vulnerable 
groups who suffer directly from the conflict, 
including:  

1) Injured and disabled adolescents. Many 
adolescents highlighted the lack of facilities 
or means for integration of students with 
disabilities in the education process, and 
some referred to adolescents with disabilities 
suffering bullying in their schools and 
communities.  

2) Orphaned girls and boys, who have lost the 
main social and economic care of their 
families, require special attention.  

3) Girls and boys living in areas subject to 
destruction or siege, who have lost their 
opportunities to access safety, health, 
education and food security among other 
basic needs.  

4) Displaced adolescents have lost family, 
resources including property, safety nets and 
sources of income. Many displaced girls and 
boys suffer poor living conditions and have 
lower access to education and digital 
platforms.  

Second, they identified girls and boys who 
suffer indirectly from the conflict, that 
include:  

1) Out-of-school adolescents. Almost half of this 
generation has dropped out of school as a 
consequence of the conflict, and in last two 
years COVID-19 has caused further 
substantial interruptions to the education 
process.  

2) Working girls and boys. Many of the 
adolescents have worked to support their 
families, depriving them of access to 
education.  

3) Girls and boys living in poverty, preventing 
them from accessing educational or digital 
opportunities.  

Third, those groups suffering pre-conflict 
vulnerabilities, which include:  

1) Girls and boys in rural areas, who lack access 
to quality education and ICT equipment and 
infrastructure.  

2) Girls and boys who suffer from social norms 
and traditions. Girls often face social norms 

that constrain their agency and mobility, and 
can deprive them of access to learning 
processes. Early marriage is a social 
phenomenon that undermines girls’ 
opportunities to achieve their personal, work 
and education ambitions. Boys suffer more 
from child labour.  

1.8 Policy options 
 

Adolescents’ active engagement  
Children and adolescents are a substantial 
segment of Syrian society. In 2021, children below 
the age of eighteen accounted for 45 per cent of 
the population inside Syria, and adolescents (13-
18 years old) accounted for 13 per cent of the 
total population. They are one of the most 
vulnerable groups in society, as they are deprived 
of participation, protection, health, education and 
decent living conditions to different extents. This 
generation, which has not been part of the conflict 
decision-making process, has a genuine interest in 
transcending the conflict dynamics and impacts. 
Therefore, adolescents could be a key actor in the 
peacebuilding process if they were allowed the 
space to participate.   

There are several actors who can support the 
active engagement of adolescents, such as civil 
society initiatives and organisations, parents and 
caregivers, local and international humanitarian 
organisations including United Nations agencies, 
and human rights organizations and advocates.  
These actors need to represent adolescents in the 
design, research and implementation of projects 
and initiatives.  
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Adolescents’ voices need to be heard to recover 
education and digital learning systems, in addition 
to their active engagement in public dialogue to 
build trust, solidarity and cooperation within and 
between Syrian communities. They are an asset 
for volunteerism, to recover the losses of conflict 
and mitigate inequalities. For example, adolescent 
girls’ engagement could contribute to counter 
gender-based violence and discrimination against 
women.           

Learning to counter polarization 
The learning of young generations is a common 
interest among families, local communities and 
civil society. Therefore, learning processes can be 
designed to reinvest in shared values, rights, 
networks and justice. A targeted learning process 
needs several steps, including space for formal 
and informal learning specialists to develop an 
inclusive, participatory and efficient form of 
education governance beyond political, social and 
regional borders. Part of this governance involves 
adopting code of ethics for the learning workforce 
to adhere to the values of solidarity, justice and 
respect and professional standards of teaching.  

The learning process should counter abuse of 
formal or informal education as a means of 
conflict, refuse discrimination among the new 
generation, and advocate against targeting 
education infrastructure, staff and students. In this 
regard, it will be important to unify the curriculum 
based on a long view of a peaceful and stable 
Syria, building constructive dialogue with experts, 
caregivers, adolescents and children to produce a 
curriculum that supports the sustainable 
transcendence of conflict, using modern scientific 
approaches. Curricula and learning content 
should provide relevant knowledge and skills for 
children and adolescents and build networks of 
Syrians inside and outside the country to resist 
oppression and fanaticism.  

The learning process, including digital, is an 
important means to recover the loss of education 
and knowledge during the conflict, especially 
given current weaknesses in the formal education 
system. Moreover, the learning process should 
prioritise the most vulnerable education 
workforce and adolescents negatively affected by 
the conflict.  

Communication and coordination between 

domestic and external actors who can support 
learning initiatives will be crucial to support the 
rebuilding of education and learning systems and 
enhance the quality of education for all.                                   

 

Education for development 
Education is the most important means to invest 
in human capital, which is a core foundation for 
transforming towards sustainable development. 
The enhancement of interrelations between 
education and development contributes to 
dismantling the foundations of conflict and 
provides incentives to the majority of Syrians, 
including adolescents, to reinvest in people’s 
capabilities.   

In the current situation of ongoing conflict, local 
and civic actors can create an independent space 
for all children, adolescents and community 
members to access informal education, develop 
skills, and build social relations. This space needs 
the engagement of parents and community 
members and leaders in dialogue with 
adolescents to identify common goals and 
priorities.  

The space can be used to develop programmes 
and initiatives that link education with 
humanitarian and development interventions, 
such as health, education and living conditions; 
subsidies, education and green energy; ICT, 
education and social work; or education, food 
security and sustainability. Furthermore, the 
design of these initiatives will involve advocacy to 
counter conflict economies and transform 
conflict-related resources towards rebuilding 
education institutions and the recovery of human 
capital.   

The space needs to trigger participatory 
development projects by civil society and 
encourage other actors to participate within a 
transparent and accountable governance model. 
This includes adopting equal accessibility to 
education services and local facilities, prioritising 
the most vulnerable adolescents. Moreover, it can 
establish projects and teaching courses in 
cooperation with other communities and 
institutions across Syria.  

Education-centred projects develop the skills for 
establishing or engaging in productive and decent 
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work at the expense of conflict-related activities. 
It also provides the basic means for families to 
support their adolescents’ leaning and 
communication.  

                

2. The EDGE programme in Syria 

2.1 Relevance to the context and 
adolescent priorities 

 

This research shows that the EDGE programme is 
highly relevant in the Syrian context as it can 
contribute to bridging the learning gap in English 
language and digital skills. EDGE would be crucial 
in Syria to help girls with English and digital skills, 
but in the conflict context, EDGE can also be 
tailored to provide access to trustworthy digital 
learning sources and support girls to engage with 
other programmes to bridge their catastrophic 
education loss. These programmes may cover 
mathematics, physics and the Arabic language, as 
well as computer science, robotics and industrial 
production. 

While developing language and digital skills, EDGE 
would need to focus on important learning 
content such as social cohesion, peace, rights and 
liberties, and justice to help adolescents to 
transcend the conflict and counter the culture of 
fear and hate. Moreover, EDGE could play an 
important role linking girls across different regions 
and areas, to improve trust and social linkages 
between adolescents who have become victims of 
political polarisation and social degradation. Some 
caregivers suggested themes related to 
citizenship and national identity, or conflict 
resolution, including ethics like respect, the right 
to express opinions, countering bullying and 
violence, and supporting equality. Additionally, 
many caregivers suggested awareness-raising 
sessions for adolescents about drug issues, sexual 
education and the prevention of harassment, and 
mental health such as dealing with stress and 
suicide. 

 

2.2 Partners  
It is important to stress the interests and 
aspirations of participating actors in this kind of 

intervention and programme. During the course of 
the field work in the 11 areas, most of them 
showed great interest and readiness to support 
the development of the EDGE programme and 
engage in future stages of the programme design. 

The adolescents and adults highlighted efforts 
from different actors in their regions to support 
education, e-Learning and digital skills. However, 
the efforts have been very weak compared to the 
huge challenges that are facing this generation 
inside the war-torn country. With the deterioration 
of authority, the role of civil society, international 
organisations and the private sector has 
expanded, and the participants called for more 
efforts from independent civil society in the form 
of community-based initiatives to provide fair and 
sound learning and communication channels for 
adolescents. Nevertheless, many adults and 
adolescents assured the importance of the role of 
formal education authorities to develop the 
environment, infrastructure and quality of 
education, and provide accessible digital 
infrastructure.     

The discussions with experts and activists showed 
their willingness to engage with efforts to develop 
initiatives and programmes that help adolescents 
to develop their skills and knowledge and be more 
active in communicating, studying and working 
with colleagues inside and outside of their regions. 
Many initiatives lack experience in digital learning, 
or technical and financial support to establish and 
sustain their programmes.    

The key partners for EDGE are community-based 
initiatives and NGOs, in addition to international 
NGOs and United Nations agencies who can 
cooperate in learning and digital skills. However, 
each area has different authorities and actors, and 
EDGE needs to build its main partnerships with 
local communities and civil society and 
humanitarian institutions to avoid engagement 
with armed actors.  
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2.3 Implementation  
The EDGE programme needs to be tailored to the 
specific social and educational context in each 
region, considering the capacity of local actors, 
the civil society landscape, the availability of 
appropriate training materials and curricula, and 
active non-governmental organisations. A 
participatory approach is key to engage local 
communities and a crucial starting point to ensure 
that parents approve and allow their daughters to 
engage in the EDGE programme.  

Considering the promising opportunity for EDGE, 
it is recommended to consider working with 
Education Clusters and sectors, and international 
NGOs working in the education and protection 
fields. Initial entry points could be through 
involving or partnering with other actors in 
implementing remedial and quality education 
programmes, women’s empowerment, and 
projects in different regions of Syria, as well as 
piloting the 1st phase of EDGE in coordination with 
NGOs and NGO forums or hubs. Additionally, this 
could be conducted through the most active 
NGOs, community-based and civil society 
organisations working in the areas of youth, 
women’s empowerment and education, tailoring 
EDGE programmes to their needs, capacity and 
ability to reach to the adolescent target groups.  

Considering the access challenges, this research 
recommends building on the Britch Council’s 
previous experience, initiatives and networks in 
Syria and, most importantly, developing its local 
network for EDGE that could consist of several 
institutions and initiatives. This network should 
agree a code of ethics and toolkit which offers a 
suite of educational activities, digital learning 
pathways and resources, and teacher support. 
Engagement with communities in the local 
network could overcome the huge challenge of 
accessibility in the time of war and expand the 
scale-up of EDGE as a model for digital learning. 

Implementation could take several forms such as:  

1. Physical implementation with direct supervision 
of British Council on the ground, assuming that the 
local authority accepts the existence of British 
Council in their areas and this can be the situation 
in the North East;  

2. Physical implementation through local actors 

and the British Council can build local capacity and 
supervise remotely;  

3. Distance learning through the Internet and with 
the support of local organisations.     

Target groups:  
EDGE should target the most vulnerable and 
marginalized girls including those who suffer most 
directly or indirectly from the conflict (injured, 
disabled, orphaned, displaced, poor, out of school, 
working, early married.   

EDGE should be piloted in one of the most 
vulnerable areas, to identify the most constructive 
and feasible modality while taking into account 
that each area is very distinct and may require 
different approaches and implementation 
modalities. 

 

Content: 
The content should not be restricted to English, 
especially in areas that perceive other languages 
as important and relevant. It should not limit digital 
skills to computer skills either. What is most 
needed is relevant content to support girls’ 
continued education and self-development for 
their future. This content could cover: 

• Life skills including digital skills; 

• Social cohesion, rights and liberties, and 
citizenship; 

• Culture of respect, diversity, and peace; 

• Vocational education content; 

• Access to Open Education Resources (OER) 
for school education support; 

• Extra-curricular and creative content such as 
art, creative writing, video making among 
others; 

It should also include modules for teachers 
training on:  

• effective pedagogies and holistic and 
differentiated teaching; 

• development and facilitation of relevant 
education aligned with the school curriculum; 

• psychosocial support and social emotional 
learning for adolescents; 
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• career and counselling skills; 

• interactive content development and 
formative assessment. 

This can leverage the British Council’s teacher 
training programme, co-developed with local 
teachers for adapted and relevant content. 

 

Delivery: 
The programme could be virtual or physical at 
schools, NGO or cultural centres depending on the 
local conditions. The place should be safe with a 
suitable environment and conditions (sanitation, 
electricity and internet). EDGE should consider 
offline technology as a solution in remote and 
rural areas that lack internet infrastructure. This 
offline technology can provide selected and 
identified content through community connected 
labs equipped with devices and equipment such 
as laptops or tablets and a server. Programmes 
with distance learning should provide students 
and educational staff with ICT infrastructure and 
skills. 

EDGE should be free-of-charge, based on 
participants’ suggestions, and run by independent 
initiatives which depend on volunteers from civil 
society. Some suggested the importance of 
financial and technical support from the Unite 
Nations or humanitarian agencies, private sector, 
communities and families. The appropriate timing 
for the programme would be in the summer and 
spring holidays on Thursday, Friday and Saturday 
evenings, with sessions of between 2-4 hours per 
day.  

It should be managed by highly qualified teachers, 
key people in the education field, or leaders of 
developmental and educational centres, who are 
change-makers and have a passion for 
development and community work and awareness 
of the needs of adolescents. The management 
should be inclusive, transparent and accountable 
to adolescents and the community, to gain the 
trust and maintain the code of ethics in these 
programmes. The programme should take a 
community-based approach by offering special 
sessions for parents on digital awareness and 
cyber security, and enabling trainers and 
supervisors from the local community to engage 
with EDGE.  In addition to experts in the 

psychological and social fields, adolescents 
themselves can provide good recommendations 
on their needs and concerns. Coordination 
between different initiatives will be crucial for 
sustainability and efficiency especially on 
challenging issues such as content production, 
alternative curricula and skills development.  
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Annex 1: Detailed results by 
area 
 

This annex provides detailed results for each of 
the local research processes, disaggregated by 
age and sex. Each subsection provides a general 
context to the area, as well as information on the 
aspirations and interests, support mechanisms, 
contextual challenges, education system and 
challenges and uses of and attitudes to the 
Internet and ICTs. 

 

Al-Bab 
 

Al-Bab is part of rural Aleppo, affected by conflict 
and displacement. Currently, it is under the control 
of the Turkish-backed opposition and has 178,000 
inhabitants, of which around 90,000 were IDPs in 
2020. The estimated poverty rate is 84 percent, 
and enrolment in basic education is 74 percent 
(SCPR, 2020).    

 

Aspirations and interests:  
• Girls 13-15: The girls of this group aim for high-

level occupations such as doctors and dentists, 
even though some of them have difficulties in 
their education and one of them is already out 
of school. Two want to study and work abroad 
and many want to learn Turkish and English. 
They referred to different hobbies like 
swimming, singing and crafts. 

• Boys 13-15: The participants were widely 
diverse: out of school and in school, displaced 
and resident, working and not working, and 
some of them enrolled in religious institutes. 
The majority aim to be doctors or engineers, 
while one wants to be a banker and another 
wants to be a football player. One of the 
participants said “I have no ambition and I like 
fighting and violent video games”. Some of 
them expressed their conservative 
background and their interest in learning 
religion. 

• Girls 16-18: Most of the group aims to be 
doctors or engineers, and many of them want 
to travel abroad. They like drawing, music, 

cooking and dancing. 
• Boys 16-18: This group has different 

vocational goals, such as doctor, engineer, 
journalist, accountant and painter. They mainly 
enjoy sport as their main hobby, some like to 
read the Qur’an and one of them likes chess. 
Many have conservative backgrounds. 

Support mechanisms 
• Girls 13-15: Most mentioned the importance of 

family support, though they criticized the 
community norms that do not appreciate girl’s 
education and force them to choose specific 
fields like literature. Some of them reflected the 
conservative environment, as they considered 
that listening to music is forbidden. 

• Boys 16-18: Many of them relied on the 
support of their families for study and 
relationships.     

• Adults: According to key informants, some 
families prefer sending their boys to work or to 
learn a vocation or handicraft profession rather 
than completing their studies at school. On the 
other hand, conservative traditions and social 
norms and the belief in the infeasibility of 
education for girls encouraged families to 
marry them off at an early age.     
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Contextual challenges:  
 ةرم ركذتأ ..2017 ماع يدلب نم ترجهت ..روزلا ريد نم ئجلا انأ"
 يقافر بيصأو ةرئاطلا انتفصقو يقافر عم ةركلا بعلأ تنك
  "ضرلأا لأمت مهءامد تناكو

"I am a refugee from Deir-Ez-Zor. I was 
displaced from my country in 2017. I 
remember once I was playing football with my 
friends and the plane bombed us and my 
friends were injured and their blood filled the 
ground" (Al-Bab boy 13-15) 

 اهنلأ بعص حوزن لوأ ناك ..ايكرت ىلإ يتلئاع عم ترجاهو تحزن
 ىرقو تادلب ةدعل انحزنو اندعو اندلبل اندع مث - دلبلا رداغن ةرم لوأ
 " بابلا يف انيرقتسا ىتح

"I was displaced and immigrated with my family 
to Turkey. The first displacement was difficult 
because it was the first time we left the country 
- then we returned to our city and then 
displaced to several towns and villages until 
we settled in Al-Bab". (Al-Bab boy 13-15) 

 - احيرأ ةقطنمل بلدإ ىلإ تحزن ةسلاكلا يح نم بلح نم انأ"
 انرجأتساو ادمرس ىلإ انحزنف انيلع فصقلا راصو لاحلا انب تقاض
 "بابلا ىلإ انحزن مث - ذفاون لاو باوبأ يوحي لا لزنم

"I am from Aleppo, from Al-Kallaseh 
neighbourhood. I moved to Areha city- the 
situation deteriorated and the bombing 
started on us, so we moved to Sarmada and 
rented a house that had no doors or windows - 
then we moved to Al-Bab" (Al-Bab boy 16-18) 

 انضرأو انتويب نم انريجهتو انلزانم ريمدت ببس فصقلا“
 ”انبراقأ داهشتساو

"The bombing destroyed our homes, the 
displacement from our homes and land, and 
the martyrdom of our relatives" (Al-Bab boy 16-
18) 

• Girls 13-15: This group mentioned economic 
hardship and the increase in education costs as 
an important challenge for them. 

• Boys 13-15: Most of this group were deeply 
affected by the war and some of them shared 
painful experiences, especially the displaced 
boys, as many had witnessed the 
bombardment of schools and houses, and one 
explained how his friends were injured. Several 
also elaborated on their consecutive forced 
displacements from their cities to Turkey and 
then to different places inside Syria. The 

conflict led to fragmentation of families and 
poor living conditions which forced 
adolescents to leave school and work. 

• Girls 16-18: They mentioned social constraints 
in the conservative environment that, for 
instance, forbid music or girls’ travel, and 
forced them into specific careers and/or study. 
Some of them referred to the impact of war that 
harmed them and their families and led to poor 
infrastructure, poverty and displacement. 

• Boys 16-18: Some boys mentioned their 
experience with war and displacement that 
included the killing of their relatives, 
destruction of their homes, and living in camps 
and poor living conditions. The economic 
deterioration has forced many adolescents to 
leave school for work.  

• Adults: The main challenges in Al-Bab are war, 
instability, insecurity, lack of rule of law, 
unemployment, widespread poverty and 
economic hardship, as well as the spread of 
negative phenomena such as violence, crime, 
discrimination, recruitment into armed groups 
and drugs. Forced displacement is frequently 
an issue, causing different psychological 
problems and leading many adolescents to be 
victims of kidnapping, get into begging or 
drugs, carry weapons or join armed groups. 
The poor financial situation of most families, 
arbitrary arrest and the loss of the breadwinner 
in light of the war has caused the spread of 
child and adolescent labour, school dropout 
and early marriage. The security situation, 
poverty and the spread of violence forced 
many parents to keep their children at home 
for their safety rather than send them to 
school. 

 
 

COVID-19.  
 ةصاخلا سرادملل لقتنا ريثكلا ..انوروك سورياف هجوم راشتنا عم"
 ةسردم يف ليجستلا ةرتفلا كلت يف حمسي يتلئاع عضو نكي ملو
 يكل بويتوي ةانق ربع سوردلاو ميلعتلا تعبات كلذل ،ةصاخ
  "يتلايمز ةبكاوم عيطتسأ

"With the spread of the Coronavirus, many 
moved to private schools, and my family's 
situation did not allow me to enrol in a private 
school, so I followed education and lessons 
through the YouTube channel so that I could 
keep up with my colleagues"  (Al-Bab girl 13-
15) 
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• Girls 13-15: Some highlighted the impact of 
COVID-19 on the closing of public schools 
which forced them to seek private schools with 
high costs or unregulated digital courses. 

• Boys 13-15: They referred to the role of 
COVID-19 in education interruption and the 
spread of chaos in the education process. 

• Boys 16-18: COVID-19 caused substantial 
interruption of the education process and the 
alternative to compensate for education loss 
was poor. 

• Adults: Key informants and caregivers agreed 
that COVID-19 was the cause of paralyzing 
social life and affected the displaced and 
residents alike. School closures and quarantine 
caused a disruption of education with an 
absence of effective educational alternatives, 
inability to adhere to virtual education due to a 
lack of digital and technological skills and 
platforms, and the failure to compensate for 
education loss. According to caregivers, 
despite the COVID-19 pandemic, the 
Directorate of Education opened public 
schools at the peak of the disease, which led to 
the absence of many teachers due to the 
increase in infection and the spread of fear 
among teachers. On the other hand, the 
education sector in rural areas was not 
considerably affected by the pandemic and the 
educational process continued as before. Even 
when schools were closed, there were Qur'an 
education and literacy sessions in mosques. 
Private schools adhered to prevention and 
protection instructions and set up distance 
learning groups for their students.  

 

1.9 Education system:  
• Girls 13-15: This group agreed on the lack of 

qualified teachers, and the bad treatment of 
students by administration and teachers, the 
lack of public schools and universities, poor 
foreign language teaching, in addition to the 
lack of accreditation. 

• Boys 13-15: The boys identified many 
challenges for the education process, such as 
lack of recognized certificates and universities, 
the poor quality of education in public and 
private schools, lack of qualified teachers, lack 
of discipline and crowded classes, lack of 
schools in rural areas, expensive private 
schools and lessons and increased cost of 
education materials. 

• Girls 16-18: This group highlighted many 
challenges of the education process, such as 
the poor quality of education, traditional 
teaching methods, different curricula, lack of 
universities, high cost of education and 
necessary materials, distance and costly 
transportation, and discrimination based on 
urban/rural and displaced/resident students. 

• Boys 16-18: This group highlighted some 
challenges of the education system including 
poor quality, crowded and costly private 
schools, a lack of qualified teachers, poor 
foreign language teaching, the high cost of 
education materials, and the long distance to 
school. They also mentioned the lack of 
accreditation certificates and universities in 
the region. 

• Adults: Frequent interruptions in education 
due to military operations, bombing, lack of 
stability, repeated forced displacement and the 
COVID-19 pandemic hindered the educational 
process.  Schools in Al-Bab are shaped by the 
poor quality of education, particularly public 
education, as well as a lack of unified and 
approved curricula for public and private 
schools, a lack of qualified educational staff in 
public schools due to low wages and salaries 
that led many qualified teachers to work in 
private centres and, finally, the lack of a clear 
structure for education and clear planning for 
progress in the educational process. The 
caregivers mentioned that some educational 
staff work with fake certificates which 
undermines the quality of education. The lack 
of accreditation of secondary certificates 
issued by schools in Al-Bab, and the absence of 
good-quality universities in the region, resulted 
in the students losing confidence in their 
education. 
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Drivers of dropout 
Adults: Economic hardships and the high costs of 
education and transportation problems forced 
many students to leave school and look for work 
to support their families, especially those living in 
rural areas.  Key informants also mentioned that 
some children never go to school or only 
complete the first cycle because of financial 
problems, family instability and the high cost of 
education. Child recruitment with high wages was 
one reason for drop out of school. Likewise, girls 
drop out because of the family's fear of kidnapping 
or harassment. Dropout from school starts from 
preparatory stage at age 13, and increases in 
secondary school to age 16 years. 

English language and digital skills 
 ةغلل ةيميلعتلا جماربلا رود ليعفت ةداعلإ ةريبك ةيمهأ دجوت"
 لابقاو تاونس سمخ ذنم اهعم لصاوتلا نادقف ببسب ةيزيلكنلإا
 تامولعملا تاينقتل ةبسنلاب امأ ةيكرتلا ةغللا ةسارد ىلع بلاطلا
 " ةيتايحلا اهتارورض ببسب ةحلمو ةيساسأ ةجاح يهف

"There is great importance to reactivate the 
educational programmes of the English 
language as they have stopped for five years 
due to the students' interest in learning the 
Turkish language. As for information 
technologies, they are a basic and urgent need 
to acquire these skills because of their 
necessities in different aspects of life" (Al-Bab 
caregiver) 

Key informants and caregivers agreed on the 
importance of informal programmes for languages 
and digital skills for adolescents, as the English 
language is a privilege to benefit from 
international opportunities. However, Turkish 
presence in Al-Bab has caused a general trend to 
focus on learning the Turkish language. Most 
government bodies, institutions and organizations 
are now dealing with the Turks and the Turkish 
curriculum is imposed at all academic levels. Thus, 
there is no strong demand for learning English, but 
there is a tendency to learn computer skills 
because of their demand as a major requirement 
for employment. The caregivers emphasised that 
there are no initiatives to teach English in the 
region and it is limited to private courses, which 
are expensive or target older people, while 
adolescents are marginalized. Some organizations 
offered English language training courses, but 

most were directed to the Turkish language due to 
the nature of the current government.  

Internet use and digital learning:  
 ةساردلا يف اًددحم اًجمانرب انوروك سورياف راشتنا للاخ تعبتا"
 ظفحلا يلع تلهس ةديج ميلعت قرط كانه تناك .... )دعب نع(
 "ةديدج بيلاسأو تاراهم ملعتو

"During the spread of the Coronavirus, I 
followed a specific programme in the study 
(from a distance) .... there were good teaching 
methods that made it easier for me to 
memorize and learn new skills and methods" 
(Al-Bab girl 13-15) 

 لمعلا عيطتسي لا نم ناكمإب حبصأ هنأ تنرتنلإل تايباجيلإا نم"
 اًدج ةقيرط يهو نيلا نوأ لمع عم دقاعتلا ،يئايزيف لكشب
 "ةعئار

"One of the advantages of the Internet is that 
those who cannot work physically outside can 
contract with online work, which is a very 
wonderful way" (Al-Bab girl 16-18) 

• Girls 13-15: This group highlighted many 
advantages of ICT including access to 
information, communication, building skills, 
learning languages and entertainment. Also, 
they emphasized the importance of digital 
learning. 

• Boys 13-15: The advantages of ICT as 
mentioned by participants were access to 
information, communication and distance 
learning especially in the time of COVID-19, and 
learning foreign languages especially Turkish 
and English. 

• Girls 16-18: These girls mentioned several 
advantages of ICT, such as distance working, 
marketing, learning, access to information, 
developing skills, communication, and learning 
languages. They insisted on the importance of 
digital learning especially in a time of COVID-
19. 

• Boys 16-18: These boys mentioned 
advantages of ICT such as access to 
information, digital learning, developing skills 
and learning languages, and entertainment. 
They appreciated digital learning in the time of 
COVID-19. 

• Adults: The Internet is essential for obtaining 
required knowledge and information during the 
COVID-19 pandemic and finishing education. 
Also, it contributed to the development of 
digital skills and learning new skills. 



 

 

55 

 

 

Negative aspects:  
• Girls 13-15: Some girls specified 

disadvantages of ICT, such as wasting time, 
access to bad content, and the negative effect 
on health. 

• Boys 13-15: This group mentioned negative 
aspects of ICT such as wasting time, accessing 
violent games and bad content. 

• Girls 16-18: These girls mentioned 
disadvantages like wasting time, accessing bad 
content, and damage to family relations. 
Overall, they agreed that using ICT needs more 
attention to time management and developing 
skills in using the Internet efficiently and safely.   

• Boys 16-18: These boys mentioned negative 
issues such as wasting time, isolation, and 
addiction. 

• Adults: Key informants agreed that the Internet 
provides easy access to information, but that 
this is mostly inaccurate, does not depend on a 
sequential scientific method and often causes 
mental lethargy. They also mentioned that, with 
lack of parental supervision, the risks of misuse 
of the Internet increase by access to abusive, 
immoral sites or violent games or using it only 
for entertainment which causes addiction, 
psychological problems and wasting time. 
Caregivers emphasized problems in the 
unreliability of much of the information 
published on the Internet.  

 

Access to the Internet and digital 
learning opportunities:  
• Girls 13-15: This group identified many 

challenges, such as the high cost of recognized 
digital learning programmes, while the free 
ones are not recognized or interactive with 
professional platforms. They mentioned that 
the quality of the Internet is good in their 
region compared to other regions in Syria, 
although the equipment and services are 
expensive. Overall, they highlighted the 
scarcity of initiatives that aim to improve 
conventional and digital learning in the region. 
Some of them insisted on the training of 
teachers, curriculum, health conditions in 
schools, and reducing the cost of education for 
families. They recommended more initiatives 
towards recognized, interactive digital learning 
platforms. 

• Boys 13-15: This group highlighted the 
challenges of digital learning, such as the lack 

of specialized teachers and platforms, the low 
quality of the Internet, and the high cost of 
services and equipment. 

• Girls 16-18: These girls referred to many 
challenges like poor access to electricity and 
Internet, the lack of qualified specialists and 
platforms, the poor approach via WhatsApp 
implemented by private schools, and the high 
cost of services and equipment. 

• Boys 16-18: The group referred to poor 
infrastructure for Internet and electricity, high 
cost, lack of equipment, and lack of specialists 
and platforms. 

• Adults: Currently, there are many educational 
platforms for distance education, but the key 
informants considered that should be under 
the supervision of the Ministry of Education, 
broadcasting its educational sites. Caregivers 
highlighted Internet availability is better in the 
city of Al-Bab, while in the countryside it is 
expensive and of lower quality.   
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Recommendations by key informants 
and caregivers   

- Provide schools with specialised and qualified 
teachers, educational means and modern 
equipment and stationery. 

- Unify and improve the curricula used in public 
and private schools. 

- Increase the wages and salaries of the 
educational staff, particularly the teachers’ 
wages. 

- Open new schools in rural areas or provide 
consistent transportation services. 

- Compensate the educational loss due to the 
frequent closure of education. 

- Increase the interest of international 
organizations in adolescents’ issues, similar to 
women and children, to provide projects and 
programmes concerned with the 
empowerment and development of 
adolescents.   

- Activate the role of educational supervision 
and control commissions. 

- Open recognised universities in northern Syria 
and increase the number of scientific branches 
in the region, that may encourage students to 
continue their education given more clarity in 
their future. 

- Establish effective digital educational content, 
means and platforms.  

- Find urgent solutions for families in need by 
supporting and funding small projects to 
control child labour cases.  

- Advocate for awareness of the dangers of 
ignorance, early marriage and child labour. 

- Establish local community committees within 
camps to prevent domestic violence and 
harassment. 

- Create informal learning programmes that:  
• Allocate a centre to teach computer and 

ICT skills. 
• Include themes in addition to ICT and 

languages like research skills, 
psychological counselling, digital or 
Internet marketing, vocational and 
handicraft training and life skills.  

• Hold programmes during holidays or the 
summer break, three days per week, two to 
three hours per session.  

• Form separate boys’ and girls’ groups 
because of the traditions and social 
customs of the area. 

• Recruit experienced and competent 
teachers and administrative staff, with 

specialized psychological counselling 
cadres and supported by institutions 
working in the fields of protection and 
education. 
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Al-Hasakeh  
 

This Governorate has been out of Government of 
Syria (GoS) control since 2013, and under the 
control of the Autonomous Administration (AA), 
with support of the United States. The AA adopted 
different political and socioeconomic governance 
systems, including for education. Children in this 
area are exposed to different educational systems 
(AA system and GoS system), taught in different 
languages and with different curricula. The 
number of inhabitants in the city of al-Hasakeh is 
414,000, of which 156,000 are IDPs. The overall 
poverty rate reached 83 percent in 2019, and the 
enrolment rate for basic education was 62 
percent in 2020 (SCPR, 2020). 

 

Support mechanisms 
• Girls 13-15: These girls highlighted the 

importance of support from their family 
(especially parents) for their study and social 
relationships, and many also mentioned 
support from their friends.  

• Boys 13-15: Many boys mentioned the support 
of their family, which become more important 
in the time of instability. 

• Girls 16-18: Most of these girls had support 
from their families, especially mothers. 

• Boys 16-18: These boys felt secure and 
supported by families and friends.      

 

Aspirations and interests:  
 ةيامحل زكرم ينبأ نأ ديرأ .خيراتلا يف ةمصب كرتأ نأ يحومط"
 اذل يقوقحو يملاحأ نع عفادي نم ىرأ مل ببسلا ناسنلاا قوقح
 ةايحلا مهتملظ يذلا سانلا نع عفادي نم نوكأ نأ تررق
 "برحلاو عمتجملاو

"My ambition is to leave a mark in history. I 
want to establish a centre for human rights 
because I did not find anyone fighting for my 
dreams and rights, thus, I decided to defend 
people who have been exposed to injustice 
from life, society and war"  (Girl 16-18, al-
Hasakeh) 

• Girls 13-15: These girls hope to achieve a high 
level of education and occupy prestigious 
conventional professions, such as doctors, 

pharmacists, engineers and lawyers.  Some of 
them aim to support poor and deprived people 
in their future work, others aim to gain wealth 
and social status. However, a few aim to be 
football players (despite stigma from the family 
and society), singers, fashion designers or 
musicians. 

• Boys 13-15: Some boys shared the same 
ambitions as the girls to be doctors and 
engineers, but several wanted to be 
professional football players.     

• Girls 16-18: Girls of this age have ambitions of 
being doctors, pharmacists, engineers, 
teachers and lawyers, but they also mentioned 
other careers like financial manager, rights 
advocate and broadcaster. Some of them want 
to help the injured and marginalized people. 
Many of them mentioned their goal to travel 
outside the country to study, work and live, and 
some reported difficulties of travelling for 
Syrians due to the war. Most of them like school 
and some of them have several hobbies like 
drawing, playing music, travelling, sports, 
handcrafts and reading. 

• Boys 16-18: Boys’ ambitions are for high-level 
careers like doctors, engineers and language 
teachers, and one said he would like to be a 
football player. They like travelling, exploration, 
reading and the Internet. 

• Adults: Most key informants and parents 
highlighted the lack of hope for adolescents 
and the tendency to migrate outside the 
country. Insecurity and uncertainty affected 
the whole generation, associated with family 
dispersion due to death or displacement of one 
or both parents.  Key informants also 
mentioned different social challenges affecting 
adolescents' lives, such as drugs, domestic 
violence and harassment, especially for girls. In 
some cases, traditions and cultural norms 
increased the pressure and abuse. Not being in 
school increased the potential social and 
psychological pressure on adolescents due to 
uncertainty about the future, which made the 
majority of adolescents willing to migrate to 
Europe. 

Contextual challenges:  
 ةصاخو شرحتلل ضرعتلا ،يرسقلا جاوزلا وأ تايتفلل ركبملا جاوزلا"
 "ةباقرلا بايغ ببسب تايتفلل ةبسنلاب

"Early marriage of girls or forced marriage, 
harassment, especially for girls, due to the lack 
of supervision" (key informant, al-Hasakeh) 
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• Girls 13-15: Some mentioned that war and 
instability in the area created a climate of fear 
and uncertainty, while many of them reported 
economic hardship, poverty and lack of 
employment opportunities as the main obstacles 
for them to fulfil their ambitions and 
expectations.              

• Boys 13-15: The boys shared many family 
problems and challenges due to poverty and 
financial constraints, or displacement and 
migration of family members. These constraints 
forced many boys to drop out of school and start 
working to financially support the family.  

• Girls 16-18: A few girls mentioned war and 
instability as major hindrances in their study and 
life, as families impose more restrictions on girls’ 
mobility. The war also caused a surge in prices 
and the spread of poverty and deprivation that 
led to child labour and an increase in early 
marriage cases. 

• Boys 16-18: War and lack of security were 
mentioned as the main obstacles for their study 
and life. Additionally, all of them mentioned the 
suffering of poverty and poor living conditions 
that forced many boys to work and prevented 
them from continuing their studies. 

• Adults: The key informants reported the most 
important challenges faced adolescents in al-
Hasakeh to be instability, insecurity and 
uncertainty. The conflict has fuelled fanaticism 
among youth and children, destroyed 
infrastructure (including schools) and disrupted 
services. The destruction of institutions, or 
changing their purpose toward conflict, affected 
the educational process and economic activities 
in al-Hasakeh. The war caused many grave 
violations for adolescents, including the 
recruitment of boys and girls to join armed 
groups. Huge inequalities between segments of 
society led adolescents to “blindly” follow armed 
groups that benefited from the war. In this 
regard, some boys threatened their parents to 
escape from home and join armed groups. 
Similarly, experts found that adolescents are 
ready to join armed groups to prove themselves, 
and they were influenced by TV programmes, 
the Internet, and friends. Parents found that 
family problems and disputes, 
miscommunication between parents and their 
children, combined with the aforementioned 
circumstances, increased pressure on 
adolescents, psychological problems, fear, 
despair, and feelings of insecurity due to the 
radical changes in their lives.  

COVID-19.  
 ةلاح ببسب يرسلأا فنعلا ىلإ لزانملا يف لافطلأا ضرعت"
 " اهنوشيعي اوناك يتلا رجحلا

"Children have been exposed to domestic 
violence because of the conditions they live in 
during the quarantine period" (Key informant, 
al-Hasakeh) 

• Girls 13-15: the disruption caused by COVID-
19 on their education.  

• Boys 13-15: COVID-19 heavily impacted their 
education, with the closure of schools for a 
long time without alternatives.    

• Girls 16-18: COVID-19 was a major obstacle as 
public and private schools closed for a long 
time without any alternatives to compensate 
for the education loss.  

• Boys 16-18: COVID-19 stopped the education 
process for several months causing a huge 
education loss. 

• Adults: The COVID-19 pandemic worsened the 
general situation and led to the closure of 
schools and losing years of education for the 
students. Insecurity and COVID-19 forced 
adolescents to stay at home with the Internet, 
the only alternative to occupy their time. As 
children became addicted to the Internet, 
parents were afraid of the serious risks that 
might affect their behaviour, including 
violence. They noted that the pandemic had 
many negative effects on the education 
process,, as it worsened the socioeconomic 
situation as well as the educational 
performance of adolescents. Quarantine kept 
adolescents out of school without an effective 
alternative plan. The closure of schools caused 
interruption to their education, as distance 
learning was neither efficient nor inclusive. 
Neither the teachers nor the infrastructure 
were prepared for distance learning, due to 
lack of teacher training, weak and costly 
Internet and lack of proper equipment, 
especially in rural areas and for poor families. 
The distance learning which was applied was 
not interactive and needed additional efforts 
from parents, who did not have adequate 
qualifications to help their children. Staying at 
home for many hours and days caused many 
problems at home in the family, the constant 
pressure due to hygiene and quarantine 
caused some psychological issues, especially 
for girls who had to bear the housework chores 
and faced more movement restrictions than 
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boys during quarantine. The psychological 
pressure pushed adolescents to act violently, 
and some faced increases in domestic 
violence, especially gender-based violence.   

 

 

 

Education system:  
 ،يحاونلا ةفاك نم ةقطنملا يف ةيتحتلا ىنبلل سرادملا راقتفا"
 ةفاكل يرذج ميمرت ىلإ جاتحت ايلاح ةدوجوملا سرادملا ثيح
 ) "اهيف ةدوجوملا تامدخلا

"The schools lack infrastructure in the region 
in all respects, as the existing schools need a 
radical restoration of all the services" (key 
informant, al-Hasakeh) 

 ريوطت يف مهاست اًبلاغ اهب نوموقت يتلا تاساردلا هذه"
 يميلعتلا لاجملا يف نيصتخملل نيحنام نم معد ريفوتو ميلعتلا
 رارمتساب متت نأ ىنمتأ ،ةموكح ريغ وأ ةموكح تاسسؤم نم

 بلاطلل لضفأ لبقتسم ريفوتو ميلعتلا ريوطت يف مهاستل
 "تا-نيعفايلاو

“These kinds of studies often contribute to the 
development of education and provide 
support from donors to specialists in the 
educational field from governmental or non-
governmental institutions. I hope that these 
studies conduct continuously to improve 
education and provide a better future for 
students and adolescents (boys and girls).” (al-
Hasakeh key informant) 

 

• Girls 13-15: Many reported key challenges of 
the education system such as the lack of 
recognition of certificates of the AA system, 
which forced many to join GoS schools which 
are few, overcrowded and far from their 
homes. Another challenge mentioned was the 
adoption of dual-language systems that create 
difficulties in communication between Kurdish 
and Arabic adolescents. Moreover, they 
criticized traditional teaching approaches and 
the lack of qualified teachers. Some girls also 
mentioned a low desire to join school from 
some adolescents. 

• Boys 13-15: War and instability affected the 
education process through the destruction of 
schools, migration of teachers and creation of 
different education systems. Boys consider 
that the education systems do not have 
enough schools, and the distance and lack of 
transportation were key issues, while teachers 
have weak knowledge of foreign languages.  

• Girls 16-18: Many girls said that there is a lack 
of schools and universities, schools are very far 
away and the lack of transportation are all 
major constraints to education, especially for 
girls. Many of them highlighted the importance 
of training teachers and improving their 
teaching approaches.  

• Boys 16-18: Many students left classes due to 
the poor management of schools, and several 
of them reported challenges in the education 
process such as transportation, poverty and 
economic hardship, lack of teachers, and low 
wages for teachers. They proposed 
coordination between NGOs and the United 
Nations to support schools, counter the impact 
of COVID-19, alleviate poverty, and develop 
online teaching.  

• Adults: the key informants and caregivers 



 

 

60 

 

 

explained that education in the Northeast was 
complicated by the two education systems with 
different governance, values and authorities, 
one for the AA (in Kurdish) and the other for the 
GoS (in Arabic), which reflected the political 
conflict, affecting the content and quality of the 
whole education process. Generally, children 
and families tend to choose GoS institutions as 
the certificates are internationally and 
nationally accredited, unlike those granted by 
AA institutions.  GoS schools suffer from many 
problems affecting the quality and accessibility 
of education, among them, limited classroom 
space per student (around 60 students per 
class), morning and evening shifts, and long 
distances to schools from students' houses, as 
well as the expensive and insecure 
transportation which raises security 
concerns.  Schools lack sufficient educational 
staff to cover the number of students, due to 
the migration of many qualified teachers or 
forced displacement. As a result, dependency 
on supporting educational institutes, mainly 
private, has increased.    

Drivers of dropout 
Adults: Increased poverty due to currency 
devaluation, high inflation and unemployment, 
pushed adolescents to search for jobs and drop 
out of education. Boys were forced to leave school 
to work and support their families under the worst 
economic situation and the absence of the 
breadwinner. Early marriage also increased for 
girls to avoid poverty. Some girls preferred to get 
married to avoid joining military groups, which is a 
huge challenge for families in the northeast. Many 
families stopped sending their children to school 
because of a lack of sufficient and suitable 
education institutes, overcrowded schools, 
unqualified teaching staff, poor curriculum and 
teaching methods, their inability to provide their 
children with school materials such as uniforms 
and stationery, and the high cost of education, 
especially in private schools. Key informants 
mentioned the impact of economic hardship, lack 
of awareness of education, bullying of adolescents 
by teachers, and the lack of security and instability 
in the country on the education process. Some 
parents refrained from educating their daughters 
and encouraged early marriage due to biased 
social norms. Moreover, the poor living situation 
forced many adolescents to go to work to secure 

a decent living for themselves  and families. 
Consequently, school dropout rates increased, 
beginning at preparatory school at 12 or 13 years 
old.    

As education is considered a complementary 
chain, especially for specific subjects such as 
maths, physics and chemistry, interruptions and 
disruptions rewarded a narrow set of skills. High 
school and intermediate degree students had to 
compress lessons or skip some parts of the 
curriculum during quarantine, which led to a lack 
of understanding of the content. Missed subjects 
and educational losses were not compensated. 
Many adolescents were cut off from an important 
educational stage and moved immediately from 
year to year without taking exams or the required 
evaluation of criteria to move to the next grade, 
which caused a kind of neglect and laziness 
among students assured transition to the next 
stage without exams. 

Internet use and digital learning:  
 تامولعملا ميدقتو سفنلا نع هيفرتلاو سفنلا ريوطت تايباجيلاا"
 تاعاسل يضملا تايبلسلا امأ ،ةديدج تافاقث ىلع فرعتلاو
 مسرلاك ىرخلأا تاياوهلا ضعب ىلع ريثأتلاو تنرتنلاا ىلع ةليوط
 "لازعنلااو ءاوطنلااو تقولا ةعاضإو اهريغو ىقيسوملاو

"The advantages are self-development, 
entertainment, source of information, getting 
to know new cultures, as for the 
disadvantages, spending long hours on the 
Internet, affecting some other hobbies, such 
as, drawing, music, and others, wasting time, 
introversion and isolation" (girl 16-18, al-
Hasakeh) 

• Girls 13-15: The girls agreed on various pros 
and cons of the Internet for their generation, 
but disagreed on whether the negative aspects 
were greater than the positive ones. Overall, 
many girls think ICTs provide access to 
information and knowledge, help to develop 
skills such as foreign languages, facilitate 
communication with family members abroad, 
and provide entertainment through games, or 
watching movies or sports.  

• Boys 13-15: The boys had similar opinions 
about ICT, repeating the importance in terms of 
communication and access to languages, 
knowledge, useful games, and different 
cultures. 

• Girls 16-18: The girls highlighted positive 
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aspects of ICT, such as self-expression, 
developing skills such as languages, access to 
knowledge, communication with new friends 
and societies, distance learning and 
communicating with their teachers. Most 
adolescents repeatedly mentioned 
communication with migrated/ displaced family 
members.  

• Boys 16-18: This group mentioned many 
advantages in ICT, such as access to 
knowledge, distance learning, communication 
with families and friends. 

• Adults. Both key informants and caregivers 
asserted the benefits of the Internet, such as 
access to information, the ability to provide an 
acceptable level of education for students and 
communication with family members and 
others inside and outside the country.  Yet, 
using the Internet as a means of 
communication, learning, and access to 
information was hindered by many challenges, 
mainly the lack of proper infrastructure and the 
constant power cuts.  

Negative aspects of the Internet 
• Girls 13-15: Many girls referred to ICTs as a 

waste of time, exposing them to violent 
content, misleading information, family 
conflicts, and the threat of addiction to the 
Internet and online games.  

• Boys 13-15: The boys mentioned similar 
challenges, such as wasting time, and the 
possibility to access violent and bad content. 

• Girls 16-18: These girls mentioned many 
negative aspects, such as health problems 
(back pain, eye issues), isolation, waste of time, 
exposure to bad content, lack of physical 
communication, and distraction from study.  

• Boys 16-18: This group also highlighted the 
dangers of isolation, waste of time, addiction, 
and potential depression 

Access to the Internet and digital 
learning opportunities:  

 مادختسا ىتح وأ دعب نع ميلعتلا ىلع زيكرتلا مدع نم يناعن اننإ"
 "يملعلا ليصحتلل تنلا

"We suffer from a lack of focus on distance 
education or even the use of the Internet for 
educational attainment" (key informant) 

• Girls 13-15: All girls complained about the bad 
quality of Internet and the high cost of services, 
in addition to lack of access to suitable 

equipment and poor electricity supply. Also, 
they insisted on the existence of more 
restrictions on girls in accessing phones and 
laptops compared to their male peers. Several 
girls suggested the importance of developing 
adolescents’ skills for aware and efficient use 
of the Internet.     

• Boys 13-15: This group also reported issues 
with the poor Internet connection and the 
subsequent difficulties in implementing 
distance learning.   

• Girls 16-18: These girls reported poor 
infrastructure for ICT, such as the weak and 
costly Internet services, lack of electricity, and 
equipment that are not affordable for many 
families.  

• Boys 16-18: Many boys lacked the language 
skills to access different sources of 
information. The ICT infrastructure was 
described as weak, with poor and costly 
services. In this regard, they suggested 
providing students with equipment, better 
Internet coverage and quality at a lower cost, 
and online learning opportunities. 

• Adults: The key informants reported two main 
challenges to distance learning: lack of 
accessibility for many children, and the fear of 
parents that children were spending too much 
time on the Internet with the risk of wasting 
their time and being exposed to unsafe 
content. 

o Lack of digital learning skills and platforms. 
According to key informants, teachers and 
students did not have the necessary skills to 
use the ICT tools and platforms effectively.  In 
addition, adolescents mostly use the Internet 
for communication and entertainment on chat 
and social media platforms more than to learn 
and gain new skills, with the risk of exposure to 
unsafe content like pornography or violent 
scenes. The majority of caregivers stated the 
lack of reliability and credibility of some 
websites providing information.   

o Foreign language learning and ICTs. Key 
informants recognised a quantum leap in 
foreign language learning (mainly English) and 
ICT, but only for a segment of the society due 
to the high cost of private institutes and the 
fact that they are mainly located in the big 
cities. The demand for English language has 
increased, especially for migration or working 
with INGOs that provide relatively high salaries.  
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Recommendations by key informants 
and caregivers   

 كلذل ،طقف سانلا نم ةنيعم ةحيرش مدخت تناك ةيفاقثلا زكارملا"
 ناك اذإ لاإ كلذ نم نكمتن نلو اهملعتل ريثكلا ىلإ ةجاحب نحن
 يطغت ةيلود تامظنم لبق نم ريبك مجح تاذ تاردابم كانه
 دحأ( "رامعلأا ةفاكو سانلا عيمج لبقتستو لكك ةقطنملا
 )ةياعرلا يمدقم

"The old cultural centres only served a certain 
segment of people, so we need a lot to learn 
how we manage it. We will only be able to do 
that if there are initiatives of a large size by 
international organizations that cover the 
region as a whole and receive all people of all 
ages" (al-Hasakeh caregiver) 

The participants suggested several options that 
could contribute to narrowing the educational and 
digital gaps for adolescents in the area. These 
were centred on specific informal learning 
programmes and initiatives such as:      

- Unifying the educational curricula in 
cooperation between local and international 
actors, with special focus on developing 
capabilities and skills.  

- Creating a unified programme (GoS and AA 
curricula) for distance learning and start it from 
an early age.  

- Adding interactive materials to the current 
curriculum to develop social communication 
skills and establishing special halls for reading. 

- Recruiting qualified teachers and educational 
staff, providing a substantial increase in their 
wages and salaries with an incentive system to 
attract them back to public schools.  

- Creating informal learning programmes that: 
• Include themes such as entertainment 

activities, life skills, the English language, 
gender awareness, ICT skills, social 
communication skills, capacity building and 
talent development, self-development and 
individual skills. 

- Provide entertainment centres and 
programmes that encourage students to learn. 

- Use distance learning, as long as students and 
educational cadres are qualified to use ICT. 

- Include mixed-sex groups, so that adolescents 
get rid of inhibition and are encouraged to 
express their ideas freely, benefit from each 
other and increase their self-confidence. Only 
one key informant advised that the programme 
should not be mixed-sex. 

- The activities are held three to five days per 
week, for two to five hours per day. 

- The activities are led by experienced 
educational cadres who have management and 
ICT skills, and good experience in dealing with 
adolescents. 
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Al-Tal  
 

Al-Tal is part of the Rural Damascus Governorate, 
and subject to a long siege during the war. 
Currently, it is under the control of GoS and it 
includes 731,000 inhabitants of which 207,000 
were IDPs in 2020. The estimated poverty rate is 
88 percent, and basic education enrolment is 80 
percent (SCPR, 2020).    

Aspirations and interests:  
• Girls 13-15: Girls in this group were outspoken 

and demonstrated a sense of independent 
thinking and self-confidence. They had 
diversified interests and goals, some of which 
seemed far-fetched given the difficult living 
conditions and educational challenges that 
girls are enduring. They aim to be doctors, 
engineers, sociologists, pharmacists, teachers 
or lawyers. Some of them expressed their aim 
to support deprived and marginalised people, 
and an increased awareness of women’s rights 
and care for human values and the common 
good. They have diversified hobbies like sport, 
playing music and drawing. 

• Boys 13-15: The boys in this age group aim to 
be engineers, doctors, IT engineers, but they 
also added second occupations like graphic 
designer, football player, marketing and smith. 
They have a variety of hobbies including 
football, swimming and self-defence sports and 
watching movies.  

• Girls 16-18: Girls in this group exhibited a 
great sense of self-efficacy and self-
confidence. Some of the girls are religious 
conservatives and they like to read the Quran. 
Most of the girls aim towards conventional 
high-status careers such as doctors, and to a 
lesser extent engineers, teachers or lawyers, 
but one wants to be a YouTuber. They have 
many hobbies like sports, reading, drawing, 
enjoying nature, and watching movies and TV 
series. 

• Boys 16-18: Boys in this group aim to be 
doctors, engineers, dentists, lawyers, or 
economists, yet some want to be football 
players or self-defence coaches. They have 
many hobbies including sports, cooking and 
music. In general, many of them mentioned the 
lack of motivation to continue their education 
and reach their dream jobs.    

Support mechanisms 
• Girls 13-15: Although many girls appreciated 

the support of families and friends, some of 
them highlighted parents’ tendency to 
interfere in girls’ choice of education, or the 
growing pressure to stop girls' education after 
the second cycle. Tradition constrained girls’ 
choices and mobility compared to boys. 

• Boys 13-15: Most of them received substantial 
support from their families and friends in study 
and work.    

• Girls 16-18: They received important support 
from families and friends. 

• Boys 16-18: They have complicated relations 
with families and friends but they have their 
support in general. 

Contextual challenges:  
 يف شيعت ةأرما نوكأ نأ وه اههجاوأ يتلا تايدحتلا دحأ"
 " ةأرملا معدي لا عمتجم

“One of the challenges that I face is being a 
female living in a society that doesn’t support 
women" (Al-Tal girl 13-15) 

 بصانم ىلإ لوصولا نوعيطتسي لا ةفرعملاو تاراهملا باحصأ"
 ."داسفلا ببسب ةيدايق بصانمو ايلع

"People with skills and knowledge cannot 
reach a high level and leadership positions due 
to corruption" (Al-Tal Boy 16-18)  

 ةلحرملا يف نيعفايلا هنم يناعي يذلا يساسلأا يدحتلا"
 ةرقتسم ريغ ةئيب يف ءوشنلاف ناملأاب روعشلا مدع يه ةيلاحلا
 ةقيرط ىلعو مهيلع ةيبلس تاساكعنا ىلإ ىدأ ماع لكشب
 مادعناو طابحلإاو سأيلا ةلاح مهيلع رطيسي ثيح مهريكفت
  "لملأا نادقفو لبقتسملاب ريكفتلا

"The main challenge that adolescents face in 
this stage is the lack of security, as growing up 
in an unstable environment, in general, led to 
negative repercussions on them and their way 
of thinking, as they suffer from despair, 
frustration, loss of hope and lack of thinking 
about the future" (Al-Tal KI) 

 هب عفدي نيوبلأا لبق نم ءاوتحلااو ةودقلل لفطلا داقتفا نإ"
 - تاردخملا :لافطلأا فدهتست يتلا تاكبشلل ءوجللاو درمتلل
 "شرحتلا - يسنجلا للاغتسلاا - ةلامعلا

"The child's lack of the Ideal and the parental 
inclusion pushes him to rebel and resort to 
networks of drugs, labour, sexual exploitation, 
harassment that target children" (Al-Tal KI) 
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• Girls 13-15: These girls reported that the 
conflict had damaged the education process 
through destruction and displacement which 
increased pressure on schools and staff. In 
addition, the surge in cost of living and the 
spread of poverty affected the family’s ability 
to support the education of their children 
which forced the children to work or get 
married at an early age.  

• Boys 13-15: This group expressed an in-depth 
understanding of the challenges that are facing 
them currently, including the lack of security 
and displacement. Some of them referred to 
the deterioration of social and economic 
situations and widespread poverty. These 
circumstances led many adolescents to leave 
school and work and aim for travel outside the 
country. They are also concerned about 
compulsory military service.      

• Girls 16-18: The girls defined the deterioration 
of institutional performance, poor economic 
situation, massive displacement, and 
widespread of COVID-19 as key factors that 
negatively affected the education process and 
the interest of the family, student and 
community in the value of education in the 
current exceptional circumstances. 

• Boys 16-18: They described the main factors 
that hinder their pathways for the future, such 
as the continuous conflict and lack of security, 
instability and poor performance of public 
institutions, displacement as a result of the 
conflict, the deterioration of the economic and 
service situation and the increase in poverty, 
and COVID-19 and its disruption of the 
education process. These factors affected 
education and their choices for work and study, 
and alongside the compulsory military service, 
they are forced to find solutions outside of the 
country. 

• Adults: War conditions including killing, 
destruction, insecurity, uncertainty, 
displacement, losing the caregiver, and 
recruitment of children into militias are at the 
top of risks faced by adolescents. Furthermore, 
key informants explained how the war 
distorted the values and ethical norms of the 
society and substantially increased the 
pressure on adolescents which caused a sense 
of depression, insignificance, loss of hope, a 
lack of purpose and aiming to migrate. Key 
informants and caregivers referred to different 
challenges, such as the dramatic change in the 
society and relations during the conflict, the 

spread of violence and crime and theft, drugs, 
begging networks and prostitution. 
Additionally, they found that family 
disintegration and dispersion made 
adolescents easy victims of mental and 
physical exploitation.  

 

COVID-19.  
• Girls 13-15: Some girls defined the negative 

impact of COVID-19 on the education process.       
• Adults: The quarantine during COVID-19 also 

caused different psychological problems for 
adolescents and aggravated their pessimistic 
perspective for the future. Quarantine left 
adolescents with a lot of free time, without 
productive alternatives except the Internet. 
Modern technology and devices made it easier 
for adolescents to access porn sites, electronic 
violence games, and sites that promote 
political and religious polarization. The COVID-
19 pandemic caused a long closure of schools, 
and students moved to the next grade without 
exams or compensation for the education 
loss. Distance learning was difficult to apply 
due to the absence of appropriate 
infrastructure, smart devices, electricity, 
networks and high-speed Internet services. 

 

Education system:  
 طابضنلاا ةلقو بيّستلا ببسب سرادملل باهذلا نم ىودجلا مدع"
 بغشلا تلااح ببسب روكذلا سرادم نم نيسردملا بورهو
 "رمنتلاو فنعلاو

"The futility of going to schools due to chaos, 
lack of discipline, and teachers escaping from 
boys’ schools due to riots, violence and 
bullying" (Al-Tal Boy 13-15) 

• Girls 13-15: Many girls highlighted the poor 
education process due to weak management, 
the lack of qualified teachers, an intense and 
frequently changing curriculum, poor 
infrastructure, the lack of basic services like 
heat and drinking water, increased education 
costs, crowded classes, poor foreign language 
teaching, and lack of transportation. Some girls 
also expressed their fear of the Baccalaureate 
official exam and acquiring the required grades 
for entering the desired degree course. 

• Boys 13-15: These boys described shortages 
of the education system, mainly the poor 
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management of the education process as many 
schools suffer from lack of discipline and the 
spread of bullying and sometimes violence, 
lack of qualified teachers, traditional teaching 
approaches, intense curriculum, poor foreign 
language teaching, lack of school, poor heating 
and hygiene services, lack of proper 
transportation, costly logistics and private 
lessons and institutes.   

• Girls 16-18: These girls agreed on the 
shortcomings of the education process 
including poor management and lack of 
accountability, poor quality associated with a 
difficult curriculum, lack of qualified teachers, 
poor foreign language teaching, and poor 
supervision. They added crowded classes, lack 
of equipment and labs, and lack of heating as 
administrative challenges. 

• Boys 16-18: The boys reported that the 
education system is poor and inefficient in 
terms of weak management and lack of 
commitment and resources, lack of discipline, 
lack of qualified teachers, absence of teachers, 
difficult curriculum, poor infrastructure, 
crowded and poorly serviced schools, lack of 
equipment, high cost of private institutes and 
lessons.  

• Adults: The main challenges that directly 
affected education were the distorted 
governance of the education system, in terms 
of supervision, curriculum, coordination, 
efficiency, human capital and infrastructure, 
and finance depriving girls of education and 
forcing boys to work due to the economic 
hardship. The infrastructure was damaged and 
suffered from lack of equipment and logistics 
including desks, books and heating. Another 
major challenge for the education process was 
the lack of qualified teachers as the war forced 
many of them to leave the region or join private 
schools or another career due to low wages in 
public schools. Additionally, the complicated 
and not interactive curriculum increased the 
pressure on adolescents and families. 
Therefore, caregivers found that schools 
became a repellent environment for 
adolescents.   

 
Both caregivers and key informants found that 
the financial burden of education, including 
private lessons to compensate for the lack of 
quality education, increased. The poorest 
students were the most affected, as they were 
unable to provide premiums for private lessons 

or intensive courses in private institutes. The 
substantial number of displaced people 
increased pressure on the education services 
and diminished the quality of 
education.  Caregivers mentioned that some 
displaced families did not register their 
children in schools as they thought 
displacement would be a temporary status, and 
also due to the transportation and service 
costs. Moreover, some births were not 
registered due to informal marriages or the 
security status of the parents. Consequently, 
those children were out of school because of a 
lack of official documents.   

Drivers of dropout 
Adults: The destruction of school and disruption 
of the education process for years has led many 
adolescents to drop out of school to work due to 
poverty and costly services and the change in 
perception towards education. These challenges 
and risks increased the dropout from schools, 
starting from the 5th grade for girls, due to early 
marriage or traditions and social norms to stay at 
home to avoid the risk of insecurity status, 
violence and harassment. Key informants asserted 
that many boys dropped out of school to work or 
were trapped with recruitment, child labour and 
drugs networks. Caregivers mentioned that some 
families preferred to support male education over 
female education due to customs and traditions. 

English language and digital skills 
• Boys 16-18: This group mentioned some civil 

society initiatives to support students but these 
are limited and do not match the huge need. If 
boys need to learn English, they need to enrol 
in civil society or private organisations to get 
decent learning.  

• Adults: Key informants agreed that informal 
education and language programmes 
contribute to developing the skills of 
adolescents in all fields, and are a good 
investment for the future, whether scientific, 
linguistic, technological or sports programmes. 
Through these programmes, adolescents can 
be directed to potential goals, and their free 
time is invested successfully and fruitfully. 
There are only some initiatives for informal 
programmes in the region for teaching 
language and basic computer skills, yet the 
quality of programmes varies from one 
institute to another. These institutes offer 
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courses for strengthening in school subjects, 
conversation skills and terminologies 
(medicine - informatics - engineering), but the 
costs are unaffordable for most families in Al-
Tal. Caregivers mentioned that some 
adolescents learn languages through online 
courses, but these projects are not sustainable 
and sometimes stop at certain levels due to the 
lack of students at higher levels or the lack of 
qualified staff to reach higher language levels 
or conversation courses. 

 

Internet use and digital learning:  
• Girls 13-15: Many girls identified advantages 

of ICT, such as learning, access to knowledge 
and establishing new relationships and 
entertainment. 

• Boys 13-15: These boys identified several 
advantages including e-learning, access to 
information and facilitating communication 
with families, friends and other societies. 

• Girls 16-18: This group shared an interest in 
digital learning and identified many positive 
aspects of ICT including access to knowledge 
and exploring the world and communicating 
with other cultures, developing skills including 
languages, facilitating work and generating 
income.   

• Boys 16-18: These boys stated many pros of 
ICT, such as access to information, knowledge 
and skills, and generating income through 
online job opportunities, communicating with 
friends and family, and entertainment.   

• Adults: This group agreed that the Internet 
offers interactive learning compared to the 
classic school indoctrination, and an excellent 
way to access information, obtain new 
knowledge and practical applications for 
theoretical study. Key informants mentioned 
that ICT expands adolescents´ horizons, the 
sense of innovation, and is a gateway for free 
learning, acquiring life and practical skills, and 
opening new international opportunities for 
them.  

 

Negative aspects:  
• Girls 13-15: This group identified many 

disadvantages of ICT, such as bullying, wasting 
time, blackmail, hacking, bad content, and 
misleading information. 

• Boys 13-15: Boys were sceptical about ICT and 

mentioned many disadvantages like the 
addiction to games and social media, waste of 
time, hacking, lack of privacy, bullying, 
misleading information and bad content. 

• Girls 16-18: They also identified many 
disadvantages including hacking, misleading 
information, waste of time, bullying, 
blackmailing, and isolation. 

• Boys 16-18: This group mentioned many cons, 
such as addiction, stealing ideas, bullying, bad 
content, waste of time, and promoting violence. 

• Adults: They agreed that the Internet is a 
double-edged sword. Most adolescents resort 
to the Internet only for entertainment, not 
education, with failure to restrict it to a limited 
time, which leads to wasting time and draining 
their mental, psychological and visual abilities, 
as well as affecting the level of their linguistic 
and verbal abilities. There are also risks to 
using the Internet in terms of accessing 
pornographic and immoral sites or those that 
expose adolescents to blackmail, human 
trafficking and bullying and promote 
extremism or political polarization. Key 
informants mentioned that some adolescents 
are exposed to recruitment into illegal groups 
to sell drugs or join terrorist groups. 

 

Access to the Internet and digital 
learning opportunities:  

 نم رثكأ اهيف ءابرهكلا عطقنت تناك يضاملا ءاتشلا يف ةنيدملا"
 "ىطسولا روصعلا نم ةنيدم اهنأكو ةلصاوتم ةعاس 20

"Last winter, the city was without electricity for 
more than 20 hours straight, as if it were a 
medieval city" (Al-Tal boy 16-18) 

• Girls 13-15: Many referred to poor ICT 
infrastructure in terms of Internet services, 
access to electricity and equipment which 
became extremely expensive. Schools lack the 
proper infrastructure to develop ICT skills and 
practice e-learning. 

• Boys 13-15: Most agreed about the poor 
infrastructure and high cost of access to 
Internet service and equipment, in addition to 
the lack of electricity. Some of them questioned 
their ability for self e-learning when most of the 
educational e-content and relevant sites are in 
English and most boys of their age struggled 
with poor English language skills. 

• Girls 16-18: This group highlighted the poor 
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services and high cost of the Internet, and 
financial constraints to have the proper 
equipment. 

• Boys 16-18: This group also referred to the 
poor infrastructure of ICT and the lack of 
electricity and the increasing cost of services.      

• Adults: Key informants and caregivers agreed 
that the use of the Internet faces challenges, 
such as poor infrastructure, unavailability of 
service on the landline, blocking many 
websites and applications that facilitate access 
to information, slow surfing on the Internet, 
power cuts for long hours, and the high cost of 
3G/4G technologies.  Online learning is usually 
done by individual initiatives but hindered by 
the shortage of infrastructure, suitable 
equipment, and high-speed Internet. 

 

Recommendations by key informants 
and caregivers   

− Recruit sufficient educational staff and 
qualified teachers including training the 
teachers.  

− Invest in improving the infrastructure and 
maintenance of schools, and equip them with 
proper classes, equipment and logistics, utility 
and heating.    

− Provide efficient vocational and industrial 
training. 

− Support poor students with school supplies 
and free support courses.  

− Provide digital education platforms in schools. 
− Create informal learning programmes that:  

• Incubate physical and e-learning centres. 
• Include themes that include entertainment 

and educational activities like identity and 
citizenship, psychological healing, social 
reconstruction and moral restoration for 
adolescents, robotics, mental arithmetic, 
industrial production and operation 
courses, language and computer courses. 
In addition to programmes for sports, 
music, drawing, poetry, cooking and 
agriculture. 

• Engage parents and their children to 
discuss common societal and legal 
foundations, such as rights and duties.  

• Empower girls in obtaining productive 
projects that suit their orientations, such as 
sewing, hairdressing, cooking, beauty, 
fashion design.  

• Provide cheap and high-speed Internet and 

proper equipment.  
• Recruit experts in the psychological and 

social fields and qualified cadres with 
organic participation with adolescents.   

• Conduct sessions three days per week, 1-3 
hours per day.  

• Design programmes as mixed-sex groups, 
however a few caregivers preferred single-
sex groups.     
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Aleppo City  
 

Aleppo is the industrial capital of Syria and the first 
Governorate in terms of number of  population. It 
was subject to severe damage and brutal battles, 
siege, pillage, and grave violations for civilians 
including children and adolescents. The city has 
been under the control of GoS since 2017, 
however, the northern rural areas are under 
control of the Turkish--backed opposition. The 
estimated population of the city of Aleppo in 2020 
was 1,630,000, of which 249,000 are IDPs. The 
poverty rate reached 88 percent in 2019 and 
basic education enrolment was 75 percent.  

Aspirations and interests:  
 وأ ةساردلاب حومط يدل سيل ةلئاعلا نيوكتو جاوزلا يفده"
  "ةاتفلا عفنت لا ةساردلا نلأ لزنم ةبر حبصأ نأ ديرأو لمعلا

"My goal is to get married and create a family, 
I do not have ambitions to study or work, and I 
want to become a housewife I believe that the 
study does not benefit girl" (Aleppo girl 16-18) 

• Girls 13-15: These girls aim to be doctors, 
dentists, engineers, lawyers, pharmacists or 
teachers in the future. Many girls are interested 
in playing music, practising sport, karate, yoga 
or singing. Some girls hope to support people 
in need and challenge injustice. Many 
expressed their wish to travel outside Syria to 
study, work and live.  

• Boys 13-15: These boys aim to be military 
officers, lawyers and football players. Most of 
them have sport as a hobby. They have poor 
skills in drawing and handwriting which reflect 
the poor quality of education. Most of them 
assured the importance of education and the 
need for more awareness to encourage 
adolescents and families to be more engaged 
in the education process. 

• Girls 16-18: Many girls in this age group are 
looking to work in a practical and income-
generating sector like trade, broadcasting, 
directing, writing, fashion and design, or as a 
dental prosthetist. Some girls mentioned the 
importance of generating income from online 
jobs. Few of them aim to work in civil society to 
help children and people in need. 

• Boys 16-18: These boys aim to have careers 
that guarantee income and social stability like 
establishing a company for elevators or a café. 

A few boys want to be professional football 
players, while one of them wants to be an 
influential decision-maker. The struggle 
between work and study appeared in this 
group. Some of them expressed their desire to 
support people in need. Many of them want to 
travel to work outside the country or to learn 
about other cultures. The participants have 
different hobbies including sports and enjoying 
nature. 

 

 

Support mechanisms: 
 لا كلذكو ةاتف يننلأ يميلعت لامكتساب يل حامسلا مدع"
 "ةاتفلل لمعلا نولضفي

"They do not let me complete my education 
because I am a girl and they don't prefer her to 
work " (Aleppo girl 13-15) 
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• Girls 13-15: Many girls feel safe and supported 
by their families, however, the girls suffer more 
compared to boys due to the traditions that 
favour the male members of the family. 

 

Contextual challenges:  
 رمأ حبصأ انحومط قيقحتو ملعلا نأ ىرن ةئيسلا انفورظ ببسب"
 "لاملا ىلإ جاتحت ةيسارد ةلحرم لكو حومط لكف ،انيلع بعص

"Because of our bad circumstances, we see 
that learning and achieving our ambition has 
become difficult for us. Every ambition and 
every stage of study needs money" (Aleppo 
boy 13-15) 

 "مهحومط قيقحت يف قئاع وه مهسنج نأ تايتفلا ضعب رابتعا"

"Some girls consider their sex an obstacle to 
achieving their ambitions" (Aleppo girl 16-18) 

 يتلا عاضولأاو اهب نورعشيو نورمي يتلا فورظلا ةجيتن سأيلا"
 مهمايأ نم ريثك يف مهتقفار توملا ةملك لاثمف ،اهوشاع
 رمع يف توملا فرعي نكي مل يذلا قباسلا ليجلا سكع
 "ةقهارملا

"The despair because of conditions and 
circumstances they suffered from, for 
example, “Death” a word that accompanied 
them in many of their days, unlike the previous 
generation who did not know death in 
adolescence" (Aleppo KI) 

 ،جاوزلا ىلع نهماغرإو تاعفايلا تايتفلا دض هجوملا فنعلا"
 نم روكذلا هل ضرعتي يذلا يظفللاو يدسجلا فنعلا ىلع لاضف
 تايعمجلل لاعفلا رودلا بايغ عم قفارت يذلا و لمعلا بابرأ لبق
 "ةيناسنلإاو ةيندملا تامظنملاو

"Violence directed against adolescent girls and 
they forced to get married, as well as physical 
and verbal violence against boys by 
employers, these were associated with the 
absence of effective role for civil and 
humanitarian associations. " (Aleppo KI) 

• Girls 13-15: Many girls are living in families 
that lost one or more of their members due to 
death or displacement. A few girls highlighted 
their fear of war and the absence of justice. 
Poverty and poor living conditions were 
common challenges for most adolescents, 
associated with the increased cost of 
education. This hardship forced many children 
and adolescents to leave school to work or get 

married at an early age.  
• Boys 13-15: These boys did not mention war 

or displacement, but discussed the poverty 
and hard economic situation that negatively 
affected enrolment and the quality of 
education. 

• Girls 16-18: These girls highlighted the 
inequality between girls and boys which affects 
the study and work opportunities for girls. The 
war, violence and displacement expanded this 
gap and forced many girls into early marriage 
and to drop out of school. Some of them 
mentioned harassment as an increasing 
challenge that girls face at this age. They also 
highlighted the traditions that constrained girls 
from traveling or accessing education. Many 
girls pointed out that the cost of education and 
poverty is the main challenge to complete their 
education. 

• Boys 16-18: Among the main challenges they 
are facing, they identified military conscription, 
the consequences of war including the 
increased cost of living and widespread 
poverty. 

• Adults: One of the most important factors is 
the violent conflict, which affected feeling 
secure and the psychological health of 
adolescents and their vision for the future, and 
also increased poverty and destroyed many 
educational institutions. Caregivers asserted 
that the war, violence and the absence of 
stability and security are the most serious 
challenges that hindered the education 
process. They confirmed that the areas that 
were directly affected by the war are still 
destroyed, however, the situation in East 
Aleppo is much worse compared to the 
West. They highlighted the waves of 
displacement that created difficult conditions 
on the displaced and host communities and 
affected the adolescents. Moreover, the 
economic hardship and huge disparities 
between the social classes of society increased 
the educational gap and forced some parents 
to marry off their daughters or send boys to 
work. 
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COVID-19.  
 بلاطلا لك عيفرت مت يتلا تارارقلاو ،ةساردلا نع عفايلا فقوت"
 ةلكشملا نمكت انهو ،صحف يأ ءارجإ نودب ةيلاتلا ةنسلا ىلا
 دنع تامولعملا صقنب ةريبك ةوجف تارارقلا هذه تقلخ ثيح
 "اهميمرت وأ اهضيوعت مدعو ةسردملل مهبيغت

"The cessation of studies, and the decisions to 
promote all students to the next year without 
taking any exams, these decisions led to a 
great lack of information when they were 
absent from school and did not compensate or 
restore it" (Aleppo KI) 

 

• Girls 13-15: COVID-19 has disrupted the 
education process even more and caused 
substantial loss for adolescents. 

• Girls 16-18: COVID-19 as another factor that 
negatively affected the education process 

• Adults: The COVID-19 pandemic affected the 
education process through a long closure of 
schools, while  distance learning was 
inequitable and poor in Syria, especially for the 
poor who were unable to acquire the 
necessary equipment and afford the cost, in 
addition to the problems of the quality of 
Internet and power outage which affected 
everyone. Moreover, students moved to the 
next grades without completing the entire 
curriculum exams, which decreased the level 
of education. Key informants reported 
disparities in the educational levels between 
public and private schools, as the public ones 
did not take any serious steps to substitute 
educational losses. Furthermore, the pandemic 
increased domestic violence and caused 
psychological problems, such as despair and 
depression, which affected the educational 
performance of the adolescents. 

 

Education system:  
 ىلع تاملعملا بيردت ،جهانملا ريوطت وه تاحرتقملا نم"
 "ةجمادلا سرادملا ةدايزو ةقاعلإا يوذ عم لماعتلا

“Among the suggestions are developing 
curricula, training teachers to deal with people 
with disabilities, and increasing inclusive 
schools” (Aleppo girls 16-18) 

• Girls 13-15: These girls mention war as the 
main cause of deterioration of education, as 

the conflict destroyed schools and teachers 
fled and the population were displaced. Most of 
the girls described the quality of education as 
low, with a lack of qualified teachers, lack of 
interactive approaches, weak teaching of 
foreign languages, in addition to the long 
distance between girls’ homes and schools. 
Education became so expensive and 
communities’ appreciation for education has 
declined, and schools witnessed increased 
bullying of students with disabilities. The girls 
suggested the importance of increasing the 
number of schools, supporting education via 
NGOs and United Nations agencies, training 
teachers, respecting the right to education for 
people with disabilities, providing the needed 
equipment and facilities, and finally developing 
the more interactive education approaches 

• Boys 13-15: Many identified education 
challenges like the lack of qualified teachers, 
violence by teachers, and lack of 
transportation. A few mentioned the 
importance of addressing the issue of disability 
and developing new approaches to engage 
people with disabilities in the education 
process. 

• Girls 16-18: Many criticized the current 
education process due to the traditional and 
non-interactive teaching approaches, lack of 
qualified teachers, and lack of engagement 
with students with disabilities. 

• Boys 16-18: This group criticized the poor 
education process and traditional teaching 
approaches, in addition to the financial 
constraints to education enrolment. 

• Adults: They recognised that the key 
challenges to adolescent education are: 
economic - poverty, high cost of living, and 
unemployment; social and institutional - 
including the lack of a safe environment, the 
spread of violence, the lack of sufficient 
educational staff, harassment, discrimination, 
verbal and physical violence and tradition. 
They reported the absence of a real role for 
associations and organizations to solve this 
problem.   

 
Access to education was affected by the 
violent conflict especially in areas impacted by 
massive bombing and military operations. 
Many schools were out of service or destroyed 
and displaced children had to join crowded 
schools, which decreased the class space and 
severely affected education quality. Moreover, 
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the repercussions of the war affected the 
economy and created many crises that 
affected education, such as the transportation 
crisis, the high cost of education and a 
decrease in real wages. Many families could 
not afford the costs of education especially for 
students in the last high school grade. With low 
salaries and wages, teachers sought different 
opportunities in the private sector. Education 
has become a business and the student is a 
commodity and a source of profit for teachers, 
institutions and commercial educational 
institutes.  
 
Adults mentioned additional challenges 
including the lack of qualified and sufficient 
educational staff to manage new curricula, 
poor infrastructure, a lack of modern 
educational equipment, the migration of good 
teachers, overcrowded classes, low quality 
education in content and method (mainly in 
public schools) which forced students to rely 
on high-cost private classes or institutes, 
increased dropout rates due to the distance of 
schools from homes and the high cost of 
transportation, as well as families’ inability to 
provide their children with educational 
materials, such as stationery, uniforms, books 
and others. 

 

Drivers of dropout 
Adults: The decreasing standard of living forces 
many students to leave school, besides 
preventing girls from going to school for cultural 
norms or safety concerns. The average age of 
dropout for boys ranges between 14 to 16, while 
girls drop out earlier (10-12 years old). Reasons 
for dropout change according to sex, rural-urban 
origin and the economic status of the families. For 
boys, dropout is mainly due to joining the labour 
market to support their families, or the belief in the 
unimportance of education especially in 10th and 
11th grades. The high share of students who were 
forced to drop out because of the war conditions 
prefer to work rather than study. Lack of 
awareness and care from the family, and the low 
quality of education, affect the education 
retention rate. Key informants mentioned that the 
main reasons for girls’ drop out are the family’s 
concerns about security issues, not joining mixed-
sex schools or early marriage in conservative and 

rural areas. However, the familiarisation and 
integration with different cultures and societies, 
increased awareness through social media 
platforms, and the fact that women are forced to 
work due to poor living conditions and financial 
needs, led to an increase in their awareness of the 
importance of education.   

 

English language and digital skills 
 نهقوقح ىلع فرعتلل تاعفايلا ىلع هقيبطت بجي جمانرب لوأ"
 يف اهرودو ةأرملا ةيمهلأ حضاو حرشو اهيلع ظافحلل لاضنلاو
 ،رايتخلااو ريبعتلا ةيرح يف اهقوقحل اهتسراممو عمتجملا
 امع تايتفلا ضيوعتلل ةيفاقث ةيهيفرت جمارب ىلإ ةفاضلإاب
 يف وأ ةلئاعلا نمض ءاوس فنعو شيمهتو نامرح نم هل نضرعتي
 "عمتجملا

"The first programme that must be applied to 
girls is to identify their rights and struggle to 
preserve them, and a clear explanation of the 
importance of women and their role in society 
and the exercise of their rights to freedom of 
expression and choice, in addition to cultural 
and entertainment programmes to 
compensate girls for the deprivation, 
marginalization and violence they are 
subjected to, whether within the family or in 
society"  (Aleppo KI) 

Adults: Informal education and language 
programmes were appreciated, especially by 
people who cannot afford to pay for education in 
private institutes and academies, through 
internationally recognized apps, such as Babel, 
Duolingo, and Udemy. These programmes could 
be complementary to the school curricula. In 
Aleppo, some Informal education and language 
initiatives appeared in universities or schools, 
such as the "Shash" initiative which aimed to 
support students in the first year of scientific 
research. However, only a limited number of NGOs 
provided language courses. 
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Internet use and digital learning:  
 ةدايزو تاذلا ريوطتو ميلعتلا ةعباتمل ادج ةريبك ةصرف تنرتنلاا"
 "تامولعملا

"The Internet is a very big opportunity to 
pursue education, self-development and 
increase information" (Aleppo KI) 

 ميلعتلا ىلإ لصت نأ عمتجملا نم تائفلا ضعبل ناكملإاب حبصأ"
 نم مهعنم ببسب تايتفلاو ءاسنلاك ،تنرتنلاا قيرط نع سوردلاو
 ،طلاتخلاا ةجحب نهلاجر لبق نم دهعملا وأ ةسردملا ىلإ باهذلا
 مهئانبأ ةبقارم يلاهلأا ناكمإب حبصأ دعب نع ملعتلا عمف
 ريغلا طلاتخلاا نم دحلاو مهل ىطعملا يملعلا ىوتحملا ةفرعمو
 "ةنيعم تاعمتجم تادقتعم دنع لوبقم

"It has become possible for some groups of 
society to access education and lessons via 
the Internet, such as women and girls, because 
they were prevented from going to school or 
institute by their men under the pretext of 
mixing. With distance learning, parents can 
monitor their children and know the scientific 
content given to them and limit the mixing of 
others. It is acceptable in the beliefs of certain 
societies" (Alepppo KI) 

• Girls 13-15: Many girls identified advantages 
of ICT in terms of accessing knowledge, 
learning, and information, communication with 
friends and family members abroad, 
entertainment, and openness to other cultures. 

• Boys 13-15: These boys mentioned positive 
sides like access to information, 
communication and reading. 

• Girls 16-18: This group consider ICT an 
opportunity to access knowledge, information, 
entertainment, income and job opportunities, 
and communication with new friends. The 
majority focused on the importance of the 
Internet in advocating for humanitarian and 
political issues. 

• Boys 16-18: These boys identified advantages 
of ICT such as learning, professional training, 
and generating income.  

• Adults: ICTs can be a means to access 
knowledge, skills, entertainment and 
communication. It opens different sources of 
information and knowledge and facilitates 
access to foreign sites that facilitate learning 
foreign languages to open up more 
opportunities for them in the future. Key 
informants mentioned that using ICT in 
educational processes, such as distance 

learning, documentaries, educational videos 
and records, make education more exciting 
and easier for adolescents. 

 

Negative aspects:  
 علاطلاا يف اًدج انديفي لا تنرتنلاا نأ ىلع اًضيأ فلاتخلاا متو"
 ةئطاخ تامولعمب اندمي دق تنرتنلاا نلأ ىرخلأا تافاقثلا ىلع
 "اهنع

"The Internet is not very useful for learning 
about other cultures because the Internet may 
give us false information about others" (boy 
16-18 Aleppo) 

• Girls 13-15: This group mentioned several 
disadvantages of ICT, including wasting time, 
bad and violent content, isolation,  distraction 
from study, addiction, insecurity and lack of 
privacy. The girls debated whether the reason 
for distraction from study is Internet or lack of 
skill in time management. 

• Boys 13-15:  This group listed disadvantages 
including lack of security, bad content, family 
fragmentation and dangerous games. 

• Girls 16-18: These girls identified some 
negative aspects of ICT like bullying, addiction, 
harassment and hacking. The girls were divided 
into those who considered the Internet as a 
threat to adolescents or not, as well as those 
who considered entertainment a positive or 
negative aspect. 

• Boys 16-18: This group identified negative 
aspects of ICTs like lack of privacy, isolation 
and bad content.  They debated over the role 
of the Internet in introducing new cultures, as 
some of them said that false information may 
harm relations with other cultures. In another 
debate on the risk of addiction, some claimed 
that it should be the responsibility of 
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adolescents to use the Internet wisely. 
• Adults: Key informants and caregivers agreed 

that ICT was a double-edged sword, and can be 
a way of distracting, isolating and wasting time 
with very dangerous and serious results. One 
negative side of ICT is the fake accounts and 
websites that bring negative phenomena, such 
as polarisation, suicide and violence.  Besides, 
the Internet is used for communication rather 
than learning, and entertainment rather than 
obtaining skills and knowledge, as well as 
providing easy access for adolescents to 
improper sites. Caregivers referred that the 
use of the Internet can limit the ability of 
children to think and increase laziness and 
social isolation. 

 

Access to the Internet and digital 
learning opportunities:  
• Boys 13-15: this group referred to the weak 

and costly Internet services. 
• Adults: Although online learning is a good 

advantage of ICT for many, especially under the 
conditions of war or pandemic, this opportunity 
is inaccessible for the poor due to the high 
costs of access to the Internet and good 
equipment. This widens the inequality between 
social classes not only in education but in 
development, technology and 
competence. Nevertheless, the main 
difficulties to benefit from ICT in Syria are weak 
communication services, lack of proper and 
effective infrastructure, frequent power 
outages and high costs of Internet service. 
Moreover, obtaining the required equipment, 
such as laptops, tablets and mobile phones, is 
unaffordable for many Syrian families. In some 
cases, home learning could be very difficult 
due to the lack of a comfortable and suitable 
atmosphere at home,, and some students or 
teachers do not have adequate skills to use ICT. 

 

Recommendations by key informants 
and caregivers   

− Provide sufficient qualified schools and 
educational staff to eliminate the need for 
private classes. 

− Conduct awareness campaigns on the 
importance of completing education and 
providing school supplies and auxiliary 

educational materials. 
− Increase educational centres and schools, 

especially in the affected areas;  
− Conduct training courses for teaching staff, 

with new interactive educational methods and 
curricula based on updated theoretical and 
applied research to encourage creativity and 
initiation. 

− Develop networking between NGOs and the 
Ministry of Education to attract and reach out 
to a large number of students. 

− Design a monitoring and evaluation system to 
measure the impact of the educational process 
as a whole. 

− Create informal learning programmes that:  
• Include themes such as mathematics, 

management and business, administration 
skills, communication skills, social 
consolidation skills, citizenship, research 
skills, IT skills, sexual education, e-
marketing, content writing, translation, 
design and languages. One of the key 
informants suggested a programme for girls 
focusing on their rights to freedom of 
expression and choice. 

• Cover the mental, physical, intellectual and 
spiritual development of adolescents.  

• Recruit educational staff or trainers who 
should be well-educated, have relevant 
skills and academic education and sufficient 
vocational and academic experience.  

• Guarantee the sustainability and inclusivity 
of the programme. 

• Collaborate between schools and NGOs in 
terms of equipment and place. 

• The caregivers and parents did not agree 
about single- or mixed-sex groups.  

• Conduct the programme during the 
weekend and holidays, two to three hours 
per day.   

   

 
  

 

.      
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Damascus 
 

The Syrian capital witnessed military operations 
and insecurity, but this was less intense than for 
Rural Damascus and Aleppo, for example. It 
suffered destruction in some neighbourhoods and 
received many displaced persons. It is under GoS 
control, and the estimated number of people in 
the Governorate is 1,787,000 of whom 625,000 
were IDPs in 2020. The estimated poverty rate 
was 81 percent and basic education enrolment 
was 71 percent in 2019 (SCPR, 2020).     

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

Aspirations and interests:  
• Girls 13-15: Most girls chose conventional 

future careers that are most approved by 
parents and respected by society, such as a 
doctor, dentist, pharmacist, engineer or 
teacher. Two girls aim to become writers, 
another two want to be nurses or social 
workers. They had diversified hobbies like 
sports, reading, drawing, outdoor activities, 
listening to music, and playing video games. 
Some girls expressed their optimism and 
positive outlook for the future. 

• Boys 13-15: Half of the boys in this group aim 
to travel, while the difficulty of learning 

languages was mentioned as one of the 
challenges for travelling. Four out of nine boys 
wanted to become football players. Their main 
challenges were related to the difficulty of 
getting enrolled in national teams or receiving 
coaching. One boy had a clear goal of 
becoming a professional carpenter as he is 
already working in carpentry and has good 
support from his employer. One boy wants to 
become an engineer and finds studying at 
school to be his biggest challenge. In terms of 
hobbies, most expressed their love for sports 
activities, namely football and swimming, and 
playing games, and a few like music and 
singing. 

• Girls 16-18: Girls in this group reflected a 
positive overall attitude and were outspoken. 
Interestingly, the idea of travelling was 
mentioned by four girls who expressed their 
interest in discovering the world. Girls’ 
ambitions for varied between becoming a 
doctor, businesswoman, nurse, civil engineer, 
computer engineer or social worker/ 
counsellor. They had a wide range of interests 
and hobbies from swimming to playing music, 
reading and writing poetry and drawing, among 
others.  

• Boys 16-18: Most of the boys were into 
football playing or swimming, while one of them 
favoured music. Their interests and aspirations 
for their future professions varied between 
electronic engineer, football player, lawyer and 
famous actor.  

• Adults: The deteriorating financial and 
economic status of adolescents’ families, the 
huge disparity in access to educational 
opportunities, as well as pessimism due to 
military conscription, seriously affected the 
psychological state of adolescents. They felt 
lost, anxious, stressed, pressured and 
preferred to travel abroad regardless of their 
qualifications, competencies, abilities and 
ambitions.  

Support mechanisms: 
• Girls 13-15: When addressing the challenges 

that could hinder them from achieving their 
goals, most of these girls mentioned the 
difficulty and highly demanding nature of their 
school studies, while all agreed that the 
support of parents and teachers and their 
overall environments helped them to face 
these challenges. 

• Boys 13-15: Some boys mentioned the 

16-18 year-old boys workshop groups 
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support of their parents, or of their friends, 
others emphasized their own perseverance 
and personal motivation as their main drivers. 

• Girls 16-18: The support for these girls 
seemed to come from parents and the 
surrounding community, but mostly from their 
own strong sense of perseverance and 
determination. 

• Boys 16-18: These boys all seemed to get their 
drive from the support of their parents and 
friends, their own sense of determination or the 
inspiring success stories of others. 

• Adults: Caregivers mentioned the lack of 
understanding and communication between 
parents and their children, as well as 
generational differences in terms of 
technology and thinking. Generally, an 
educated family that believes in the 
importance of education helps the student to 
complete their studies. Some key informants 
stated that girls are taking their rights exactly 
like boys in urban areas. Despite societal 
awareness of the importance of education for 
girls, the war conditions forced many families 
to remove girls from school and marry them to 
protect them. Also, girls in rural areas are more 
often forced into early marriage or to stay at 
home. The role of the family to direct 
adolescents towards effective use of the 
Internet is completely absent, which increases 
the risks of misuse. 

Contextual challenges:  
Adults: In Damascus, key informants and 
caregivers agreed that the main challenges faced 
by adolescents are war, insecurity, the 
deteriorating economic situation and the lack of 
prospects. Moreover, sanctions and the COVID-19 
pandemic have led to the spread of poverty, 
unemployment and increased cost of living. 
Adolescents were exposed to violence, drugs, 
recruitment to armed groups, the impact of social 
norms and traditions due to wrong religious 
concepts and low family education, as well as 
displacement conditions. Displaced adolescents, 
particularly, faced harassment, violence, bullying 
and discrimination in schools with a lack of 
educational staff who can deal properly with these 
negative phenomena. Finally, holding the burden 
of their family and feeling the responsibility to 
support them due to the loss of a breadwinner 
increased the cases of child labour and early 
marriage. 

COVID-19: 
Adults: Caregivers highlighted the degradation in 
the quality of education during COVID-19, as some  
schools adopted distance learning, but only some 
groups benefited from it due to poverty, poor 
infrastructure and displacement conditions. 
Additionally, schools were not qualified to apply 
online learning in terms of staff, quality and 
logistics. Key informants explained that 
adolescents had problems with time management, 
lack of Internet or electricity, domestic violence 
and family disputes. The pandemic caused serious 
effects on psychological health because of 
lockdown, lack of communication with friends, the 
spread of death and disease, and misuse of social 
media. There were no summer clubs or activities, 
and most adolescent activities were confined to 
the home and technology. In schools, there was an 
abbreviation in curriculum and students 
succeeded to the next stage without exams. 

 

Education system:  
 هدومج ببسب ةسردملا كرت ىلا عفدي يديلقتلا ميلعتلا"
 "ميلعتلا ةدوج بايغو ةئيسلا ةلماعملاو

"Formal education forced adolescents to drop 
out of school because of its rigidity, bad 
treatment and lack of quality education" 
(Damascus Girl 13-15) 

• Girls 13-15: Girls mentioned the poor quality 
of education, lack of qualified teachers, lack of 
schools and transportation difficulties and 
expense, in addition to the increased cost of 
education. Some girls mentioned the spread of 
violence and bullying in schools. The 
recommendations of this group were to 
provide training for teachers and to engage 
and support local organizations to fill the gap in 
alternative education. 

• Boys 13-15: This group considered that the 
major problems of conventional education lie 
in the poor quality of teaching, lack of sufficient 
schools and transportation. They highlighted 
the need for training of teachers to improve the 
quality of teaching and called for the support 
of local NGOs in providing free school 
materials, awareness sessions on the best use 
of digital learning, and a subsidized plan for IT 
equipment and devices.  

• Girls 16-18: One of the biggest challenges 
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shared by this group was the difficulty of school 
studies and fear of the national Baccalaureate 
exam. Conventional education still suffers from 
critical shortcomings, such as poor 
infrastructure and lack of transportation, 
especially in rural areas, and poor quality due 
to the incompetence of teachers, lack of 
integration of people with disabilities and the 
constant change to the curriculum, which is 
poorly taught. 

• Boys 16-18: The group highlighted several 
challenges in the situation of conventional 
education. Schools are overcrowded and 
poorly equipped and the quality of education is 
poor due to the incompetence of teachers. The 
boys recommended the provision of intensified 
courses to bridge the learning gap of dropout 
students, as well as increase in teacher salaries 
to match the expected work and efforts, and 
efforts of institutes and learning centres in 
providing parallel school support. 

• Adults: Schools suffer from a shortage of 
qualified educational cadres due to migration 
and travel abroad, overcrowded classes, 
problems in the quality of education and 
curricula, and lack of educational materials and 
equipment. In some areas, there is a lack of 
basic infrastructure and semi-destroyed 
schools, in other areas, services and 
infrastructure are very poor, with regards to 
toilets, drinking places, laboratories or public 
utilities, and even heating. Some key 
informants emphasised that the failure of the 
education process was caused by the 
ineffective governmental institutional system, 
which existed before the war or COVID-19.  

 
Some key informants and many caregivers 
highlighted the huge difference between public 
and private schools in terms of quality and 
teaching methods, which created a huge gap 
between the students of public and private 
schools. Caregivers also mentioned that 
economic hardship affected the adolescents' 
education, as many families could not afford 
the required school supplies, such as 
stationery and books, or to register them in 
private lessons.  
 
Some key informants mentioned that civil 
society organizations can play a positive role, 
but are bound by funders' goals and conditions. 
There are no organizations that work directly 
on adolescent issues, because they are 

focusing on humanitarian needs such as 
distributing in-kind aid, or protection 
programmes such as women empowerment, 
harassment and domestic violence. United 
Nations organisations such as UNICEF work to 
provide students with stationery and books, 
and UNDP conducted a virtual exhibition 
targeted at a small category of adolescents 
who have modern and high-quality mobiles, 
tablets or laptops with the high capacity 
needed to download and function the 
programmes or apps. These efforts are very 
humble compared to the urgent needs of 
adolescents.  

Drivers of dropout 
Adults: The school dropout rate increases after 
the ninth grade due to violence, bullying and the 
economic hardship that forces boys to work and 
help their families, or as for girls, when they reach 
the preparatory stage.   

English language and digital skills 
Adults: Some civil and private organizations 
worked on informal education and language 
programmes inside Syria or from abroad through 
initiatives in partnership with local actors, such as 
the Syrian Youth Association, but these are very 
limited. For example, there was a robotics 
competition conducted by the Syrian Society for 
Informatics, and Plato Clubs and institutes offer 
English courses to adolescents. Key informants 
emphasised that informal learning programmes 
are necessary and important for accessing 
knowledge like at school. Furthermore, the 
importance of these programmes is greater in the 
countryside than in Damascus, because of 
disparities and the gap in educational levels. 
Today, the Internet and e-learning are an essential 
alternative to cover existing educational gaps.  

Internet use and digital learning:  
 سرادملا يف ملعتلا ةيقوثوم نم لقأ دعب نع ملعتلا ةيقوثوم"
 "نيملعملا ىدل ةيلاع ةربخ يعدتسي امم

"The reliability of distance learning is less than 
that of learning in schools, which calls for a 
high level of expertise for teachers" 
(Damascus girl 13-15) 

 زواجتي يذلا ثيدحلا ملعتلا لئاسو مهأ نم ،يضارتفلاا ملعتلا"
 تايتفلا لوصو يف ةاواسملا مدعو يديلقتلا ميلعتلا لكاشم
 "ساردملا ىلا
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"Virtual learning is one of the most important 
means of modern learning that transcends the 
problems of traditional education and the 
inequality of girls' access to school" (Damascus 
girl 16-18) 

• Girls 13-15: These girls had different points of 
view about ICT, with social networking, 
entertainment and accessing information 
amongst the most important positives.  

• Boys 13-15: Two out of nine boys said they 
knew nothing about the Internet, while most of 
the others found that the opportunity to 
connect with friends from a distance was one 
of its key advantages, as well as accessing 
information and learning languages. The 
prominent view in this group was that the 
advantages of digital learning surpassed its 
disadvantages.  

• Girls 16-18: All of these girls found ICT very 
useful to access information, enrich 
knowledge, learn and stay connected with 
friends and family. Some added its usefulness 
for entertainment. 

• Boys 16-18: Most of these boys found that the 
opportunity to stay in touch with people was 
one of the key positives of the digital space, 
while one mentioned the importance of 
accessing information. 

• Adults: This group stated that one of the most 
important features of ICT is the ability to access 
new information, benefit from distance learning 
programmes, as well as communicate with 
people with different cultures to break barriers 
of spaces and enrich adolescents culturally and 
socially. It also stimulates adolescent creativity 
and improves discovery of self-skills. It has 
become necessary to have the skills of using 
digital platforms and to work remotely. 

 

Negative aspects:  
 اًسراد ناك اذإ ؟زيمتي ناسنلإا ناك فيك ،اًماع 15 لبق"
 نلآا امأ ،ةيلاع تاملاع ىلع لصحو ةسردملا يف اًطيشنو
 "مارغتسنإ ىلع روص ةعومجم رشني نأ زيمتيل يفكيف

"15 years ago, how could someone be 
distinguished? If he studied well, be active in 
the school and got grades, but now, he could 
be distinguished, if he shared three of four 
photos on Instagram" (Caregiver, Damascus) 

• Girls 13-15: This group highlighted the 

absence of safety, threats of exploitation, 
misleading information and the waste of time 
as serious pitfalls. Some believed that the risks 
and threats of the digital field surpassed its 
advantages; while others elucidated that it was 
a matter of awareness and self-discipline to 
control and mitigate these threats. 

• Boys 13-15: The boys considered the main 
disadvantages to be the threat of lack of 
security, waste of time and false information, 
which were considered avoidable when users 
are well-informed and have control over the 
time spent on the Internet. 

• Girls 16-18: This group agreed on the threats 
as a result of lack of security, isolation, waste of 
time and addiction. However, they had 
conflicting opinions on whether the 
advantages outweighed the disadvantages, as 
some believed that the threats could be 
managed through awareness and self-
discipline,, while others disagreed. 

• Boys 16-18: All of these boys agreed on the 
critical threats of the Internet, such as the 
exposure to dangerous content that could 
promote a culture of violence, lack of safety, 
waste of time, false information and 
exploitation. In the end, there was no 
consensus on whether the advantages of the 
digital space surpassed its disadvantages.  

• Adults: Although social networking gives 
adolescents the benefits to find new 
connections, they may find themselves 
disconnected from their real-life friends and 
family. The Internet turns out to be a means for 
entertainment rather than education, and is 
associated with addiction, time-wasting and 
distractions. Some adolescents depend on the 
Internet to find a ready solution for their 
homework, which slows down their critical 
thinking.  

 

Access to the Internet and digital 
learning opportunities:  
• Girls 13-15: Two girls abstained from 

responding to these questions as they had no 
access to the Internet. This group compared 
conventional learning with digital learning and, 
for many, digital learning lacked some of the 
key prerequisites, such as safety and equal 
access to good connectivity, equipment and 
financial means. But it also provided an 
alternative learning opportunity that 
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overcomes the challenges of conventional 
education, such as outdated teaching methods 
and the lack of transportation. For girls, two key 
characteristics were added to conventional 
education: its mandate to reach all children, 
unlike digital learning; and its low quality due to 
the incompetence of teachers. 

• Boys 13-15: Some found digital learning an 
opportunity to overcome the disadvantages of 
conventional education, while others believed 
that conventional education has more 
credibility and needs to be more supported 
and improved. Most of this group identified that 
the key ills of digital learning lie in the lack of 
access to the Internet and its high cost. 

• Girls 16-18: These girls found that digital 
learning is very useful in overcoming distance, 
time and access challenges that students 
usually struggle with in conventional education, 
especially girls. But they also highlighted the 
lack of readiness for using digital learning due 
to poor connectivity, lack of trained teachers, 
lack of credibility and the blocking of many 
sites. Finally, girls in this group called for 
providing ongoing awareness sessions on the 
use of digital learning and for improving the 
“qualitative” and “quantitative” capacities of 
the schools. 

• Boys 16-18: When discussing digital learning, 
most of these boys highlighted its importance 
in light of the technological advancement in the 
world today. Yet, in their own contexts, digital 
learning was not possible due to the absence 
of prerequisites such as infrastructure 
(electricity and connectivity), equipment and 
devices, and awareness of effective and safe 
use. 

• Adults: This group considered that the spread 
of smart mobile devices among adolescents 
has increased their access to information on 
the Internet.  

 

Recommendations by key informants 
and caregivers   

- Develop the current curriculum towards 
modern methods based on critical thinking and 
research skills; in addition to using interactive 
approaches, such as theatre or arts, to ease 
psychological pressure and provide a secure 
space for adolescents to express their ideas 
through educational, entertainment or 
technological activities. 

- Monitor the performance of teachers and 
school management. 

- Rehabilitate school infrastructure, provide 
qualified and motivated teachers and create 
friendly spaces for adolescents. 

- Provide free services for adolescents, such as 
transportation or Internet packages. 

- Promote learning foreign languages and 
sports, painting and similar classes in public 
schools.  

- Facilitate alternative or intensive education 
and coordination with public authorities.  

- Develop the role of NGOs and local initiatives 
to reach out to adolescents.  Attract 
adolescents to develop their technical, 
linguistic and social skills through collaborative 
efforts with NGOs. 

- Provide awareness sessions for girls who are 
married at an early age to encourage them to 
continue their education. 

- Create informal learning programmes that:  
• Use participatory approaches with 

adolescents to recognize their needs and 
design programmes.  

• Include themes like life skills, psychological 
therapy, self-defence skills, technical skills, 
communications skills, English and other 
language skills, active citizenship, sexual 
awareness, art, music, sports, self-
protection and mathematics.  

• Choose qualified, educated, experienced 
staff to manage the programmes.  

• Define the type of programmes as mixed-
or single-sex groups based on the different 
cultures and social norms in Damascus 
society.  

• Conduct the programmes on holidays, 
morning and evening sessions.    
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East Ghouta 
 

East Ghouta is part of the Rural Damascus 
Governorate, which witnessed several massive 
military operations and a long brutal siege that 
resulted in massive loss of human life, human and 
physical capital, and saw most of its population 
forcibly displaced. It is under GoS control and the 
estimated number of people in the region was 
168,000 in 2020. The estimated poverty rate was 
91 percent and enrolment in basic education was 
65 percent in 2019 (SCPR, 2020).    

 

Aspirations and interests:  
 طسبلأ رقتفي دلبلا يف ماعلا عضولا نلأ دلب يلأ رفسلا حومطلا"
 "ةايحلا تاموقم

"The ambition is to travel to any country 
because the general situation in the country 
lacks the most necessities of life" (Boy 16-18 
East Ghouta) 

 تايتفلا مظعمو مهتانب جيوزت نولضفي لهلأا نم ءزج كانه"
 ةساردلل اوداع اهدعبو قلاطلل اوضرعت ركبم رمعب اوجوزت نيذلا
 " ةماركلا ظفحو ةميركلا ةايحلل ليبس ميلعتلا نأ اوفرع مهنلأ

"Some of the parents prefer to marry off their 
daughters. However, most of those girls who 
married at an early age divorced later, then 
returned to education. They were aware after 
marriage experience that education is the way 
to a decent and dignified life" (East Ghouta KI) 

 

• Girls 13-15: Some girls aim to achieve high-
level careers, such as a lawyer, engineer, 
doctor, police officer or criminal investigator, 
while many want to contribute to the 
betterment of their societies and help others, 
defend women rights and enhance justice. 
Other girls aim for practical careers, such as 
cook, hairdresser or teacher. They have 
hobbies like reading, sport, hanging out with 
friends, watching TV, drawing and cooking. 

• Boys 13-15:  The group included boys who 
dropped out of school to engage in a 
vocational job and those who are keen to 
pursue university studies and achieve their 
dream job. As to the desired occupations, 
engineering was the most common among this 

group. Some of them would like to be a tiler, 
carpenter or manager.  Sports represented a 
key element in boys’ lives. Music, movies and 
love for nature were some of their common 
interests. Some of them concentrated on travel 
abroad as an exit from the current situation. 

• Girls 16-18: The girls were very diverse, as 
around one third were out of school and 
married, some were mothers of two children, 
two were pregnant, and another was divorced. 
One girl, who is a mother of two and whose 
husband does not allow her to leave the house, 
was a high performing student until she left 
school in grade 9. The girls indicated their 
ambitions of being doctors, pharmacists, 
teachers and lawyers, although many of them 
were already out of school. They have different 
hobbies, such as sport, wool handicraft, 
reading, drawing, photography and singing. 

• Boys 16-18: Boys in this group loved sports, 
mathematics and volunteer work. Many 
expressed their wish to travel, avoid military 
service and leave the country for better 
opportunities. Seventy percent of the boys 
worked in a job, though none of them was out 
of school. Most of them had to work because of 
financial difficulties and to help their families. 
Many of them wanted to become engineers, 
while few others opted for opening a hair salon 
or mechanic.  

 

Support mechanisms: 
• Girls 13-15: The support and encouragement 

of families and friends was a common thread 
among most of the girls, except for a few cases 
where the girls either had to struggle with a 
family divorce or face the interference of 
extended family in the absence of the father. 
The conservative environment substantially 
constrained their relationships, work and study. 

• Boys 13-15: Most of them had support from 
family, friends and society. 

• Girls 16-18: Some families did not support the 
education of girls beyond elementary school 
due to social and economic factors. 

• Boys 16-18: Boys in this group were aware of 
the critical limitations that hinder their 
pathways. Nevertheless, they were building on 
their strong family and friend networks, 
working hard while studying in the most 
challenging conditions. 

 



 

 

80 

 

 

Contextual challenges:  
• Girls 13-15: This group participated actively in 

the exercises, yet they represented the deep 
impact of conflict on this region as some of 
them have difficulties in writing their ideas 
correctly due to several interruptions of 
education during the war, and one girl who lost 
her father is illiterate. The war and lack of 
security resulted in destroyed infrastructure, 
loss of human capital, widespread fear and lack 
of trust, in addition to massive repeated 
displacement. One girl added the lack of rule of 
law and justice. The girls also highlighted 
poverty and lack of jobs due to the war, which 
negatively affected their living conditions and 
forced many of them to work, early marriage, 
and drop out of school due to the financial cost. 

• Boys 13-15: This group highlighted the role of 
conflict indirectly, as they mentioned the 
challenges of destroyed schools and roads, in 
addition to displacement of the population. 
They also mentioned widespread poverty in the 
region, which forced many adolescents to work 
and drop out of school.  

• Girls 16-18: This group recognised that the 
conflict and deprivation have increased child 
labour among boys and an increase of early 
marriage among the girls. It also led to the 
destruction of infrastructure including schools, 
displacement, deterioration of services, a 
surge in the cost of living and poverty.  

• Boys 16-18: The boys highlighted conflict and 
insecurity indirectly by mentioning the 
destroyed schools and lack of public services 
and the enormous increase in the cost of living 
and poverty.  

• Adults: The majority of key informants agreed 
that the main challenges currently facing 
adolescents are related to the consequences 
of the war and the long siege on East Ghouta. 
The region was subject to severe destruction 
resulting in extreme poverty of most families, a 
surge in the cost of living, lack of basic services 
and job opportunities. The war caused a spread 
of violent culture and behaviour within the 
family and society, discrimination, drug 
addiction, and serious psychological problems 
for adolescents. Caregivers and some key 
informants highlighted that the loss of one 
parent pushes adolescents to work at a very 
early age to take financial responsibility for the 
family. At work, those adolescents were the 
most exposed to violence, harassment and 
exploitation. The majority of caregivers and key 

informants agreed that early marriage linked to 
social norms and traditions is one of the risks 
that girls face in East Ghouta. Widespread 
poverty hindered the ability of many 
adolescents to continue their education. In 
addition, depression, anxiety, trauma, post-
traumatic stress disorders among adolescents 
due to the war and violent conflict disturbed 
their ability and willingness to complete their 
education journey. 

 

COVID-19: 
• Girls 13-15: A few girls mentioned the impact 

of COVID-19 on the interruption of the 
education process.                

• Girls 16-18: COVID-19 added a new burden to 
the education process and living conditions in 
the war-torn region. 

• Boys 16-18: Some of them highlighted the role 
of COVID-19 on the interruption of study and 
work in their region. 

• Adults: The group agreed that the COVID-19 
negatively affected the education of 
adolescents and caused a general increase in 
the dropout rate. Essentially, the pandemic has 
not only affected education, but all sectors. 
Many economic activities were closed and that 
was associated with an increase in the cost of 
living and decline in sources of income. 
Additionally, there were severe problems in the 
energy, communication and transport sectors 
which directly affected the educational 
process. Key informants mentioned that 
COVID-19 consequences and school closures 
forced students to stay at home for a long time, 
creating a wide educational gap. Furthermore, 
caregivers mentioned that the shrinking of the 
full curriculum and promotion without exams 
have negatively affected the education 
process.  

 

Education system:  
 "نابعت لصوب ةسردملا ىلع ةعاس يشما موي لك حور يدب "

"I walk every day an hour to school, I have 
arrived already tired" (East Ghouta boy 13-15) 

 يباوص يف امو يم تانازخو تامامح اهيف ام سرادملا"
 "ةئفدتو

"Schools do not have toilets, water tanks, and 
there is no heating" (East Ghouta boy 13-15) 
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 اًرود تبعل يتلا برحلاو جهانملا ةبوعص برستلل يسيئرلا ببسلا "
 مهلوخد مدع وأ ةسردملا نع نينس بلاطلا عاطقنا يف اًريبك
 "اًيئاهن سرادملل

"The main reason for dropping out is the 
difficulty of the curricula and the war played a 
major role in the students' dropping out of 
school for years or not entering schools at all" 
(East Ghouta KI) 

• Girls 13-15: Educational challenges have 
become a big burden in the girls’ lives. The 
density and difficulty of the curriculum, the 
deterioration of education quality, and the 
degradation of school infrastructure and 
management, coupled with the lack of 
transportation, have turned girls’ education 
into an arduous effort, leading to increased 
scepticism of parents and withholding the 
continuation of their daughters’ education. 
Some girls highlighted specific challenges, 
such as the lack of qualified teachers, the 
distance and cost of transportation, lack of 
equipment at schools, weak discipline in 
classes, bad treatment by teachers and 
management, costly private lessons, and weak 
teaching of foreign languages. 

• Boys 13-15: In terms of educational 
challenges, they expressed their struggles with 
the difficult curriculum and the poor quality of 
teaching. Boys complained about the long 
distance to schools and the lack of 
transportation. Lack of heating, electricity and 
water tanks in schools in addition to the use of 
violence and the lack of counselling added to 
the boys' resentment of school education in the 
absence of alternative private or informal 
learning initiatives. 

• Girls 16-18: The absence of quality and 
teacher commitment was raised as the top 
issue, although the description of the degraded 
school infrastructure was deplorable too. The 
group highlighted the poor management of 
education, in addition to the complex 
curriculum, lack of teaching tools, weak foreign 
language teaching, and expensive materials 
and private lessons.   

• Boys 16-18: This group struggled as well from 
many educational deficiencies: poor 
infrastructure and services, poor teaching and 
management and a complex curriculum, in 
addition to the high cost of private lessons and 
institutes.  

• Adults: This group asserted that institutional 

weaknesses of the education system are 
related to poor infrastructure and 
management, a difficult curriculum which 
depends on classical methods (memorization 
and indoctrination), high cost of education, and 
lack of qualified teachers. One of the key 
informants highlighted that the lack of 
specialized teachers in Al-Ghouta of some 
basic subjects like Arabic, chemistry or physics 
force teachers to come from more distant 
regions. Caregivers highlighted the lack of 
equipment and educational  materials in 
schools (computer equipment and 
laboratories), and overcrowded classes. 
Overall, many adolescents and parents have 
lost interest in education.  

Drivers of dropout 
According to key informants, the social challenges 
for education are the neglect of girls’ education by 
parents who prefer early marriage for their 
daughter. However, many of the girls who married 
at an early age divorced later, and some then 
returned to education. The dropout age from 
school ranges between 13 and 16 years old. Only 
two key informants reported a starting age for 
dropout at primary school. 

English language and digital skills 
• Girls 16-18: Some girls called NGOs and civil 

society groups to invest in English language 
and digital literacy learning in order to bridge 
the learning gaps resulting from poor-
performing school education and the recent 
COVID-19 pandemic. 

• Boys 16-18: These boys suggested opening 
free courses to teach digital skills and foreign 
languages to facilitate access to eLearning. 

• Adults: One key informant considered that 
informal learning and language programmes 
are as important as formal education. Informal 
programmes for foreign languages and digital 
skills are very important to compensate for the 
lack of relevant teaching staff in formal schools. 
Caregivers also emphasised the importance of 
informal learning, however, it is not available or 
accessible because of the high fees for these 
kinds of services. Few projects in East Ghouta 
provide free English, computer and vocational 
courses for adolescents. There is high demand 
for language and computer informal 
programmes especially from girls 
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Internet use and digital learning:  
 جمانرب ىلع ةيسارد تاعومجم نولكشي نيملعملا ضعب اًنايحأ"
 ةكراشمو بلاطلل مهتعباتم للاخ نم ةدئاف دجويو ستاولا
 "اهحيحصتو لئاسملا لحو تامولعملا

"Some teachers form study groups on 
WhatsApp. It was useful, as teachers follow up 
on students, share information, solve 
problems, and correct homework" (East 
Ghouta KI) 

 ةعرسو ةيلعافب ملعتلا يف ريبك رود يمقرلا ملاعلاو ايجولونكتلل"
 "يديلقتلا ميلعتلا نم ربكأ

"Technology and the digital world play a major 
role in learning more effectively and quickly 
than traditional education" (East Ghouta 
caregiver) 

• Girls 13-15: Many girls considered the pros of 
using the Internet to exceed the cons. They 
mentioned learning, access to information, 
entertainment, work and marketing. 

• Boys 13-15: Some use ICT for entertainment, 
and mentioned the pros of ICT as access to 
information, learning at the time of COVID-19, 
communication and marketing. 

• Girls 16-18: This group mentioned the 
advantages of using the internet, such as 
access to information and learning, work, 
developing skills, learning languages and 
entertainment. 

• Boys 16-18: These boys highlighted the pros 
of ICT such as access to knowledge, 
information, learning, work and developing 
skills. 

• Adults: This group agreed on the importance 
of ICT for adolescent education and life as a 
means of communication, learning and access 
to information. 

 

Negative aspects:  
• Girls 13-15: This group highlighted some 

disadvantages such as waste of time, abuse, 
harassment, addiction, bad content and 
hacking. 

• Boys 13-15: These boys elaborated on cons 
such as waste of time, hacking and false 
information. 

• Girls 16-18: The disadvantages according to 
the majority were waste of time, bad content, 
harassment, addiction and false information. 

• Boys 16-18: The cons according to this group 

were waste of time, false information, 
addiction, and lack of security, harassment and 
provoking violence.   

• Adults: This group were concerned about 
adolescents accessing violent content and 
wasting time.     

 

Access to the Internet and digital 
learning opportunities:  

 ،تانوفلتلا طوطخ اولصوي ام لبق ننه...ءابرهك لاو تن لا يف ام"
 " .ءابرهكلا اوبيجي مهيلخ

"There is no Internet or electricity...Before they 
connect the phone lines, let them provide the 
electricity! " (East Ghouta boy 13-15) 

• Girls 13-15: The girls identified many 
challenges related to ICT, such as the lack of 
electricity, weak Internet, high cost of services 
and equipment, and the lack of skills for 
efficient use. They suggested improving access 
to quality Internet, reducing the cost for 
students, providing schools with equipment, 
and training adolescents on digital skills. Some 
girls do not have mobile phones or access to 
the Internet due to social and financial 
constraints. 

• Boys 13-15: Some of these boys did not have 
a mobile. They mentioned the poor 
infrastructure and lack of quality Internet and 
electricity, the costly service and equipment. 

• Girls 16-18: Many of these girls did not have a 
mobile phone or access to the Internet, others 
faced social constraints, lack of experience, 
weak internet, lack of electricity, and expensive 
services and equipment. 

• Adults: Many challenges prevented 
adolescents to benefit from the Internet, such 
as weak connectivity and infrastructure and 
continued power outage, especially in the 
countryside. 
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Recommendations by key informants 
and caregivers:   

- Provide sufficient schools and rehabilitate 
school infrastructure (electricity and the 
Internet) and utilities.    

- Qualify the teaching staff with knowledge and 
educational skills. 

- Support the development of interactive 
education. 

- Provide financial and psychological support for 
teachers and students.  

- Provide supportive courses in different school 
subjects, mainly for high school students.  

- Design effective courses and programmes to 
compensate for educational loss. 

- Enhance awareness of adolescents on how to 
use the Internet properly and protect 
themselves from exploitation. 

- Follow-up by teachers and parents and 
enhance communication between them to 
discuss and solve students' problems. 

- Hold joint dialogue sessions between parents 
and adolescents to enhance communication 
and harmony between them. 

- Provide classrooms and educational centres 
with appropriate educational equipment, 
laboratory, display screens and other 
educational requirements. 

- Create informal learning programmes that:  
• Include themes like supportive courses to 

recover the loss in the formal education 
process, awareness sessions for adolescents 
about drug issues, sexual education and the 
prevention of harassment, mental health 
issues, life skills, communication skills, 
teamwork, creativity, time management, and 
collective action, and language and computer 
skills. 

• Recruit qualified and experienced 
management and teaching staff in different 
specializations, such as informatics and 
language, with advanced communication and 
dialogue skills.  

• Conduct the programme for three days a 
week and two hours per day. The programme 
should not be intense to ensure sustainability 
and continuity. 

• Design single-sex groups, and conduct 
awareness sessions for adolescents and 
parents about the importance of mixed-sex 
groups because it adds different experiences 
for adolescents, boys and girls. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

84 

 

 

Homs 
 

Homs is a war-torn city and witnessed brutal 
battles and destruction including of schools, 
hospitals, public and residential buildings. It also 
suffered from massive rights violations, including 
a siege, kidnapping, torture, arbitrary arrests, 
forced displacement, gender-based violence, 
military recruitment among others. The city was a 
place for weaponizing sectarian and ethnic 
identities by the warring parties that created 
severe degradation for social relations in Homs. 
The city has been under the control of GoS since 
2017, and rural areas since 2018. In 2020, the 
number of inhabitants in the Governorate of Homs 
is estimated at 1,432,000 of which 328,000 are 
IDPs. The poverty rate reached 86 percent, and 
the basic education enrolment rate was 81 
percent, in 2019 (SCPR, 2020). 

 

 

 

 

 

 

 

 

 

 

 

 

 

Aspirations and interests:  
 دجوي لا تايدحتلا ،ملاعلإا ةسارد بحت اهنأ ىلع ةعفايلا تزكر"
 اهنلأ ىشخت ةفاضلإاب ةبعص تلاصاوملاو صمح يف ملاعإ عرف
 "ديرت امك ةيملاعإ صرف ىلع لصحت لاأ ةبجحم

"I like to study media, but there is no university 
branch for media in Homs and transportation 
is difficult, and I am afraid that I will not get 
media opportunities because I wear the hijab" 
(Girl 16-18 Homs) 

 ناصغأ صفقلا لوحو روفصع هلخادو صفق ةعفايلا تمسر"
 لا ،فرطلا رتب اهتقاعأ ،ةنيجس ،روفصعلا هبشت اهنأ تربع ،ءارضخ
 لوح نم هلك ملاعلا لامج ىرتو ،اهدرفمب اًديعب باهذلا عيطتست
 "ةعيبطلا لامجب عتمتلا نم اهعنمي يذلا صفقلا

"One girl (13-15) drew a bird inside a cage and 
green branches around the cage. She 
expressed that she resembles a bird, a 
prisoner, hampered by the amputation of her 
limb, cannot go far alone and sees the beauty 
of the whole world around the cage, which 
prevents her from enjoying the beauty of 
nature" (Homs workshop) 

 اهنأب ةلادعلا نازيم لمحت دي نع اهتمسر يف ةعفايلا تثدحت"
 نم ررحتلا اهيلع ىثنأ لك نأ ىرت ديلا للاخ نم اهسفن تدسج
 "اهقوقحب اهتبلاطمو اهل ةئيسملا ديلاقتلاو تاداعلا

"The girl (13-15) stated in her drawing, a hand 
that carries the scale of justice, that she 
embodied herself through this hand, and she 
believes that every female must be freed from 
the customs and traditions that offend her and 
her claim for her rights"   (Homs workshop) 

 نأو تاونس ةدع دعب ةيحصلا اهتلاح نسحتت نأ ةعفايلا فده"
 ىلع ةرداق ريغ يهف ،ةيميلعتلا اهتيلمع مامتإ ىلع ةرداق نوكت
 عيطتست لا اهنلأ ةسردملل اهدرفمب باهذلا وأ ،فجر نودب ةباتكلا
 "لاًيوط فوقولا

 "The (13-15) girl’s goal is to improve her health 
after several years, and to be able to complete 
her educational process, as she is unable to 
write without trembling, or to go to school 
alone because she cannot stand for long" 
(Homs workshop) 

 نأ تايدحتلا يف تركذو … راثآ ةثحاب حبصت نأ ةعفايلا فده"
 تايتفلا بسانت لا ةنهم اهنأ نوري مهنلأ اهل نوعجشم ريغ لهلأا
  "ديج ينهم لبقتسم اهل سيلو

"The girl (16-18) said she wanted to become an 
archaeologist, and mentioned that her parents 
are not encouraging her because they see that 
it is not a profession that suits girls and it has 
no perspective" (Homs workshop) 

• Girls 13-15: These girls were actively engaged 
in the sessions, including the girls with 
disabilities (sight impairment, amputated limb, 
and hemiplegia). The ambitions they shared 
were to become IT engineers and architects, 
anatomists, ophthalmologists, psychiatrists, 
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lawyers, teachers and pharmacists. Some girls 
said that they would like to combine their future 
careers with supporting poor, sick and 
displaced people. Several girls are looking to 
travel outside Syria to secure a better future, 
education and work conditions.  

• Boys 13-15: When asked about their 
ambitions, the boys did not answer with 
conventional careers like doctors and 
engineers, instead they want to be business 
people, managers, traders, software 
developers, YouTubers or basketball 
players.  Poverty and economic hardship drove 
them to look for careers with high income, and 
some of them consider that education is not 
enough for the future. 

• Girls 16-18: Some of the girls said they aim to 
be engineers, doctors, lawyers, teachers or 
pharmacists; others would like to hold a PhD in 
mathematics or English literature or to be an 
archaeologist, a member of Junior Chamber 
International (a private business), or a 
YouTuber. Many girls appreciate the 
importance of education for women. In 
addition, they are looking to travel outside the 
country. 

• Boys 16-18: A few boys said that they would 
like to be doctors and engineers, and the 
majority chose different careers like football 
players or influencers, and income-generating 
professions like traders or programmers. In 
general, they fear failure in education at this 
critical stage of their lives. 

 

Support mechanisms: 
 ملعتلل اهتئيب يف تاعفايلل حامسلا مدع نع ةعفايلا تثدحت"
 مهتايتف نوعنمي نيذلا لهلأا ةقحلامو تابوقعلا ديدشت حرتقتو
 "مهميلعت ةعباتم نم

"The girl (13-15) talked about not allowing girls 
in her environment to learn and suggests 
imposing penalties on parents and 
prosecuting who prevent their girls from 
continuing their education" (Homs workshop) 

• Girls 13-15: In general, the majority consider 
their families as supportive actors in their study 
and social life. 

• Adults: Many  mentioned poor communication 
between parents and adolescents which 
exposed adolescents to different challenges 
and problems without substantial help. 

Contextual challenges:  
 "برحلا فورظب اًرثأت صاخشلأا رثكأ مه نوعفايلا"

"Adolescents are the most affected by the war 
conditions" (Homs KI) 

• Girls 13-15: Some adolescent girls reported 
how the war had impacted their education, 
saying that many schools in the region were 
destroyed and a lot of teachers fled the city, 
thus creating an environment of instability and 
fear for students. Displaced communities 
suffered more in access to education and other 
public services. All girls referred to the 
deterioration of the economic situation and the 
surge in the cost of living and increase in 
poverty rates that affected the ability of 
families to afford education for their children 
and adolescents. Some also mentioned the role 
of tradition in restricting girls' access to 
education and movement.  

• Boys 13-15: Some boys mentioned the role of 
war in severely affecting the education process 
through weakening the rule of law, destroying 
infrastructure and displacing people including 
teachers.  

• Girls 16-18: Many girls mentioned the war and 
insecurity as major obstacles for their study 
and life since the war destroyed infrastructure 
and caused enormous loss of human capital, 
political and social polarization, and severe 
inequality and discrimination. This environment 
affected girls the most, as families restricted 
girls’ mobility due to the lack of safety and 
security. The increase in the cost of living and 
lack of job opportunities that were associated 
with the war caused many difficulties for 
families to support the enrolment of their 
children, which was reflected in the increase of 
child labour and early marriage. Also, old 
traditions that are biased against the education 
of girls, especially in rural areas, have been 
revived during the war. In rural areas, 
participants highlighted more engagement for 
girls working with family at home and in 
agriculture, and mentioned increasing 
discrimination against girls’ education.  

• Boys 16-18: Some boys described the main 
impact of war on infrastructure and the 
economic situation. They highlighted the 
importance of supporting the victims of war in 
terms of education and living conditions. 
Furthermore, many of them said that most 
students need psychosocial support due to the 
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complicated and uncertain environment. 
• Adults: Key informants explained that the war 

caused massive political and social divisions, 
lack of safety and security, and the loss of lives 
and property. Homs suffered from 
discrimination and marginalization based on 
identity, religion, political affiliation, sex, class, 
and displacement status. Key informants also 
highlighted the spread of negative social 
manifestations that affected adolescents, such 
as violence, bullying, harassment, threatening, 
blackmailing, domestic violence especially 
towards girls, drugs and smoking and 
pornography, with the lack of supportive 
programmes for sexual awareness in the 
surrounding environment. 

 

COVID-19: 
• Girls 13-15: Many girls discussed the role of 

COVID-19 in disrupting the education process 
without any effective alternative to 
compensate for the loss of education. 

• Boys 13-15: The loss of education due to 
COVID-19 negatively affected their ability to 
continue their education journey. 

• Adults: The COVID-19 pandemic has worsened 
the education status of adolescents, as the key 
informants and caregivers reported. 
Caregivers highlighted the frequent closure of 
schools, in addition to the abbreviation of the 
curriculum and moving students to the next 
grade without exams, which further 
deteriorated the quality of education. At the 
same time most families were not able to 
compensate for the educational loss of their 
children due to economic hardship and the 
high cost of private education. Adolescents got 
unequal access to the Internet and eLearning 
opportunities and economic deterioration 
increased child labour cases, family pressure 
and domestic violence.  Weak infrastructure 
did not support the system of distance learning 
because of lack of electricity, slow Internet, and 
a lack of proper equipment and logistics and 
supporting educational programmes. However, 
one of the caregivers found that lockdown 
revived family relationships and led to the 
family meeting again. He stated that 
adolescents learned new skills, such as 
computers and IT, and some of them filled the 
time with useful hobbies, such as drawing. 

 

1.10 Education system:  
 نم وأ ذيملاتلا نم ةنيعم ةقبط سرادملا ضعب لابقتسا"
 يقاب لابقتسا مدعو ةنيعم ةينيدو ةيئيب تايفلخو تاهجوت
 "ةيعمتجملا تائفلا

"Some schools receive a certain class of 
students or from certain environmental and 
religious orientations and backgrounds and do 
not receive the rest of the community groups" 
(Girls 16-18 Homs) 

 عضخت ملو همدخم ريغو برحلا ببسب ةئيدر ةيسردملا ينابملا"
 امم ةئيسم ةينيدو ةيسايس تارابع اهيف دجويو ميمرتلل اهلماكب
 "سيردتلل ةلهؤم ريغ اهلعجي

"School buildings are poor due to the war, not 
serviced, and not fully restored, and there are 
offensive political and religious expressions on 
walls, which makes them unqualified for 
teaching" (Homs KI) 

• Girls 13-15: Many girls evaluated the 
education process as poor due to the 
traditional teaching approaches, difficult 
curriculum, not covering the whole content, 
and lack of qualified teachers. They reported 
the low quality of education in public schools, 
especially for foreign languages, which forced 
many students to register in costly private 
classes. Furthermore, the cost of educational 
materials, such as uniforms, books and 
stationery, becomes a burden on families.  
Some girls mentioned the difficulties of 
accessing school, especially good schools, due 
to the long distance from their homes, in 
particular in rural Homs. 

• Boys 13-15: The boys criticized the poor 
education environment, including the intense 
curriculum and static teaching approaches. 
They also highlighted the lack of qualified 
teachers and the need for private classes 
which are very costly. Some of the boys worked 
during summer and vacations to cover part of 
their education costs. 

• Girls 16-18: Many girls described the 
educational challenges, mentioning the poor 
education environment, intense curricula, lack 
of qualified teachers, large number of students 
in the class, old teaching approaches, 
discrimination between students, education 
loss due to the war or COVID-19, absence of 
freedom of expression for students, bias 
against girls’ education, and transportation 
difficulties. One girl talked about the lack of 
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freedom of opinion and widespread racism and 
discrimination in public education. She put 
forward a solution of an effective oversight 
system that allows schools to accept students 
without discrimination based on their social or 
religious backgrounds.  

• Boys 16-18: The boys all agreed on the poor 
performance of the education system, 
including the lack of schools, qualified 
teachers, affordable means of transportation, 
in addition to the absence of interactive 
teaching approaches and e-learning. They 
believe that the quality of education in rural 
areas is poorer than in the city. Also, some boys 
referred to the importance of respecting 
adolescent opinions in the education process. 
Some boys highlighted the lack of means to 
integrate students with disabilities into the 
education system. 

• Adults: Key informants noted that the war led 
to substantial destruction of schools and 
infrastructure, and large losses in educational 
staff, especially teachers, as many of them fled 
the country. Poor governance of the 
educational system, lack of schools and related 
services, poor coordination among actors in 
the sector and inequality in educational 
services were the main characteristics of the 
education system. Many schools have been 
damaged by the war partially or fully and 
required substantial rehabilitation and 
maintenance. Some schools are still used as 
weapons storage and other schools still 
function as shelters for displaced people.  

 

The insufficient number of schools with a high 
number of students led to overcrowded 
classes and a difficulty in imposing discipline in 
class, especially in male schools. One of the key 
informants mentioned that students frequently 
assault the teachers. Furthermore, schools 
lacked qualified teachers, proper teaching 
equipment and logistics, or an integrated 
environment for students with disabilities. The 
cost of education is very high, as students need 
support through private lessons or private 
educational institutions to digest information. 
This has been associated with widespread of 
poverty and drop in most family’s sources of 
income.   

 

Caregivers added some difficulties, such as 
poor governance of the education system and 
lack of coordination between public and 
private schools, poor infrastructure, poverty 
and the high cost of living, and bullying against 
poor and vulnerable groups who have been 
negatively affected by the war. All that led to 
changing the priority of adolescents from 
education towards work or leaving the country, 
due to the social and economic reality and their 
inability to meet their basic needs. 

Drivers of dropout: 
 يف ةمهاسملل تاعفايلاو نيعفايلا ىلع يلاهلأا طغض"
 ىلع اًيدسج نيرداق مهنأ نوري امدنع ةصاخ يداملا جاتنلإا
 دامتعلاا مهنكمي ةيرمع ةلحرم اوغلب مهنأ ةجحب ،لمعلا
 "اهب مهتاذ ىلع

"Parents put pressure on boys and girls to 
work when they see their children physically 
able to work, using the argument that they 
have reached an age in which they can rely on 
themselves" (Homs KI) 

Adults: The group confirmed that rural areas 
suffered the most. Caregivers highlighted the 
transportation crisis between rural areas and the 
city, and the low-qualified teaching staff, which 
resulted in higher dropout rates of schools in the 
rural areas. Additionally, the widespread 
harassment of girls, especially in rural areas, led 
many families to prevent their daughters from 
enrolling in schools.  

English language and digital skills: 
 "ةيساردلا جماربلا ةيمهأك ةيديلقتلا ريغو ةمعادلا جماربلا ربتعأ"

"I consider supportive and non-traditional 
programmes as important as formal study 
programmes" (Homs KI) 

• Adults: Many key informants found that 
informal education and distance learning is as 
important as school education.  Some 
initiatives are established in Homs, such as 
“Light”; “Syrian Computer Society”; “Sayyar”; 
and other individual initiatives which support 
adolescents at low cost or for free. Many are 
formed by individuals or groups through 
WhatsApp or Facebook. 
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1.11 Internet use and digital learning:  
• Girls 13-15: The girls mentioned the 

advantages of ICT, such as access to distance 
learning and information, in addition to 
communication with relatives, teachers and 
friends. They also mentioned entertainment, 
learning social and life skills, and finding job 
opportunities to generate income. 

• Boys 13-15: The boys mentioned advantages 
of ICT like providing access to knowledge and 
information, developing skills and 
communicating with family members abroad 
and friends, and they assured the importance 
of ICT as a source of income. 

• Girls 16-18: The girls appreciated many pros 
of ICT, such as accessing knowledge and 
learning, developing skills, facilitating 
communication and entertainment. 

• Boys 16-18:  The boys considered advantages 
of ICT as the access to knowledge, e-learning 
and information, the possibility of developing 
new skills and languages and enjoying 
entertainment. 

• Adults: Key informants referred to 
adolescents' access to the Internet increasing 
their access to information and knowledge, 
their ability to express themselves, their 
language skills, and communication. Moreover, 
caregivers added that the Internet is useful to 
strengthen intercultural exchange inside the 
community and increase social cohesion. 

 

Negative aspects:  
• Girls 13-15: The girls highlighted 

disadvantages such as the waste of time, the 
exposure to unsafe and violent content and 
fake news, the lack of privacy, bullying, hacking 
and addiction. 

• Boys 13-15: They noted negative aspects of 
ICT such as bullying, fake news and unsafe 
content, waste of time, addiction and health 
problems. 

• Girls 16-18: These girls also mentioned cons 
such as bullying, weak social relations, fake 
information, isolation, violent content and 
wasting time. 

• Boys 16-18: For the disadvantages, these boys 
considered the waste of time, watching long 
series, addiction, avoiding reading as 
everything is available on Google, hacking, 
bullying and lack of privacy. 

• Adults: Key informants found that the Internet 

has negative sides including bullying, hacking, 
violating privacy, wasting time, addiction to 
violent games, gambling or pornography, and 
the risk of isolation. Caregivers found that the 
majority of adolescents are more interested in 
gaming and hobbies than educational 
programmes. 

Access to the Internet and digital 
learning opportunities:  

 اًيبسن لُقأ ةيكذلا ةزهجلأا عم لماعتلا ىلع تارداقلا ثانلإا ددع"
 مَادختساو تنرتنلإا حَفصت صخي امب رملأا كلذكو ،ةنيدملا نع
 "ةيداملا تايناكملإا فعض ببسب كلذو لصاوتلا عقاوم

“The number of females who can deal with 
smart devices in rural areas is relatively less 
than in the city, the same applies for surfing 
the Internet and using communication sites, 
due to the economic hardship.” (Girls 16-18 
Homs) 

 تاقيبطت وأ فتاهلا مادختسا يف ىثنلأل نوحمسي لا لهلأا"
 يأ مادختسا عيطتسي يذلا ركذلا سكع ىلع يعامتجلاا لصاوتلا
 "هب بغري جمانرب

"Parents do not allow girls to use the phone or 
social media applications, unlike boys, who can 
use any programme they want" (Girls 16-18 
Homs) 

• Girls 13-15: Many girls criticized weak e-
learning in terms of poor infrastructure, and the 
lack of security and trustworthy resources. In 
this regard, they referred to poor and costly 
Internet services, and poor access to 
electricity and equipment, such as mobile 
phones and laptops. A discussion circulated 
about the fact that most girls cannot continue 
their virtual education because of their lack of 
prior knowledge of how to learn through the 
Internet and the deteriorating quality of the 
Internet, which makes them refrain from e-
learning. 

• Boys 13-15: Some boys pointed out the poor 
quality of Internet services. They suggested 
that key actors including Government, civil 
society, and United Nations agencies should 
design plans to recover educational loss, 
provide public spaces to access Internet and 
equipment and develop the content of e-
learning. 

• Girls 16-18: Some girls described the gender 
bias against girls in using mobiles and 
applications compared to boys. They all agreed 
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on the weak ICT infrastructure and the high 
cost of services and equipment. Rural areas 
have less access to ICT due to the poor Internet 
and electricity, and lack of financial resources 
to buy equipment and pay the bills. 

• Boys 16-18: Most mentioned they do not have 
their own phones, poor Internet, weak teaching 
staff, curricula that do not contain interactive 
methods, difficulty in transportation, 
information density in the curricula, and 
ignorance of some in surfing websites. They 
suggested developing the weak infrastructure 
of ICT and providing the service and equipment 
at lower prices for students. 

• Adults: This group considered that 
adolescents cannot use the Internet effectively 
due to lack of support from their parents. 
Online education has different obstacles with a 
lack of qualified experts and accessibility 
restrictions. Key informants also highlighted 
inequality of access to the Internet between 
poor and rich, rural and urban, and boys and 
girls, which widened the disparities between 
these categories.  The base ground for 
effective use of ICT is already missing, namely 
the availability of electronic learning platforms, 
mastering scientific research skills, and 
accessing quality Internet for all. 

 

Recommendations by key informants 
and caregivers:  

− Conduct a comprehensive informal learning 
programme to teach languages, digital, 
programming and IT skills, social and financial 
skills, in addition to mathematics and physics.    

− Develop income-generating e-projects with the 
cooperation of NGOs, youth, qualified teachers, 
and activists.  

− Design vocational or educational programmes 
based on the assessment of societal needs. 

− Integrate conflict resolution in programmes 
with special focus on ethics like respect for 
each other, the right to express an opinion, 
countering bullying and violence, and equality.  

− Develop the skills of workers in the educational 
sector and support them financially, in addition 
to providing them with the tools needed to be 
able to create online content in response to 
adolescents’ needs. 

− Target the areas in need in the city through 
increasing awareness of the importance of self-
learning/ e-learning and its advantages. 

− Conduct programmes in the summer and 
spring holidays and school holidays on 
Thursdays, Fridays and Saturdays in the 
evening; with sessions between 3-4 hours per 
day. 

− Locate the programmes in school outside 
working hours, or NGOs that provide a security 
cover, or in " cultural centres", or through 
mobile teams in rural schools. 

− Manage the programmes with highly qualified 
young teachers, key people in the education 
field, or owners of developmental and 
educational centres, who are change-makers 
and have a passion for development and 
community work and an awareness of the 
needs of adolescents. 

− The key informants did not agree whether the 
programmes should be mixed- or single-sex 
groups.   
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Idleb 
 

The Governorate witnessed several massive 
military operations that resulted in catastrophic 
human and material losses and it still suffers from 
a lack of security and stability. It received IDPs 
from all over Syria in addition to displaced people 
within the Governorate. It is under HTS control and 
the estimated number of people in the 
Governorate was 2,353,000 of which 1,125,000 
were IDPs in 2020. The estimated poverty rate 
was 90 percent and the basic education 
enrolment was 64 percent in 2019 (SCPR, 2020).       

 

Aspirations and interests:  
 نيجاتحملا سانلا عيمج ةدعاسم بحأ يننلأ ةينلاديص نوك بحب"
  "برحلا ببسب نهلهأ نم نيمورحملا ماتيلأا اصوصخو

"I like to be a pharmacist because I love helping 
all the needy people, especially the orphans 
who have been deprived of their families 
because of the war" (Idleb girl 13-15) 

• Girls 13-15: The traits that were noticeable 
among this age group of girls were sadness, 
timidity and insecurity. They aim towards 
conventional careers, such as teacher, doctor 
and pharmacist; though some of them aim to 
be a painter, journalist or hairdresser. They 
expressed some hobbies like music, drawing, 
sport and singing; and many of them shared an 
important role of religion in their lives, for 
instance, many girls mentioned reading and 
listening to the Qur’an. 

• Boys 13-15: Many boys identified with being 
engineers to contribute to rebuilding their 
country, while some others aimed to be 
carpenters, physical therapists or doctors. The 
common traits in this age group were their 
interest in sport, they also like nature and 
outdoor activities. 

• Girls 16-18: The distinctive traits in this group 
of girls were their acquired sense of 
confidence, maturity and openness. Some girls 
have already started their work to support their 
families, while others started to contemplate 
the idea of travelling outside the country. They 
aimed for a varied spectrum of careers as 
many of them want to be doctors, dentists, 
engineers, teachers, while a few of them aim to 

be a hairdresser, dressmaker or nurse. Some of 
them concentrated on their desire to support 
poor and vulnerable people and appreciated 
peace and justice values. Many of them have 
hobbies like reading, writing and drawing, 
travel, listening to music, outdoors activities, 
cooking, swimming and sports. 

• Boys 16-18: The group consisted of boys who 
are working and out of school and others who 
enrolled in schools. They have different goals 
like being a writer, a football player, owning and 
driving a truck, managing a car maintenance 
shop, and one of them wish to be an astronaut 
even though he is out of school.  They have 
different hobbies, mainly sports and enjoying 
nature. The majority of them hope to travel 
outside the country to start their work or study.  

 

Support mechanisms: 
• Girls 13-15: Most of the girls highlighted the 

support of their families, especially mothers 
and friends, but some of the them mentioned 
family and society constraints that prevent girls 
from continuing their education or restrict their 
study and work options. One of the girls 
showed the fear of her father as she refused to 
put in writing what she verbally expressed 
about the lack of her father’s support for her 
education. 

• Boys 13-15: The boys appreciate family and 
friends’ support to continue their study or 
work. 

• Girls 16-18: These girls attributed special 
importance to the mother’s supporting role 
while avoiding in some cases to address the 
father’s lack of support for girls’ continued 
education. Some of them face their parents' 
refusal to let them own a mobile or use the 
Internet and cameras due to societal and 
cultural norms and customs. 

• Boys 16-18: All boys mentioned positively the 
support from their families and friends. 

Contextual challenges:  
 رسلأا اهنم يناعت يتلا ةلصاوتملا ةيداصتقلاا ةقئاضلا"
 ربجتو ةفيضتسملا تاعمتجملاو نيئجلالا ةصاخو ةيشيعملا
 "ةيلاملا ةيلوؤسملا لمحت ىلع تاعفايلاو نيعفايلا

"The continuing economic hardship 
experienced by households, especially 
refugees and host communities, forces 
adolescents to take financial responsibility" 
(Idleb KI) 
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 ةيعامتجلااو ةيرسلأا فارعلأاب صوصخلا هجو ىلع تايتفلا رثأتت"
 دحتو عمتجملاو ةرسلأا يف مهليثمت نم دحت ام ابلاغ يتلاو
 ةبسانملا تامدخلا ىلع لوصحلا ىلع مهتردق نم كلذك
  "صرفلاو

"Girls, in particular, are affected by family and 
social norms, which often limit their 
representation in the family and society and 
limit their ability to access appropriate 
services and opportunities" (Idleb KI) 

• Girls 13-15: The war severely impacted the 
lives of adolescents in Idleb, as it caused 
massive loss of lives and hundreds of 
thousands of casualties, kidnapping, torture, 
arbitrary arrests, targeting people and 
infrastructure including schools and hospitals, 
in addition to the forced displacement of 
millions of people. Most girls highlighted the 
impact of war on their study and relationships 
and insisted on the negative impact of 
instability, insecurity and displacement. All girls 
mentioned another impact of the war which is 
poverty and an increase in the cost of living, 
which they considered a major challenge for 
them. 

• Boys 13-15: Boys highlighted war as the key 
challenge that they face, and its impact in 
terms of lack of stability and security, 
destruction, poverty and increase of prices, 
and enormous and repeated waves of 
displacement with very poor living conditions. 
They emphasised the importance of ending the 
war as a key to providing decent conditions for 
them to enjoy study, work and relationships. 

• Girls 16-18: These girls suffer from the war and 
insecurity conditions and highlighted the 
challenges of poverty and economic hardship 
and the circumstances that were associated 
with displacement. The lack of jobs and 
increase in the cost of education forced some 
girls to work, leave school, and in some cases 
to early marriage. The war destroyed 
infrastructure and schools and forced many 
qualified teachers to leave the country. 

• Boys 16-18: The boys agreed on the massive 
negative impact of war on adolescents and 
their community. As a consequence of war, 
they suffer from a lack of stability and security, 
deterioration of economic and living 
conditions, in addition to the massive number 
of displaced people. 

• Adults: The ongoing war caused various risks 
and challenges that affected adolescents’ lives 

and futures in Idleb. The key informants and 
caregivers divided the economic, societal and 
institutional challenges into  

1. The consequences of the war (lack of safety, 
discrimination, violence, political exclusion, 
grave violations of human rights including 
child labour and military recruitment, 
movement restriction, abduction, and loss 
of personal documents). Key informants 
mentioned that the long-lasting military 
escalation and lack of security in Idleb 
affected the physical and psychological 
situation of adolescents because of the 
disintegration of the social fabric, the 
fragmentation of families, the disconnection 
of networks and the disruption of family ties, 
especially for those subject to forced 
displacement. Displaced adolescents 
constantly express their feelings of 
isolation, despair and, hopelessness. Many 
caregivers mentioned that adolescents lack 
the opportunities for effective social 
participation, free expression and the ability 
to plan their future. The difficult conditions 
led to widespread negative phenomena, 
such as begging, bullying, neglect, 
homelessness, harassment and drugs. 

2. The degradation of the economic situation 
(high cost of education and living, poverty, 
food insecurity). Many caregivers 
mentioned that economic hardship and 
poverty forced many adolescents to drop 
out of school and go to work, which exposed 
them to exploitation and human rights 
violations.  

3. Social norms and traditions (early marriage). 
The group asserted that many girls are 
forced to marry at an early age due to 
traditions and social norms and they are 
exposed to domestic violence and subject 
to pressure from parents or brothers, 
besides the pressure of unusual housework. 

 

COVID-19: 
Adults: COVID-19 affected the life and education 
of adolescents with a remarkable increase in the 
dropout rate due to the difficulty of distance 
learning, as most families complain about the high 
cost of the Internet and lack of devices, and 
prioritize food security over education. One key 
informant mentioned that IDP adolescents and 
those who are living far from the city centres are 
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most affected by the consequences of the COVID-
19 pandemic. The school closures affected 
students’ psychological state and increased abuse 
and violence against girls. 

 

Education system:  
 "بلاطلا نيب زييمتلاو نيملعملا لبق نم برضلا"

"Beating by teachers and discriminating 
between students" (Idleb boy 13-15) 

• Girls 13-15: Most of the girls highlighted the 
challenges of the education process, such as 
the lack of functional schools, some of them 
completely lack schools in camps, and many 
existing schools are not secured or properly 
equipped. Many schools are far from homes 
and the cost of transportation is high. They also 
referred to lack of accreditation of certificates, 
and the high cost of university fees, lack of 
qualified teachers, the difficult curriculum, poor 
foreign language teaching including Turkish 
and English, lack of vocational education, and 
the absence of recreational activities in 
schools. 

• Boys 13-15: The boys mentioned key 
challenges for the education process such as 
the destruction of schools, lack of functional 
and equipped schools, high cost of education 
materials, lack of qualified teachers, distance 
from schools, discrimination between students, 
and beating of students by teachers and 
supervisors. They recommended providing 
intensified summer schools or clubs to make up 
for the learning gaps caused by COVID-19 and 
to equip schools with play fields. On a more 
progressive level, they recommend investing in 
converting regular schools into e-learning 
schools. 

• Girls 16-18: They mentioned many challenges 
of the education process, such as the 
destroyed schools, lack of qualified teachers, 
poor foreign language teaching, lack of 
equipment and logistics, high cost of 
education, costly private lessons, difficult 
curriculum, lack of library and labs and Internet 
at schools, the distance between schools and 
homes and the cost of transportation, lack of 
recreational activities, discrimination between 
students by teachers, and lack of security on 
the road to schools. They suggested that local 
and international civil society can contribute to 
developing the infrastructure, labs, training 

teachers and developing online learning, and 
providing educational materials at reasonable 
prices. 

• Boys 16-18: Boys considered that the 
education process suffered from lack of 
equipped schools and high cost of education 
materials and logistics, lack of qualified 
teachers (many teachers work without salaries 
as volunteers), lack of language institutes, and 
some mentioned teachers beating students at 
school. 

• Adults: The main challenges hindering the 
education process in Idleb are the mass 
destruction of schools and insecurity due to 
the intensity of military operations and the 
ongoing airstrikes on schools and education 
facilities by the Russians and GoS. This led to 
consequences such as a limited number of 
schools in service, overcrowding (60 to 70 
children in one class), insufficient quantity and 
quality of educational staff, lack of school 
supplies and books, long and costly 
transportation, high cost of education, 
damaged infrastructure (water, sanitation and 
heating systems), low wages and salaries of 
teachers in public school, and unaccredited 
certificates issued from The Syrian Interim 
Government. 

Drivers of dropout: 
Adults: Adolescent education is further 
threatened by poverty, lack of livelihoods and 
work opportunities for the families, and the loss of 
breadwinners due to death, abduction or 
disability. Traditions and social norms that make 
families marry off their girls at an early age and 
force boys to leave school for work to support 
them are also a problem. 

 

English language and digital skills 
Adults: Informal education and language 
programmes, according to some key informants, 
can be an added value and positively influence 
adolescents’ way of thinking, academic 
achievement, and social interaction.  In addition, 
the can help adolescents who have dropped out 
of education by online and distance learning. 
English language and computer skills are essential 
tools to access knowledge and for adolescents to 
communicate with their peers around the world, in 
addition, English can open more opportunities in 
the job market. 
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Internet use and digital learning:  
 ىرخأ ةيرق ىلإ نيعفايلا لاسرإ نم لضفأ تنرتنلإا نيمأت ىقبي"
 "هتيرارمتساو ميلعتلا ىلع لوصحلل

"The availability of the Internet is better than 
sending adolescents to another village for 
education and ensure continuity of education" 
(Idleb caregiver) 

• Girls 13-15: The girls identified many pros of 
ICT like learning, improving skills, 
communication, marketing and entertainment. 

• Boys 13-15: The boys identified advantages of 
ICT such as access to information, 
communication, improving skills like languages, 
entertainment and playing games.   

• Girls 16-18: The majority of girls considered 
the advantages of ICT, such as access to 
information, communication, developing skills, 
learning languages and entertainment, exceed 
the disadvantages. 

• Boys 16-18: The boys mentioned some 
advantages of ICT such as learning languages, 
access to information and news, and 
communication. 

• Adults: Caregivers reported advantages of ICT 
such as entertainment, developing talent and 
skills and learning about other cultures. In 
addition, ICT develops adolescents’ scientific 
skills, eases access to information sites, 
bridges distance and facilitates communication 
with friends, and enables distance learning. 

 

Negative aspects:  
• Girls 13-15: Many girls highlighted the cons of 

ICT including wasting time, the decline of 
physical social relations, addiction, bad 
content, false information and lack of security. 

• Boys 13-15: Boys highlighted many 
disadvantages like a wasting time, bullying, 
addiction, false information and negative 
impacts on health. 

• Girls 16-18: Older girls noted disadvantages 
such as addiction, waste of time, harassment, 
lack of security and privacy. 

• Boys 16-18: These boys mentioned 
disadvantages like addiction, bad content, false 
information and wasting time. 

• Adults: The caregivers also emphasized 
different challenges and risks for using the 
Internet, for example, the risk of addiction to 
games, like the multiplayer battlegrounds and 
online game “PUBG”, which may negatively 

affect behaviour, wasting their time and leading 
to psychological problems such as depression 
and suicide. Furthermore, using the Internet for 
a long time may cause physical problems, such 
as back, neck, and finger pain and poor vision. 
They also highlighted some risks including 
misleading information, being exposed to 
exploitation, cyber harassment, sexual abuse, 
blackmail and misuse of their personal 
information. 

Access to the Internet and digital 
learning opportunities:  
• Girls 13-15: This group referred to lack of 

access to electricity and the poor quality of the 
Internet and the high cost of the required 
services and equipment. 

• Boys 13-15: The boys referred to poor 
infrastructure of ICT in terms of poor quality of 
Internet, lack of access to electricity and 
quality equipment, and the blocking of many 
websites and applications. 

• Girls 16-18: These girls highlighted key factors 
that hindered the best use of ICT like the poor 
quality of the Internet, the high cost of Internet 
and needed equipment, lack of knowledge in 
using the Internet and digital platforms 
efficiently, lack of electricity, and the 
constraints on girls using ICT by society and 
families. They suggested the development of a 
public network that is free of charge for 
students and providing camps and schools with 
the Internet, in addition to providing equipment 
at reasonable prices to students. 

• Boys 16-18: Many boys highlighted the 
shortcomings of ICT services, such as weak 
Internet quality, high prices, and lack of 
equipment and electricity. 

• Adults: Key informants reported access 
problems such as the high cost of the Internet, 
lack of devices and equipment, online abuse 
(like data protection, bullying, sexual 
harassment), and difficulties in accessing 
reliable information (most of the adolescents 
are not equipped with the necessary skills and 
awareness to surf the Internet safely). 
Caregivers noted the high cost of the Internet 
and smartphones made it unaffordable for the 
majority of adolescents, which increased 
disparities between them. Usually, there is 
discrimination against girls in using the Internet 
and modern technology, as some parents 
prevent them from using social media. 
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Recommendations by key informants 
and caregivers:  

- Increase efforts to stop the war as an essential 
condition to recover educational losses and 
return safety and stability to the city.  

- Rehabilitate destroyed schools and build new 
ones to accommodate all students properly 
and provide them with all necessary facilities, 
equipment, supplies and infrastructure  
(electricity and transportation). 

- Reduce violence and increase the safe 
environment in Idleb in general and for 
adolescents' spaces in particular.  

- Raise the qualification and competence of 
educational staff and raise the salaries and 
wages of teachers. 

- Provide special classes or programmes for 
adolescents who have dropped out of school. 

- Conduct free summer courses in available 
schools to compensate for lost education.  

- Provide schools with an appropriate teaching 
and learning environment that contributes to 
developing student talents and capabilities.  

- Introduce awareness sessions for parents to 
raise the importance of education and 
interaction with adolescents. 

- Create informal learning programmes that:  
• Include themes for informal learning, such 

as life skills, computer and digital skills, 
English and other language skills, 
communication and digital security, 
programmes to develop, personal skills 
and courses in the field of arts (drawing and 
writing, Arabic calligraphy, decoration), 
awareness courses against violence and 
support of human rights, and 
entertainment activities (swimming, chess 
and football). 

• Design virtual or personal programmes 
with single-sex groups to respect social 
traditions and norms in this region.  

• Conduct programmes three to five days 
per week, with sessions of two to three 
hours in the afternoon or night, at the 
centre of the city to be reachable for all. 

• Provide a safe place with suitable 
environment and decent conditions 
(sanitation, electricity, and internet).  

• Provide laptops and smartphones for 
adolescents to be able to access the 
Internet with the possibility of restricting 
downloading harmful software to increase 
the focus of adolescents on necessary 

educational programmes. 
• Recruit the most qualified and experienced 

staff to deal with adolescents in the 
programme.  
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Raqqa  
 

The Governorate of Raqqa was severely damaged 
during the war, especially after ISIS took control 
and announced it as its Capital. The War on Terror 
coalition with AA forces controlled the 
Governorate after massive destruction in the city 
of Raqqa. The city is under AA control, while some 
rural areas in the south are under GoS control and 
part of the northern rural areas under the control 
of the Turkish-backed opposition. In 2020, the 
estimated population of the city of Raqqa was 
430,000 of which 121,000 were IDPs. The poverty 
rate was estimated at 90 percent in 2019, and 
basic education enrolment was only 27 percent 
(SCPR, 2020).        

 

 

 

 

 

 

 

 

 

 

 

 

 

Aspirations and interests:  
• Girls 13-15: The girls aim to be doctors, 

engineers, or teachers; a few want to be 
painters or work as volunteers to help people 
in need; and some aim to travel. They have 
many hobbies like drawing, sports, playing 
musical instruments and cooking. They agreed 
on the importance of equality between girls 
and boys in accessing education.  

• Boys 13-15: Most of the boys consulted want 
to be doctors, engineers and lawyers, though 
one wants to be a barber and another a 
comedian. They share sports as a hobby and 
many of them aim to travel abroad.  

• Girls 16-18: The majority of the girls in this age 

group reported ambitions to achieve high and 
conventional careers like doctors, engineers, 
pharmacists, lawyers and journalists. Some of 
them were forced to take up professions like 
hairdressers or dressmakers because they 
could not continue their education due to the 
lack of family support for girls’ education, or 
insecurity and increased harassment which 
constrained their mobility. 

• Boys 16-18: At this age, boys are looking for 
income-generating professions that are 
required in the job market like maintenance of 
mobile phones, smiths, IT engineers, 
equestrian coaches and politicians. 

• Adults: Key informants mentioned many 
problems the adolescents suffer, such as 
marginalization, the lack of spaces to express 
themselves and for youth to meet, exploding 
their energies and their conviction that they 
have no clear future opportunities as a result 
of the poor economic and institutional 
situation, which forced most of them to 
consider travel and emigration. 

 

Support mechanisms: 
• Girls 13-15: A few girls stated that some 

families do not support girls’ education. 
• Boys 13-15: The majority of them assured the 

supportive roles of their families and friends.  
• Girls 16-18: Some mentioned the lack of family 

support for girls’ education mainly because of 
poverty and tradition. 

• Boys 16-18: They noted a lack of family and 
educational staff support for adolescents to 
complete their studies.     

 

Contextual challenges:  
• Girls 13-15: Some girls mentioned that war 

and insecurity resulted in deaths, injuries and 
displacement, in addition to the destruction of 
schools and infrastructure. They also 
highlighted the surge in prices and increased 
poverty as the main obstacles for them to 
continue their studies. 

• Boys 13-15: The boys highlighted poverty and 
increased cost of living that forced many of 
them to work to support their families, or to 
avoid spending on education. A few of them 
mentioned the role of war in destroying 
schools and the negative impact of lack of 
security in some places.  
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• Girls 16-18: War and displacement have 
negatively affected these girls’ education as 
many of them lost several years of school or 
dropped out. The war caused insecurity, 
destruction of infrastructure and increased 
poverty, which damaged the ability of girls to 
build their skills and complete their education. 

• Boys 16-18: The boys highlighted war, 
suppression, corruption, lack of freedom of 
speech, inequalities and displacement as key 
factors that negatively affected their study and 
lives. The war and insecurity led to an increase 
in the cost of livings and poverty which forced 
many adolescents to leave school to work. 

• Adults: The armed conflict in Syria has had a 
serious impact on public life and the education 
process in Raqqa. It led to economic, societal 
and institutional challenges in terms of poverty, 
high cost of living and services, loss of security, 
unemployment, destruction of infrastructure, 
and the spread of dangerous negative 
manifestations such as violence, harassment 
and discrimination.  

 

Caregivers added that the main risks that 
adolescent girls and boys may face in Raqqa 
are forced recruitment, child labour, social 
violence, kidnapping, bad companions, the 
existence of strangers, and harassment and 
moral degradation. They confirmed that the 
most common risks that adolescents are 
exposed to under the lack of parental attention 
are misuse of the Internet, as well as smoking 
and drugs, and violent video games. The 
absence of the appropriate educational 
environment for adolescents and the absence 
of active civil society organizations promoting 
and activating special programmes for youth 
were additional factors that worried 
caregivers. Some mentioned special concern 
about the prison in Raqqa, considering it a 
training centre for crime, especially since the 
arrested adolescents are from different age 
categories. 

 

COVID-19: 
• Girls 13-15: The group agreed on the negative 

impact of COVID-19 on the education process.     
• Girls 16-18: The COVID-19 pandemic 

contributed to hindering girls’ education and 
created more pressures due to its impact on 

the economic situation and prolonged 
lockdown. 

• Adults: There were no serious procedures to 
deal with COVID-19 other than the quarantine 
which had negative impacts on adolescents. 
They lost the opportunity to go to school, which 
helps them gain respect, social and life skills, 
and friends. Teachers started distance 
education; adolescents could not complete the 
educational curricula in schools due to fear and 
anxiety over the COVID-19 pandemic. The 
quarantine, disturbances and family problems 
resulting from it, and the long isolation, 
affected their psychological state, especially in 
the city as adolescents in rural areas did not 
adhere to the quarantine. When the schools 
reopened, there were no measures to prevent 
the spread of COVID-19 in schools, which made 
many parents refrain from sending their 
children to school, especially since there were 
more than 50 students to a classroom.  

Education system:  
• Girls 13-15: The educational challenges 

according to the girls were the lack of schools, 
qualified teachers, equipment and health 
measures. They also mentioned the high cost 
of stationery, transportation, and the high fees 
of private institutions. Some of them 
highlighted mistreatment by teachers and 
frequent teacher absences. They suggested 
supporting the education process, establishing 
educational institutes, and developing 
supportive teaching programmes. 

• Boys 13-15: The boys agreed on the weak 
education process, they mentioned the lack of 
schools and qualified teachers, crowded 
classes, high cost of the private institutes, and 
lack of language centres. Additionally, enrolled 
students faced difficulties because of the high 
transportation and stationery costs. 

• Girls 16-18: These girls highlighted several 
challenges of the educational process, such as 
lack of schools and qualified teachers, 
discrimination between students, and the high 
cost of private institutes. However, they 
mentioned the availability of some informal civil 
initiatives to support education. 

• Boys 16-18: This group considered that the 
education system suffers from a lack of schools 
and weak education process, lack of qualified 
teachers, and weaknesses in foreign 
languages. 

• Adults: The group agreed that the education 
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system in Al-Raqqa suffers from different 
problems and adolescents face great 
challenges, such as the lack of sufficient 
schools, especially for students of the 
preparatory and secondary education stages, 
with up to 50 students per class. In addition, 
they mentioned poor logistics and technical 
equipment in schools, and the poor quality of 
education, as most teachers have only 
baccalaureate certificates, and qualified 
teachers are reluctant to teach because of low 
wages in AA schools, and prefer to work for 
private institutes where the average wage is 
higher. Moreover, in AA schools, key informants 
reported mistreatments by educational staff, 
such as penalties, strict inspection and 
unprofessional behaviour from the 
administration. Adolescents in rural areas are 
affected more than those in urban areas in 
terms of accessibility and the quality of 
education. Due to the poor-quality education in 
schools and the weakness of AA educational 
curricula, adolescents resorted to very 
expensive private institutes exacerbating their 
difficult economic situation. 
 
Similar to al-Hasakeh, certificates are also a big 
challenge, as there is no international 
accreditation of AA school certificates, and the 
only accredited certificates are issued by GoS. 
Adolescents who intend to take exams in GoS-
controlled areas face difficulties in terms of 
travel, registering for the exam, and bringing 
the exam card. During the presence of 
extremist actors, such as ISIS, many parents 
were exposed to severe dangers sending their 
daughters and sons to GoS schools outside of 
Al-Raqqa.  

Drivers of dropout 
Adults: The low standard of living and spread of 
poverty pushed adolescents to drop out of school 
and work to help their families. Many boys 
preferred to work in agriculture, industry and 
carpentry, while girls worked at their homes. Key 
informants reported that students often drop out 
of schools at preparatory and secondary levels, 
and most adolescents prefer to apply for free 
middle and secondary certificate exams, so they 
drop out of school in seventh or tenth grades.  
According to the group, most parents in Al-Raqqa 
do not mind letting their daughters continue their 
education, but girls face more challenges in 

schools and on the streets, such as harassment, 
insecurity and the lack of universities in Raqqa.  

English language and digital skills 
Adults: The group assured the importance of 
informal education and language programmes for 
adolescents, as these develop their English 
language skills for communication and access to 
sources of information. Informal programmes 
assist with the capacity-building and integration of 
adolescents, as many international initiatives 
require English and digital skills. These 
programmes recover the poor quality of foreign 
language teaching and digital skills in formal 
schools. 

Internet use and digital learning:  
• Girls 13-15:: All of the girls used ICT as a 

source and means to support their study, 
access to information and developing 
language skills and increasing job 
opportunities. They said that ICT helped them 
in communication and entertainment through 
social media platforms, such as Facebook, 
YouTube, WhatsApp, Instagram, Telegram, and 
Snapchat. 

• Boys 13-15: The out-of-school boys use ICT 
only for communication or watching movies. 
Other boys referred to the advantages of ICT in 
terms of accessing information and knowledge. 

• Girls 16-18: The girls mentioned advantages of 
ICT including learning, access to knowledge, 
exploration, communication and 
entertainment. 

• Boys 16-18: The boys highlighted the 
importance of ICT in access to knowledge and 
information and job opportunities, to 
communicate with family and friends and other 
societies. 

• Adults: Key informants agreed that 
adolescents have become more dependent on 
the Internet for education. However, they lack 
sufficient technical and computer skills, digital 
educational platforms, fundamental 
infrastructure, good quality of Internet, and 
suitable electronic devices due to economic 
hardship and poverty. They emphasized the 
advantages of ICT as a source of information in 
different fields, which provides adolescents 
with the opportunity for distance learning, and 
promotes virtual social activities. However, 
there was no agreement on the importance of 
the Internet between caregivers. 
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Negative aspects of the internet:  
• Girls 13-15: The girls mentioned some 

negative aspects of ICT, such as addiction, 
unsafe content, isolation, wasting time, and the 
negative impact on health. 

• Boys 13-15: The boys highlighted many 
disadvantages, such as wasting time, bad 
content and addiction. 

• Girls 16-18: The girls identified some 
disadvantages such as addiction, isolation, 
wasting time, and health problems. 

• Boys 16-18: The boys mentioned negative 
aspects including ethnic and hate speech, 
bullying, addiction, hacking, and bad content 
(violence, drugs, pornography). 

• Adults: Many caregivers said that the Internet 
teaches kids laziness and idleness. There is also 
fear of using the Internet for violent gaming, 
and accessing porn or bad content. 

 

Access to the Internet and digital 
learning opportunities:  
• Girls 13-15: This group mentioned poor 

Internet services, lack of access to electricity 
and difficulties in having the proper equipment. 

• Boys 13-15: Some of the boys do not have 
phones or access to the Internet. They also 
mentioned the high cost of the Internet and 
poor access to electricity. 

• Girls 16-18: The girls mentioned weak and 
high cost Internet services, in addition to the 
lack of training institutes to help them develop 
their skills to use ICT efficiently. 

• Adults: Distance learning in Raqqa is 
expensive and not available to all people. 
During COVID-19, the educational level of the 
rural adolescents worsened more and more, 
where the quality of the Internet is worse than 
in the city. For adolescent girls, in particular, 
most do not have a phone or are banned from 
using it, and cannot leave their homes to 
complete their education in special groups. 
IDPs suffer from the same difficulties, but those 
in informal camps suffer more as the AA 
prevents Internet networks there. Adolescents 
need to develop computer skills to use the 
Internet, be aware of suspicious websites, and 
require the supervision of their parents. 

 

    

Recommendations by key informants 
and caregivers   

The participants made suggestions for 
programmes that can support adolescent learning 
skills such as:      

− Provide a secure environment, qualified 
educational staff and updated curricula. 

− Improve the quality of schools by including 
modern equipment, places to play, 
laboratories, sports and social youth clubs.  

− Provide poor families with school supplies, 
such as stationery and books.  

− Rehabilitate educational infrastructure, such as 
schools, training institutes, technical 
infrastructure, Internet networks, and digital 
education platforms.  

− Create informal learning programmes that:  
- Include themes like languages and life skills, ICT 

skills, vocational training, awareness sessions 
to discuss social issues such as child marriage, 
violence, personal hygiene, health and 
education.  

- Target and form mixed-sex groups.  
- Design a special formal education programme 

for girls, that includes the formal education 
curriculum, English and computer skills. It 
could be virtual or in-person to give wide 
options for girls who have restrictions to move.  

- Courses should last for three months, three 
days per week and four hours per day, and be 
managed by experienced and qualified staff.  

 



 

 

99 

 

 

Sweida    
 

The Governorate of Sweida did not witness major 
military battles compared to other regions, yet it 
suffered from instability and insecurity. It is under 
GoS control and the estimated number of people 
in the city was 178,000 of which 49,000 were IDPs 
in 2020. The estimated poverty rate was 77 
percent and the basic education enrolment was 
95 percent in 2019 (SCPR, 2020).    

 

 

 

 

 

 

 

 

 

 

 

 

    

Aspirations and interests:  
• Girls 13-15: Some girls expressed their 

passion to achieve conventional careers, such 
as pharmacist, engineer, doctor, while others 
aimed to be an actress, fashion designer or 
hairdresser. They are interested in learning 
foreign languages such as English, French, 
Russian and Korean, as they want to travel. 
They mentioned many hobbies like playing 
music, drawing and sport. 

• Boys 13-15: Boys have different aims for their 
careers and hobbies, they aim to be IT 
engineers, judges, dentists, pharmacists, cooks 
or football players. Many of them want to reach 
a high level of welfare and want to travel. Three 
of them use the Internet to learn programming, 
games design and computer maintenance. 

• Girls 16-18: They aim for a variety of careers 
like doctor, engineer, programmer, nurse, 
teacher, psychologist, IT engineer, broadcaster 
or YouTuber. They also have many hobbies 

including playing music, cooking, drawing, 
dancing, singing and reading. Some of them 
stated their willingness to help people in need. 
Many of them want to travel to study and work.  

• Boys 16-18: These boys were active and 
ambitious. They aimed to be photographers, 
engineers, politicians, estate agents and 
traders, and some of them expressed their will 
to travel outside the country. They have many 
hobbies like playing music, singing, body-
building, drawing, and communicating through 
social media.   

 

Support mechanisms: 
• Girls 13-15: The girls have strong support from 

their families, yet sometimes parents and the 
community control their choices in education, 
careers and social life. Some of them criticized 
inequality between boys and girls in society. 

• Girls 16-18: Although these girls appreciated 
family support, all of them want to be 
economically independent. 

 

Contextual challenges:  
 ىضري لا يذلا يروكذلا عمتجملا ةهجاوم يف نمكت تابوعصلا"
 "مهنم لضفأ ةأرملا نوكت نأ

"The difficulties in a patriarchal society that are 
not accepting women to be better than men" 
(Girl 13-15, Sweida) 

• Girls 13-15: Some girls mentioned the 
negative impact of war on their lives as it led to 
insecurity and instability in their society. The 
conflict also led to poverty and increased the 
cost of living which affected their lives in and 
out of schools. Some of them left school and 
worked to support their families.   

• Boys 13-15: The boys stated that war and 
insecurity are the main challenges for their 
expectations. As a result, the cost of living 
increased while sources of income dropped, 
which led to massive increases in poverty. They 
also fear compulsory military services, 
especially in the current situation. 

• Girls 16-18: The girls highlighted insecurity 
and poverty as key factors that negatively 
affected their study.  

• Boys 16-18: They expressed their fear of 
instability and insecurity and some of them 
considered that their challenges will be solved 
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if the current political and economic problems 
are addressed. The economic deterioration 
and increased poverty are key obstacles for 
their study, and most of them work in summer 
to cover their education costs, in supermarkets 
and restaurants. They also feel insecure about 
military conscription. 

• Adults: They explained that adolescents in 
Sweida faced different social, economic and 
institutional risks and challenges due to the 
ramifications of the prolonged conflict. The key 
informants noted that the Governorate lacked 
stability and security and suffered from the 
spread of violence, kidnapping, drugs, sexual 
abuse, the loss of hope in the future, and the 
government oppression subordinated the will 
of young generations. Key informants also 
mentioned that economic hardship and social 
pressure caused different psychological and 
social problems and diminished the education 
opportunities of many adolescents. Caregivers 
stated that the main challenges faced by 
adolescents are the absence of rule of law, the 
danger of electronic blackmail on adolescents, 
dangerous social manifestations such as 
malnutrition, begging, the spread of weapons, 
violence, harassment, kidnapping and drugs, 
which destroy adolescents psychologically and 
financially, the foggy future that made them 
lose their ambition, the disintegration of 
society and the increase in divorce, poverty, 
economic hardship and unemployment, and 
finally, loss of belonging and the ambition to 
travel abroad.  

 

COVID-19: 
• Girls 13-15: These girls highlighted the role of 

COVID-19 in hindering the education process 
and affecting their mobility. 

• Girls 16-18: COVID-19 created many 
challenges for these girls, especially that they 
could not recover the education loss. 

• Adults: Key informants highlighted the 
negative effects of COVID-19 on adolescent 
education due to poor educational 
alternatives, increasing the educational loss 
without compensating for it, and allowing 
promotion to the next grade without exams. 

 

 

Education system:  
 "جاهنملا ىلع اهتغل لزن نم انمعدتب ةلود لك"

"For every country that supports us; we added 
its language to the curriculum"   (Girl 13-15 
Sweida) 

• Girls 13-15: Girls identified many problems 
with the education system, such as the lack of 
qualified teachers, traditional teaching 
approaches, the curriculum frequently 
changing and increasing in intensity, poor 
teaching of foreign languages, violence and 
bullying between students, mistreatment of 
students by teachers and administration, costly 
private classes, lack of equipment, high prices 
for books and stationery, and the spread of 
smoking and drugs. 

• Boys 13-15: The boys assessed the education 
process as weak and inefficient in terms of 
curriculum and teaching approaches and the 
lack of qualified teachers. They also mentioned 
the increased cost of the education process 
and the difference between private and public 
schools. Some of them mentioned the poor 
services in schools and the spread of violence 
between students. 

• Girls 16-18: The girls mentioned the 
challenges of the education process, such as 
the weak infrastructure of schools, lack of 
qualified teachers, the low wages for the 
teachers, crowded classes, private classes, 
corruption and nepotism, and lack of e-
learning. 

• Boys 16-18: These boys highlighted the key 
problems in the education process as the poor 
school administration, intense curriculum, lack 
of qualified teachers, poor working conditions 
and low wages for teachers, lack of electricity 
and transportation, poor services in schools, 
costly private lessons, and lack of skills 
development including digital. 

• Adults: This group agreed that the education 
system has structural problems which hindered 
the education process and adolescent 
education. They emphasized that these 
problems included poor infrastructure and 
equipment, poor curriculum and learning 
methods, overcrowded classes that hinder 
interactive lessons, lack of sufficient qualified 
and trained teachers as a result of the 
migration of qualified teachers outside the 
country, the high costs of education due to the 
pressing need for private sources to 
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compensate for the educational loss, the low 
quality of public educational services, and 
transportation difficulties, especially in rural 
areas. The caregivers added the failure to 
provide schools with the necessary materials, 
modern technologies and services, such as 
electricity, modern appliances and clean water. 
In addition to the lack of confidence of 
adolescents in technical and vocational 
schools, problems include corruption within 
these schools, poor examination processes 
and the spread of cheating. The poor quality of 
education and learning methods, the lack of 
adolescents´ IT skills and their misuse of the 
Internet and digital platforms increased the 
educational gap.   

 

Drivers of dropout 
Adults: School dropout increased due to family 
problems, the generation gap between 
adolescents and parents and a lack of parental 
supervision, poor governance of the education 
system, and poverty which pushed some 
adolescents towards the labour market and, in 
some cases, to recruitment into armed groups. 
The majority of key informants believed that girls 
have good opportunities in education in Al-Sweida, 
yet two mentioned that traditions and social 
norms force some girls to early marriage and the 
society restricts girls' education by preventing 
them from studying outside of the Governorate. 

 

English language and digital skills: 
Adults: The group agreed on the importance and 
feasibility of informal education, digital and 
language learning programmes for adolescents 
because they are attractive and motivate 
adolescents through their tools and style. 
Currently there are some civil and private 
initiatives for informal learning but these do not 
fulfil the enormous needs. 

 

Internet use and digital learning:  
• Girls 13-15: Some of the girls use the Internet 

to develop their life skills, such as cooking, 
sewing, makeup, and playing musical 
instruments. The majority considered the pros 
of ICT greater than the cons. Overall, they 
mentioned the advantages of ICT, such as 

communication, exchange of ideas, access to 
information, entertainment, marketing and job 
opportunities. It is worth noting that the out-of-
school girls use the Internet only for 
communication and entertainment like 
watching movies. 

• Boys 13-15: The boys consider ICT as an 
important means to access information, learn 
and communicate with new friends and 
cultures. It also generates job opportunities 
and helps in marketing.   

• Girls 16-18: The girls stated pros of ICT such 
as learning and access to information, 
facilitating study and work, communicating with 
new friends and other cultures, and creating 
job opportunities and developing life and work 
skills. 

• Boys 16-18: The boys defined the key 
advantages of ICT for learning and access to 
knowledge and different sources of 
information and developing various skills. 

• Adults: The group agreed that ICT could be a 
very important chance for adolescents to 
acquire new knowledge and communication 
skills, but key informants insisted on the 
necessity for this to be integrated with the 
education system. Key informants stated that 
the Internet was a means to know new cultures 
and languages and a facility for entertainment 
during quarantine. Caregivers found that 
access to the Internet and distance learning 
during the COVID-19 pandemic and quarantine 
allowed adolescents to compensate for part of 
the education loss. 
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Negative aspects:  
• Girls 13-15: The group defined several 

disadvantages like addiction, isolation, fraud, 
lack of privacy and hacking, and dangerous 
games. 

• Boys 13-15: Some of the boys highlighted 
disadvantages such as wasting time (some 
spent 3-5 hours per day on the Internet to 
watch YouTube or sports games or 
communicate with friends), addiction, and bad 
content. 

• Girls 16-18: The group noted cons including 
the fragmentation of families, bad content, 
addiction, dangerous games, and wasting time. 

• Boys 16-18: This group highlighted the main 
disadvantage of ICT as wasting too much time 
in gaming and watching movies and chatting, 
the group spend daily between 4 and 12 hours 
on the Internet. They also mentioned addiction, 
isolation and bad content. 

• Adults: The group mentioned disadvantages of 
ICT such as the misuse of the Internet which 
increases the risk of cyber addiction, isolation, 
depression and suicide, spreading the culture 
of violence, insecure contact and privacy 
violation, and wasting time in gaming and 
entertainment rather than education. 

 

Access to the Internet and digital 
learning opportunities:  
• Girls 13-15: The girls highlighted poor and 

costly Internet services and the high prices of 
the required equipment. 

• Boys 13-15: The boys noted that the Internet 
service is weak and costly and there was a lack 
of access to electricity. One of the participants 
suggested introducing solar energy to provide 
Internet and electricity services in institutions. 

• Girls 16-18: The girls insisted on the high cost 
of the Internet and lack of electricity and the 
poor infrastructure and investment in ICT. It is 
worth mentioning that they use the Internet on 
average five hours per day. 

• Adults: This group considered that distance 
learning could be an opportunity, but Internet 
services are weak and costly and there is a lack 
of needed equipment and proper electronic 
devices due to family finances.  They also 
mentioned many challenges which hindered 
the use of ICT including poor infrastructure, 
power outages and high costs of using the 
Internet and electronic devices. 

 

Recommendations by key informants 
and caregivers   

− Reform the formal education system in terms 
of governance and quality of education.  

− Develop a modern and new curriculum to be 
more interactive with adolescents.   

− Improve and rehabilitate infrastructure, 
platforms and the Internet for e-learning.  

− Provide psychological support to adolescents. 
− Improve the income of teachers.  
− Develop programmes to improve the individual 

and social skills of adolescents. 
− Develop e-learning which can be an 

opportunity to develop the capabilities of 
students, but this needs infrastructure and 
support.  

− Develop programmes to support the skills of 
adolescents and improve the educational 
environment.  

− Integrate technology with education and 
provide the Internet in schools and universities 
for digital interactive education and the 
provision of virtual classes. 

− Support industrial and vocational schools and 
engage them in the labour market at an early 
stage, and support student projects, arts and 
creative talents. 

− Create informal learning programmes that:  
- Concentrate on foreign languages and critical 

thinking and scientific methods, critical 
thinking, logic, mathematics, physics, natural 
sciences, life and digital and communication 
skills, public work, team building, emotional and 
social intelligence, and social cohesion.  

- Conduct sessions at least three days a week 
and on holidays and for three hours per day. 

- Provide necessary equipment, such as a 
projector, the Internet and a laboratory. 

- Design mixed-sex groups.   
- Manage the programme with qualified persons 

who are able to deal with young people. 
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Tartous 
 

The Governorate did not witness military 
operations, yet it suffered from substantial loss of 
life of youth who joined the GoS army, 
displacement and instability. It is under GoS 
control and the estimated number of people in the 
Governorate was 801,000 of which 138,000 were 
IDPs, in 2020. The estimated poverty rate was 80 
percent and basic education enrolment was 91 
percent in 2019 (SCPR, 2020).       

Aspirations and interests:  
 " ريصيب وش اركب فرعن ام اننلأ فدهو حومطب ركفن ريتك بعص"

"It is so difficult to think of our ambition and 
goals because we are not certain what will 
happen tomorrow" (Tartous girl 13-15) 

 يمأ ملح ونلا .يتسارد لمك ينولخ اذا ةيماحم نوك يحومط"
 "يقوقح نع عفاد ردقلأو

"My ambition is to be a lawyer if they let me 
complete my studies. Because it is my 
mother’s dream, and to defend my rights" 
(Tartous girl 16-18) 

• Girls 13-15: Most of the girls aimed for 
conventional high careers, such as doctor, 
pharmacist, or architect, while some girls aim 
to be a psychiatrist, accountant, makeup artist, 
hostess, actress, fashion designer or Youtuber.  
All of them liked school and study, and most 
were interested in learning foreign languages, 
mainly English and some mentioned French, 
Russian, and Korean. They mentioned many 
hobbies like drawing, handcrafts, playing 
music, watching TV series, and practicing sport. 
Some girls mentioned marriage as a way to 
escape from the difficult economic situation, 
others mentioned travel abroad, and some of 
them referred to working alongside study to 
earn income. Most of them appreciated 
women's economic independence. 

• Boys 13-15: The participants had different 
goals for their careers. Some of them wanted 
to be engineers, however, the majority aimed 
for unconventional careers such as sports, 
pilot, hairdresser or painter. Also, two of them 
aimed to be high-level politicians.  Their main 
hobbies were sport, swimming, paint, music, 
and nature. 

• Girls 16-18: These girls were from different 

conservative and non-conservative 
backgrounds, and spent some time engaging 
with each other. One of them had a disability, 
some of them were orphans, and one girl 
studied and worked. In general, they had 
ambition and passion for the future and they 
appreciated women's social and economic 
independence. They had a variety of aims 
including being a lawyer, doctor, economist, 
pharmacist, human rights advocate, teacher, 
translator, painter, sports coach or hairdresser. 
Most of them like sports and nature, music, 
travel, reading, writing, learning languages and 
cooking. Many of them want to travel abroad to 
find better conditions, however, in general their 
families reject that.  

• Boys 16-18: The adolescents in this group 
were mixed between those enrolled and not 
enrolled in school, some of them aimed to be a 
doctor, engineer or lawyer, while others aimed 
to be a pilot, programmer, painter, self-
employed or working abroad. They had many 
hobbies, such as listening to music, playing 
online games, and watching movies. Some of 
them worked in trade and construction, and all 
wanted to earn high income in the future. Most 
of them dreamt of travelling abroad, due to the 
war conditions and the deterioration of the 
economic conditions in addition to the fear of 
compulsory recruitment military services. 

 

Support mechanisms: 
 "يلها عم لكاشم ريصتب ريتكو ةبقارملا تحت ولمعب يش لك"

"Everything is done under surveillance, and 
many problems arise with my family" (Tartous 
girl 16-18) 

• Girls 13-15: They have the support of their 
family and friends, however, some girls 
criticized the parents and society for 
interfering in their choices of field of study and 
career in addition to the constraints on their 
choice to travel abroad. They also highlighted 
widespread bullying and smoking among 
adolescents and its negative impact on them. 
Additionally, some girls mentioned the absence 
of an integrating environment for girls with 
disabilities. 

• Boys 13-15: The boys like to hang out with 
friends, and most of them complained about 
family and society interventions that 
constrained their ability to express themselves 
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and choose their future. Most of the boys 
identified bullying and smoking as challenges 
for them. 

• Girls 16-18: Many girls appreciated support 
from families and friends, but many of them 
expressed the several constraints imposed on 
them by parents and societies. 

• Boys 16-18: Most of them relied on support 
from their families and many mentioned their 
desire to get married. 

• Adults: Caregivers specifically stated that the 
bad psychological state of people increased 
the disintegration of the family and divorce 
cases and affected the life of adolescents. 
Furthermore, the lack of communication 
between adolescents and parents increased 
the generation gap. 

 

Contextual challenges:  
 "نيعفايلا ملاحأ قرس يلي ئيسلا يداصتقلاا عضولا"

"The poor economic situation stole the dreams 
of adolescents" (Tartous boy 13-15) 

 

• Girls 13-15: The girls expressed their concern 
regarding the status of instability and 
deterioration of living conditions, which 
created many obstacles for them to achieve 
their goals. 

• Boys 13-15: The boys were pessimistic about 
the current situation and their future and 
wanted to travel abroad. They highlighted the 
catastrophic economic situation and the 
instability as major factors that have hindered 
their ability and opportunities; some of them 
were already out of school and working. 

• Girls 16-18: Although most of the girls had 
ambitious goals, they expressed their 
frustration with the war and socioeconomic 
challenges which hindered their living 
conditions, study and relations.  

• Boys 16-18: The increase in poverty and cost 
of education forced some of these boys to 
work to help their families.  

• Adults: key informants found that the violent 
conflict severely affected the psychological 
health of adolescents, increased depression, 
caused the degradation of social values and 
morals, spread poverty and deterioration of 
living conditions, and created widespread 
negative phenomena such as violence, early 

marriage, child labour, drugs, smoking, sexual 
harassment, bullying and addiction to 
electronic devices and violent games. 
Moreover, the violent conflict increased the 
number of male deaths, which left many 
families without a breadwinner and left 
adolescents out of control.  
 
Caregivers agreed that the economic situation 
is considered the main challenge for 
adolescents in Tartous, followed by the social 
and psychological problems and disparities. 
They asserted that the war economy caused 
wide economic disparities and divided society 
into small very rich class and large very poor 
class who lacks the necessities. The younger 
generation also suffer from feelings of 
insecurity, loss of belonging and anxiety for the 
future. These social challenges were 
associated with poor institutional performance 
and widespread corruption, nepotism, and lack 
of accountability.  

 

 

COVID-19: 
• Boys 13-15: Many boys identified COVID-19 as 

a new challenge for them and their families, 
because of the closure of schools, the health 
risks, and the deterioration of economic 
activities. 

• Girls 16-18: Some girls mentioned the 
challenges associated with COVID-19 that 
forced them to be at home. 

• Adults: This group agreed that COVID-19 
affected the education of adolescents and 
spread a state of anxiety and chaos in the local 
community with a lack of government response 
plans or consistent policies to substitute the 
educational loss. The COVID-19 pandemic also 
caused an increase in poverty and 
unemployment, resulting in constant pressure 
on families. School closures harmed 
adolescent educational attainment, especially 
in sequential subjects such as mathematics, 
physics, chemistry, French and English. 
Distance learning was not accessible to all 
students because of a lack of proper devices 
and good speedy Internet services, as well as 
the failure of the Ministry of Education to 
educate students on how to use the application 
that is supposed to include a full explanation of 
the curriculum. 
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Education system:  
 رثؤي يذلا ميمصتلا ثيح نم ةبلطلل نوجس نع ةرابع انسرادم"
 "بلاطلا ىلع اًبلس

"Our schools look like prisons for the students 
which affect them negatively" (Tartous adult) 

• Girls 13-15: The girls assured the right of 
education for every child, and many of them 
identified education challenges as follows: The 
decline of the desire of adolescents to 
continue their education, intensive and 
changing curriculum, lack of qualified teachers, 
high cost of private lessons, poor infrastructure 
including lack of heating and poor hygiene, 
crowded classes, bullying and violence, 
favouritism towards some students, lack of 
communication between administration, 
teachers and adolescents. They suggested 
changing the curriculum to be more interactive 
and less intensive, investing in new schools and 
rehabilitating existing ones, supporting free 
courses for students, activating the school 
health and social supervision, and enhancing 
the participatory education environment. 

• Boys 13-15: The boys identified the challenges 
of education process including poor 
infrastructure, lack of proper health and 
educational minimum requirements, lack of ICT 
infrastructure, crowded classes, lack of 
qualified teachers, difficult curriculum, costly 
private lessons, discrimination between 
students, bullying in schools, and lack of 
communication between school and parents. 
They suggested the importance of 
rehabilitation of schools, changing the 
curriculum and teaching methods to be more 
interactive and less intense, and expanding the 
space for adolescents to choose their careers 
and study. 

• Girls 16-18: The older girls agreed on the 
challenges of the education system including 
poor education methods and quality, lack of 
qualified teachers, forcing students towards 
costly private lessons, lack of discipline in 
schools, crowded classes, bullying, difficult 
curriculum, and poor teaching of foreign 
languages. They suggested interventions such 
as expanding the schools, changing the 
curriculum and teaching methods, improving 
language teaching, training teachers, listening 
to students’ voices, and building a disability-
friendly environment. 

• Boys 16-18: The boys assessed the education 

system and mentioned the following 
challenges: corrupt education management, 
poor education tools, lack of qualified teachers, 
irrelevant and complicated curriculum, 
increased cost of education, lack of proper 
environment for disabled students. 

• Adults:  Key informants named the main 
challenges of education in Tartous as: poverty 
and the high cost of living and of education, 
feeling insecure, customs and traditions, 
discrimination, violence, and lack of 
educational staff. Caregivers found that the 
education system suffers from low quality of 
education in public schools, very low wages 
and salaries in education sectors, and lack of 
consideration for people with special needs. 
Key informants highlighted the lack of qualified 
educational staff due to the low quality of the 
education system in Syrian universities from 
where low-qualified teachers graduate. 
Moreover, the lack of suitable and qualified 
educational staff to deliver the new school 
curriculum, especially in rural areas, forced 
adolescents to receive their education from 
unspecialized teachers. Key informants also 
referred to the mistrust between students and 
teachers, as many students do not trust the 
information given by their teachers on one 
side; and teachers complain about the 
disrespectful behaviour of some students on 
the other.   

 
The majority of families with limited income 
were unable to afford the large financial 
burden of books, school materials and 
additional expenses for private classes, 
besides the costs of transportation. Caregivers 
also found that indirect privatisation policies 
that expand the space of private schools and 
private educational centres increased the cost 
of education and the disparity between private 
and public education. 

Drivers of dropout 
 ءادهشلا نم ريبك ددع نع تضخمت يتلا ةليوطلا برحلا تاونس"
 ىلع ةلودلا ةردق مدعو ،ليعم نود اهلمكأب تلائاع اوكرت نيذلا
 "لمعلل لافطلأا رطضا ،رسلأا هذه ةياعرب مايقلا

"The long years of war that resulted in a large 
number of martyrs who left entire families 
without a breadwinner, and the inability of the 
state to take care of these families, forced 
children to work" (Adult Tartous) 
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Adults: According to key informants, school drop-
out rates increased relatively in Tartous during the 
war because of the financial problems and 
deterioration of the economic status of 
households. In the last two years, the dropout rate 
also increased due to the ramifications of the 
COVID-19 pandemic. 

 

English language and digital skills 
Adults: Key informants referred to the importance 
of informal education and language programmes 
for their role in building adolescents’ skills, but that 
current initiatives are profit-oriented and lack of 
good management, particularly individual 
initiatives. 

 

Internet use and digital learning:  
 ملعتن انيفو ،نيلا نوأ ةسردملا ريصتب امل يباجيإ تنرتنلاا ريصيب"
 "هللاخ نم

"The Internet becomes useful when the school 
becomes online, and we learn through it" 
(Tartous girl 13-15) 

 يمودعم دنع ىتح ةيساسا ةجاح تاب لاوجلا ىلع لوصحلا"
 ليج ءوشن ىلإ تلااصتلاا تامدخل لوصولا مدع يدؤيو ،لخدلا
 ةهجاوم ىلع رداق ريغو ،اًيرهاظ ملعتمو اًينمضو اًيلعف لهاج
 " اهتاريغتمو ةايحلا بعاصم

"Having a mobile has become an essential 
need even for limited-income people, 
therefore the lack of access to ICT creates 
ignorant generation even if they attend 
schools, this generation cannot face life 
difficulties and its changes" (Tartous adult) 

 عفاود تاذ اهنلأ ةريبك ةبسنب ةمهم تامولعملا ايجولونكت"
 تاهاجتلاا لكب نيعفايلا تاردق ءانب نم نكمت ،ةيومنت فادهأو
 فدهتست اهنلأ تامظنملا قيرط نع يتأت يتلا تاردابملا ةصاخو
  "ةشمهملا ةحيرشلا اًيلاغ

"ICT is very important, as it has developmental 
motives and goals aimed at building the 
capabilities of adolescents, especially the 
initiatives that are introduced by NGOs 
because they mostly target the marginalized 
group" (Tartous adult) 

 

 

• Girls 13-15: The girls ranked the advantages 
of using the Internet as follows: communication 
with friends, entertainment, access to news and 
information about other cultures and countries, 
developing skills, and searching for information 
and translation. Overall, two-thirds of them 
considered the advantages are greater than 
the disadvantages. 

• Boys 13-15: The boys mentioned the 
advantages of ICT as communication with 
friends, entertainment, access to information, 
and a source for learning especially through 
YouTube. Overall, half of them said the positive 
aspects of ICT are greater than the negative 
ones. 

• Girls 16-18: The older girls identified access to 
information and knowledge, communication 
with new friends and cultures, marketing and 
work as advantages of ICT. Most of them used 
Facebook and YouTube on the Internet and 
mainly for entertainment.   

• Boys 16-18: The boys mainly use Facebook, 
YouTube and Instagram, and two of them 
mentioned that they follow sources for 
scientific content. They mentioned the pros of 
ICT, such as access to information, learning, 
communication, marketing and working, and 
online workshops. 

• Adults: This group agreed that ICT has various 
advantages as a source of information, and an 
opportunity for distance learning and 
compensating for educational losses. 

 

Negative aspects:  
• Girls 13-15: The girls ranked the 

disadvantages as harassment and bullying, 
negative content, such as violence, horror and 
suicide, waste of time, addiction, isolation and 
lack of privacy.  

• Boys 13-15: The boys identified disadvantages 
including untrusted information, hacking and 
lack of privacy, bad content including 
pornography, abuse, and fake friendships.  

• Girls 16-18: These girls mentioned many 
disadvantages such as untrusted information, 
hacking, bullying, waste of time, addiction, 
isolation, fanaticism, lack of security and 
privacy, lack of online learning culture. The 
majority considered the negative aspects are 
more significant than the positive ones. 

• Boys 16-18: The boys highlighted the cons of 
ICT such as waste of time, bad content, gaming, 
violent content and false information. 
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• Adults: The group noted negative impacts of 
ICT as the lack of communication between 
family members as they spend most of the time 
on social media, the unreliable sources of 
information, overuse of technology for 
entertainment rather than educational 
purposes, time-wasting, and ease of access to 
inappropriate sites such as violent games and 
porn pages 

 

Access to the Internet and digital 
learning opportunities:  
• Girls 13-15: The girls identified many 

challenges related to the ICT infrastructure 
such as the weak Internet, and hacking of 
networks, the high cost of Internet and 
equipment. They also highlighted the limited 
free digital learning courses, lack of trusted 
sources, and distracting advertisements. They 
suggested providing quality and free Internet 
for all, providing equipment with reasonable 
prices, and supporting adolescents to develop 
skills for time management. 

• Boys 13-15: The boys highlighted ICT 
challenges such as lack of electricity, low-
quality Internet, lacking and costly modern 
equipment, parental constraints, and the lack 
of free courses on using ICT efficiently and 
securely. They suggested providing free 
Internet for students in addition to proper 
equipment at schools, reducing the cost of 
equipment for students, and developing an 
online curriculum. 

• Girls 16-18: The girls mentioned the poor 
infrastructure for ICT in terms of access to 
electricity or quality Internet and the high cost 
of equipment. They suggested free Internet for 
students and courses on accessing trusted 
information sources and digital security and 
eLearning for teachers, parents and students. 

• Boys 16-18: The older boys mentioned the 
poor quality of the Internet and lack of security, 
hacking, and costly equipment. Overall, the 
majority of them considered the pros and cons 
of using ICT; and they suggested providing 
equipment for students with reasonable prices 
and loans, and free Internet for students, free 
courses on using the Internet and digital 
security. 

• Adults: They referred to different challenges to 
benefit from ICT due to the lack of adequate 
and modern infrastructure to get good and 

effective Internet for communication, 
sustained electricity, and quality Internet. 
Moreover, most adolescents do not have 
enough qualifications and digital skills, with a 
small number of private centres that provide 
ICT courses at acceptable costs. Key 
informants also mentioned that the weakness 
of adolescents´ English skills led them to prefer 
Arabic sites, which have less credibility and 
limited cutting-edge information. 
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Recommendations by key informants 
and caregivers   

- Provide modern educational methods that 
avoid indoctrination and memorization. 

- Provide schools with modern technological 
means and scientific laboratories.  

- Increase the performance and the quality of 
the educational staff that understand the needs 
and capabilities of adolescents. 

- Provide consistent services, such as electricity 
and the Internet, and improve the performance 
of public schools to diminish the need for 
private education. 

- Expand the use of technical and technological 
means and increase the number of platforms 
that provide Internet services in the region.  

- Increase the number of schools to reduce 
overcrowding in the classroom. 

- Rehabilitate schools to provide a safe and 
healthy environment for adolescents.  

- Introduce monitoring and evaluation of the 
educational staff to control their performance.  

- Promote cooperation and coordination 
between NGOs, the Government, and the 
private sector to fill educational gaps.  

- Increase the number of digital sources that 
provide accurate and scientific content for 
adolescents. 

- Create informal learning programmes that:  
• Provide psychological rehabilitation 

programmes and skills for adolescents, 
which help in overcoming the challenges of 
education.  

• Provide offers for low-cost electronic 
devices required to work on irregular 
programmes and digital language teaching 
platforms or present instalment offers to 
purchase these devices. 

• Encourage teacher incentives to provide 
free courses to improve adolescents' digital 
and language skills. 

• Reactivate the role of national youth 
organizations. 

• Reconsider the role of international 
organizations and local associations for 
adopting educational and recreational 
activities for young people with the need to 
change the community’s mentality and 
opinion of what these organizations offer. 

• Train staff to deal with adolescents, 
exchanging experiences among them, and 
presenting their initiatives. 

• Activate the voluntary role of parents and 

young people and spread awareness of 
voluntary activities for the development of 
society.  

• Monitoring and accountability of 
associations’ work and programmes. 

• Activate the role of local community 
committees and individual initiatives, 
spreading the culture of solidarity initiatives. 

• Include themes in informal programmes 
such as languages and ICT skills, life skills, 
communication skills, time management, 
values, empowerment, preparation to enter 
the labour market, choosing a suitable 
career based on their abilities and interests, 
mental health.   

• Locate the programme in safe and 
reachable areas.  

• Conduct sessions on holidays, Fridays and 
Saturdays, three times per week lasting two 
or three hours.   

• Design for mixed-sex groups.  
• Programme to be managed by qualified 

psychological, social and technical staff. 
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Annex 2: Research ethics 
 

All facilitators and field researchers are requested to 
comply with the following ethical instructions to 
protect the safety and wellness of adolescent girls 
and boys and ensure the confidentiality of the data 
and information and the quality and integrity of this 
research. 

General rules 
● The adolescent is someone who holds 

capabilities and rights. Therefore, the 
interaction with her/him must be based on that 
recognition which implies that the researcher 
must be more sensitised to the threats that 
adolescents are exposed to.  

● To comply with the criteria of the safety and 
security of researched and researcher 
individuals at first, and not take any personal 
risks to achieve the research. Any arising risks 
must be assessed internally with the team to 
agree on the required measurements to 
address them. 

● Provide the parents and caregivers of the 
adolescents with a full description and 
explanation of the goals and ethics of the 
research and how the extracted data will be 
used, and highlight that the participants have 
the right to withdraw from the research or 
abstain from sharing their names, numbers and 
addresses. 

● The written approval of the parents for the 
participation of their adolescent children is 
mandatory in the research. 

● Assure that the adolescent participants 
understand the purpose of the research and 
the importance of their participation while 
making sure that all the information related to 
the research is communicated smoothly and 
clearly.  

● The field researcher must report to the 
research team of any arising conflict of 
interests between him/her and any other 
participants in the research. Accordingly, the 
research team assesses such cases to ensure 
that they do not happen and affect the integrity 
of the research. As an example, in case a field 
researcher is responsible for providing 
humanitarian aid in one of the studied areas, or 
a case whereby the field researcher is in any 
kind of a power position vis-a-vis the 
researched participant. 

● The field researcher must clarify to all the 
adolescent participants that they have the right 

to abstain from responding to any of the 
questions and to withdraw from the research if 
they wish to. In the case that any of this 
happens, the field research must inform the 
research team.  

● Gender-based sensitization is ensured 
throughout all the phases of the research. 

● Protect the adolescents from any kind of 
possible abuse or manipulation during the 
interaction with the rest of the participants in 
the research.  

● Be aware not to abuse the power relations 
existing between the adult researcher and the 
adolescent participant. 

● Ensure that parents or caregivers are not using 
their power and forcing the adolescents to 
participate in the research.  

● Clarify to the adolescent and to their parents 
the expectations of the research. 

● Respect the norms of the communities when 
working in the studied areas. 

● Be considerate to the pace and to the need for 
a break time during the long sessions that 
require lots of concentration efforts from the 
adolescents as well as from the field 
researchers. 

● Field researchers must abide by the ethics and 
the methods of participatory research to 
ensure the quality and the accuracy of the 
information and results obtained. In case of any 
confusion, the field research must refer to the 
research guidelines and to the research team. 

● Coordinate with the field coordinator of the 
studied area all the logistics and preparatory 
work ahead of time and make sure that the 
consultation workshops are well prepared. 

● Be respectful of the social customs and norms 
of the communities in the studied area in terms 
of dress code and general behaviour. 

● Be objective and impartial towards all the 
inputs of the adolescent participants without 
making attempts to influence them towards 
prior assumptions that the researcher may 
have. 

● Accuracy and integrity in documenting and 
reporting all the information and inputs that are 
generated from the consultations with 
adolescents and caregivers. 

● Be respectful of the time of the parents and the 
adolescent as well as their living 
circumstances. 

● Treat all the information related to the research 
with full confidentiality and not use it outside 
the research for any reason. 
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Rules and ethics related to 
working with adolescents with 
special needs  
● Abide by the United Nations Convention on 

Rights of the Persons with Disabilities (CRPD) 
which confirms the right of people with 
disabilities to full and effective participation in 
their society same as all other people. 

● Adapt the research tools and provide 
alternative ways to present the questions and 
the activities in order to accommodate the 
participants with disabilities and help them 
contribute in the best way possible. 

● Core principles: respect, trust, belief in the 
capabilities of the persons with disabilities, 
inclusivity, active listening, and participation. 

Rules and ethics to protect the 
adolescent girls and boys against 
any sexual abuse or violation 
Harm is the behaviour or the actions that 
individuals or institutions do, and which can harm 
the safety, comfort, growth or dignity of the 
adolescent participant. A harmful treatment can 
be any of the following:  

● Emotional or psychological harm includes any 
disrespectful treatment that insults dignity, 
such as bullying, verbal violence, repetitive 
criticism, belittling, shaming, alienation and 
solitary confinement.  

● Physical harm is defined as any kind of 
intentional physical injury which includes 
hitting, pushing, biting, burning, or any kind of 
action that causes physical harm. 

● Sexual harm is the exercise of any sexual 
activity with a minor who cannot express 
his/her approval to that action (which he/she 
may not understand) and includes the use of 
sexual vocabulary with an adolescent, sharing 
with adolescent girls and boys sexual content 
or touching them inappropriately or harassing 
them, incest, early marriage, forced marriage, 
rape and sexual slavery. 

Reporting policies 

The reporting on any potential, suspicious or 
confirmed mistreatments and challenges is 
mandatory within a maximum of twenty-four 
hours.  
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Annex 3: Implementation 
Planning and Research Task 
Force: 
 

On the field level, the SCPR implementation plan of 
the EDGE project was conducted in 11 different 
areas. In each area, a field team of three members, 
a coordinator, a facilitator and a note taker worked 
on the organization, operation and 
implementation of the research tools and 
activities and the data collection.  Field 
coordinators were in charge of working on all the 
logistical required preparations and arrangements 
as well as the coordination with local actors and 
networks. Both facilitators and note takers worked 
jointly and in sync on preparing and conducting 
the adolescents’ consultations, focus groups and 
KI interviews. While facilitators presented and 
engaged youth in the consultations, note takers 
attentively registered and documented all the 
inputs of the adolescents. The same process was 
applied during the focus groups and the 
interviews. 

Prior to the selection process and interviewing 
phase, the SCPR team worked together on setting 
up key standards and criteria for the field team. 
These standards and criteria include the following 
principles: Experience, reputation, transparency, 
objectivity, reliability, ethicality, confidentiality and 
knowledge of protection and human rights 
policies while taking into account that the 
selection will opt for those who demonstrate 
higher capabilities of performing the required 
work under pressure and within a limited time 
frame. Then, the selection process of the 
coordinators, facilitators, and note takers, went 
through these steps:  

1. The call for applications for people with 
relevant facilitation experiences in education-
focused, child, youth, and protection 
programmes was announced among SCPR 
partners, members, and networks in the 
studied areas.  

2. Interested applicants and referred personal 
were asked to provide a CV and motivation 
letter, including personal biography, and 
details on their work and research experience 
in humanitarian and development domains, 
including consultations and engagement 

activities with IDPs, refugees, host 
communities, children, adolescents, youth girls 
and boys, as well as programmes and projects 
relevant to EDGE scope. 

3. A selection committee formed of SCPR core 
team, worked together on the making interview 
process with the selected applicants to assess 
their competencies, communications skills, and 
capabilities to perform the required work while 
paying close attention to validate their 
professionalism and ethical suitability to 
conduct the EDGE research project. 

4. The selection committee made their 
assessment based on additional and relevant 
professional criteria for each of the three-team 
members. Those criteria included the following: 
● Social science degree or any other relevant 

educational background; 
● Training experience in relevant fields, or 

equivalent work experience in the 
humanitarian and development programmes 
particularly with children and/or youth 
groups;  
- Ethnic and geographical balance (Kurdish, 

Arab, urban, rural…etc.);  
- Sex ratio;   
- Location of residence and outreach 

mobility in the selected areas in Syria;  
- Motivation to take part in planning and 

facilitating the required consultations and 
arrangements on the ground;  

- Commitment to attend all the project’s 
training sessions and to comply with the 
project deliverables and schedule. The 
availability to join SCPR-EDGE project in 
April 2021.  

5. The selection committee held several meetings 
to shortlist and do the final selection of the 
participants.  

6. 47 candidates were interviewed: Taking into 
consideration the selection criteria outlined 
above, SCPR selected 33 candidates as 
coordinators, facilitators, and note takers and 
invited them to attend the training.  

7. Following that, an acceptance letter was sent 
asking for confirmation.  
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Annex 4: Team Building and 
Training 
 

Following the selection process, the SCPR worked 
on preparing for the training of the 11 field teams.  
The training was conducted by the SCPR core 
team through the Zoom platform and was held 
over three days for 6 hours each on March 23rd, 
24th and 27th. The 3-day training covered the 
entire project's objectives, guidelines, 
methodology, ethics and tools. The training was 
also interactive and used participatory training 
techniques to engage the entire team in testing 
and practising the tools by dividing them into 
random smaller groups through breakouts rooms 
while giving extensive time for reflection and for 
questions and answers to ensure that all members 
were fully prepared and understanding the 
subject matter, the technical and operational 
components as well as the sensitive and critical 
aspects such all the variances in youth selection 
that need to be taken into account as per the 
following training agenda: 

- Research objective and methodology  
- Roles and responsibilities of each team member 
- Research ethics including communication and 

coordination with stakeholders and participants 
as well as facilitation and detailed 
documentation. 

- Logistical planning and approval process 
- Consultation sessions with the adolescents 
- Focus groups discussions with caregivers 
- Interviews with key informants 
- Project implementation plan, timetable and 

coordination mechanism (including the 
completion of all the forms) 

- Pilot phase  

Following the training, all the teams received by 
email the entire training package which includes 
the project's detailed description, guidelines and 
forms to read again and reflect upon for any 
further questions or inquiries. Follow-up with all 
the teams was conducted after five days to ensure 
they all have a full grasp and deep understanding 
of the project' implementation, and to start 
planning for pilot consultation with a selected 
youth group. Accordingly, the pilot was agreed to 
be conducted by the Raqqa team.  

 

Annex 5: Pilot Phase | Al-
Raqqa 
 

Once the pilot was decided to be conducted in 
Raqqa, the SCPR core team started to work on the 
daily follow-up with the Raqqa team to ensure their 
full preparation and readiness to conduct the pilot. 
Due to the time limitation, parents’ approvals were 
processed through WhatsApp. The pilot was held 
on April 1st, with eight youth of 16-19 age group 
(group #5). In collaboration with the local Youth 
College Initiative in Raqqa. The Latter helped in 
providing the location and the logistical support.  
The Raqqa team piloted the first and the second 
exercises of the adolescents’ consultation tool 
and documented the adolescent's inputs and sent 
them to the SCPR team for assessment.  

Accordingly, the SCPR core team reviewed the 
documentation of the Raqqa adolescents’ 
consultation pilot, prepared all their feedback 
comments and arranged for another entire zoom 
meeting with all the 11 team members to share 
the findings and inputs of the Raqqa pilot. That 
meeting was held on April 5th for 2 hours and 
allowed the Raqqa team to share their experience 
in applying the two first exercises with group#5, 
their challenges and learning lessons. The team 
meeting also gave the space and time for all other 
10 teams to comment and ask clarifying questions 
on the pilot. Some of the key findings of the pilot 
were the following: 

- Need to give more time for preparation in order 
to be more in control of the content presentation 
and to avoid delays. 

- Need to be firmer with timing and to stick to the 
time given for each exercise. 

- Need to make sure that coding appears on all 
documentations. 

- Need to give special attention and support for 
the participants who struggle with writing or with 
being expressive. 

- Need to better prepare for the group activity in 
order to make sure that all youth participants are 
equally engaged in the group exercise.  

- Need to give more attention to group interaction 
rather than one-to-one interaction. 

- Need to coordinate with parents in advance in 
order to get their approvals in the best suitable 
way. 
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Annex 6: The sample characteristics by sex  
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